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Introd uction 

Introduction 

About the course 
During this course you must study four studies: 

• A thematic study and historic environment 
• A period study 
• A British depth study 
• A modern depth study. 

These studies are assessed through three examination 
papers: 

• For Paper 1 you have one hour and 15 minutes to answer 
questions on your chosen theme. 

• In Paper 2 you have one hour and 45 minutes to answer 
questions on a depth study and a British period study. 

• In Paper 3 you have one hour and 20 minutes to answer 
source questions on one modern depth study. 

Modern Depth Study (Paper 3} 
There are four options in the modern depth study unit. You 
have to study one. The three options are: 

• Russia and the Soviet Union, 1917-41 
• Weimar and Nazi Germany, 1918-39 
• Mao's China 1945-76 
• The USA, 1954-75: Conflict at home and abroad 

About the book 
The book is divided into four key topics. 

• Key topic 1 examines the development of the civil rights 
movement in the years 1954-60 including progress in 
education with the Brown v Topeka and Little Rock cases, 
the Montgomery Bus Boycott and the opposition to the 
movement. 

• Key topic 2 explains developments in the civil 
rights movement in the years 1960-75, especially the 
activities of Martin Luther King between 1963 and 
1968, including the significance of his assassination, 
and Malcom X and the emergence of the Black Power 
Movement. 

• Key topic 3 concentrates on US involvement in the 
Vietnam War, including early involvement under 
Eisenhower and Kennedy and increasing involvement 
under Johnson and Nixon. 

• Key topic 4 examines reactions to the war in the USA 
including supporters and opponents of the war, how the 
war ended and its impact on the USA and the reasons 
for the failure of the USA in the war. 

Each chapter in this book: 

• contains activities - some develop the historical skills 
you will need, others are exam-style questions that give 
you the opportunity to practise exam skills. 

• gives step-by-step guidance, model answers and advice 
on how to answer particular question types in Paper 3 .  

• defines key terms and highlights glossary terms in bold 
and colour the first time they appear in each key topic. 

About Paper 3 
Paper 3 is a test of: 

• knowledge and understanding of the key developments 
in the USA, 1954-75 

• the ability to answer brief and extended essay questions 
• the ability to answer source and interpretation 

questions. 

You have to answer the following types of questions. Each 
requires you to demonstrate different historical skills: 

• Inference - making two supported inferences .  
• Causation- explaining why something happened. 
• Utility- evaluating the usefulness of sources. 
• Interpretation- explaining what differences there 

are between two interpretations and why they differ. 
Making a judgement on a view given by one of the 
interpretations. 

On page 5 is a set of exam-style questions (without the 
sources). You will be given step-by-step guidance in 
Chapters 2-13 on how best to approach and answer these 
types of questions. 



Introd uction 

Paper 3 Modern depth study 

Option 33 The USA, 1954-75: conflict at home and abroad 
1 Give two things you can infer from Source A about the Freedom Riders. 

a) What I can infer: 

Details in the source that tell me this: 

b) What I can infer: 

Details in the source that tell me this: 

(Total for Question 1 = 4 marks) 

2 Explain why there was progress in the civil rights movement in the 1950s. 

You may use the following in your answer: 

• Brown v Topeka (1954) 
• The Montgomery Bus Boycott (1955-56) 

You must also use information of your own. 

(Total for Question 2 = 12 marks) 

3 a) Study Sources B and C. How useful are Sources B and C for an enquiry 
into the reasons for the failure of the USA to win in Vietnam? Explain your 
answer, using Sources B and C and your knowledge of the historical context. 

(8) 
b) Study Interpretations 1 and 2. They give different views about the reasons for 

the failure of the USA to win in Vietnam. What is the main difference between 
the views? Explain your answer, using details from both interpretations. 

(4) 
c) Suggest one reason why Interpretations 1 and 2 give different views about the 

reasons for the failure of the USA to win in Vietnam. You may use sources B 
and C to help explain your answer. 

Up to 4 marks of the total for part (d) will be awarded for spelling, 
punctuation, grammar and use of specialist terminology. 

d) How far do you agree with Interpretation 2 about the reasons for the 
failure of the USA to win in Vietnam? Explain your answer, using both 
interpretations, and your knowledge of the historical context. 

(Total for spelling, punctuation and grammar, and the use of specialist 
terminology= 4 marks) 

(4) 

(20) 

(Total for Question 3 = 36 marks) 
(Total for Paper= 52 marks) 



The development of the civil 
rights movement, 1954-60 

This key topic examines the major developments in the civil rights movement from 1954 to 
1960. The chapters cover vital issues such as education, segregation on transport, growth 
of civil rights organisations and opposition to progress, especially in the South. 

Bach chapter within this key topic explains a key issue and examines important lines of 
enquiry, as outlined below. 

There will also be guidance on how to answer the following question types: 

• Understanding interpretations (pages 13) 
• How to answer the first question on interpretations - what is the main difference 

between the views (pages 22). 

CHAPTER 1 THE POSITION OF BLACK 

AMERICANS I N  TH E EARLY 1950S 

• Segregation, discrim ination and voting rights in the 
Southern states. 

• The work of civi l rights organ isations, inc lud ing the 
NAACP and CORE. 

CHAPTER 2 PROGRESS I N  EDUCATION IN 

THE 1950S 

• The key features of the Brown v Topeka case (1 954). 

• The immediate and long-term s ign ificance of the case. 

• The s ign ificance of the events at Little Rock High 
School ,  1 957. 

TIMELINE 1954-60 
1 954 

1 955 August 

Brown v Topeka case 

E m m ett Till m u rd e red 

1 955 December B e g i n n i n g  of t he  Mon tgomery Bus  Boycott 

1 956 Bus  B oycott successfu l ,  segregat i on  on 
buses ends  

CHAPTER 3 TH E MONTGOMERY BUS 

BOYCOTT AND ITS I M PACT, 1955-60 

• Causes and events of the M ontgomery Bus Boycott. 
The s ign ificance of Rosa Parks .  

• Reasons for the success and importance of the 
boycott. The Supreme Court ru l i ng .  The Civi l Rights 
Act 1 957. 

• The s ign ificance of the leadership of M artin Luther 
King .  The sett ing up  of the SCLC. 

CHAPTER 4 OPPOSITION TO TH E CIVI L 

RIGHTS MOVEM ENT 

• The Ku Klux Klan and vio lence, inc lud ing the murder of 
Emmet T i l l  i n  1 955. 

• Opposition to desegregation i n  the South. The sett ing 
up  of White Citizens' Counci ls .  

• Congress and the ' Dixiecrats'. 

1 957 January Southern  C h r ist ian Lead e rs h i p  Co nference 
(SCLC ) formed by Mart in  Luther King ,  who 
a lso  becomes pres ident  

1 957 September Litt le Rock H igh  School  

1 957 September Civ i l  R i g hts Act  passed 



1 The position of black Americans in the 
early 1950s 

Racial discrimination was a common feature of everyday life in the USA in the early 

1950s. There were laws which permitted segregation and there was discrimination in 

all walks of life denying African Americans equality with their fellow white citizens. The 

Second World War had provided some opportunities for African Americans and, as a 

result, a few aspects of life improved. The mobilisation of US industry in the 1940s created 

employment, and hundreds of thousands of African Americans moved from the South to 

the North where there were higher wages. Better jobs and higher pay continued into the 

early 1950s but this was not so in the South. Despite some advances, African Americans 

received poor education, had poor housing, had the worst paid jobs and healthcare was 

not as good as their white counterparts. Though African Americans could vote, there were 

many restrictions to prevent them voting. Civil rights organisations such as NAACP and 

CORE followed policies to put right these issues. 

1 .1 Seg regation/ d iscrimination and 
voting rig hts in  the Southern States 
Ar rhe rime rhe Second World War ended, rhere were a hosr of srare laws which segregated 
African Americans from whites in daily life, known as rhe 'Jim Crow' laws. The worst 
cases were in rhe Southern stares where rhe majority of African Americans lived (see 
Source A). Inter-marriage was against rhe law in most Southern stares and Southern towns 
were segregated into black and white areas. Nor only were residential areas segregated 
bur public places such as hospitals, cinemas, shops, hotels, parks, libraries and theatres 
were roo. Transport was also segregated bur ir was in education rhar rhis policy caused 
greatest concern. 

African American children could legally be educated in separate schools (see page 10), 
provided rhar rhe schools provided an education which was equal ro rhar of white children. 
This was following rhe Plessey v Ferguson case in 1896 when rhe Supreme Court had 
judged rhar if separate conditions for blacks and whites were equal, then segregation was 
constitutional. The idea of 'separare bur equal' grew and rhis gave rhe policy of segregation 
a clear basis. 

Discrimination 
Racial discrimination is rhe practice of treating a person 
less fairly because of their race or skin colour. As a result 
of segregation, there developed widespread discrimination 
which meant African Americans experienced problems 
in housing, jobs and educational opportunity. Poor 
opportunities and discrimination led ro jobs oflower 
status for African Americans, with large numbers being 
restricted ro menial and unskilled positions. Economic 
discrimination meant that African Americans received 
lower wages and they were therefore unable ro afford houses 
in berrer neighbourhoods. Discrimination and segregation 
produced a vicious circle which resulted in continued 
oppression. 

& Source A Segregated drinking fountains in the American 
South 



Key topic 1 The developm ent of the civil rights movement, 1954-60 

Voting rights 
In addition to segregation and discrimination, African 
Americans had to endure being disenfranchised in a 
number of ways. The Fifteenth Amendment to the 
Constitution granted African American men the right to 
vote by declaring that the 'right of citizens of the United 
States to vote shall not be denied or abridged by the United 
States or by any state on account of race, colour, or previous 
condition of servitude.' However, many states introduced 
poll taxes and literacy tests which were designed to prevent 
African Americans from voting. Most African Americans 
were unable to pay the poll tax because they were too poor. 

The literacy tests required voters to prove that they could 
read (see Source B). Many could not read or write because 

'f' Source B Part of a literacy test from the state of Louisiana, 
circa 1964 

there were few schools and those that existed were of very 
poor quality. In the case of those African Americans who 
had basic literacy skills, particularly difficult extracts 
would be selected. In Alabama, in order to register to vote, a 
person had to read out loud to the registrar a section of the 
constitution (and in some cases verbally interpret it to his 
satisfaction). Then the applicant had to write out a section 
of the constitution. After that, there were written questions 
that were impossible to answer, such as 'How many bubbles 
in a bar of soap?' Even if the literacy tests were passed, 
African Americans would then be subjected to violence and 
intimidation to prevent them casting their vote. 

ACTIVITIES 
Expla in what is meant by the term 
'J im Crow Laws'. 

,.� • 

24. Print a word that looks the same whether it is printed frontwards or backwards. 2 Which do you consider to be 

25. Write down on the line provided, what you read in the triangle below. 

the most damaging feature of 
segregation? Expla in your  answer. 

26. In the third square below, write the second Jetter of the fourth word. 

DOD 
27. Write right from the left to the right as you see it spelled here. 

28. Divide a vertical line in two equal parts by bisecting it with a curved horizontal 

line that is only straight at its spot bisection of the vertical. 

29. Write every other word in this first line and print every third word in same line 

(original type smaller and first line ended at coma) but capitalize the fifth word 

that you write. 

30. Draw five circles that one common inter-locking part. 

3 Study Source B. 
a) Complete the questions and 

check the answers with your 
teacher. See how many in  the 
c lass scored fu l l  marks. 

b) Construct an argument saying 
why l iteracy tests should be 
banned.  

Practice questions 
How useful a re Sources A (page 7) 
and B for an enqu i ry into the 
posit ion of b lack Americans? 
Exp la in  your  answer, us ing Sources 
A and B and your  knowledge of the 
h istorical  context. (For guidance, 
see pages 71-73.) 

2 Give two th ings you can infer from 
Source C about the leaders of 
the NAACP. (For guidance, see 
page 79.) 

3 Exp la in  why black Americans were 
treated as inferior in the early 1 9 SOs. 

You may use the following  in  you r  
a nswer: 
• Segregation 
• Voting rights 

You must a lso use information of 
your  own. 

(For guidance, see pages 94-95.) 



1 The position of black Americans in the early 1950s 

1 .2 The work of civi l rig hts organ isations 
Despite the issues facing African Americans before 1954, 
there were many activists who tried to improve civil rights. 
The Congress of Racial Equality (CORE) and the National 

Association for the Advancement of Colored People 

(NAACP) were two prominent pressure groups which both 
sought to end discriminatory practices. There were some 
successes. In 1948, the NAACP pressured President Truman 
into signing the Executive Order that banned discrimination 
by the Federal Government. Two years later, the head of the 
NAACP's legal department, Thurgood Marshall, won his case 
in the Supreme Court for state universities to provide equal 
facilities for all students. However, the two groups lacked 
political influence and people with charisma to push civil 
rights to the forefront of US politics. 

Congress of Racial Equality {CORE) 
The Congress of Racial Equality (CORE) was founded 
by James Farmer, a young black American activist (see 
Source C). CORE was inspired by the non-violent tactics of 
Mahatma Gandhi in India. It employed the idea of sit-ins 

(see page 28) at cinemas and restaurants to highlight the 
issue of segregation, which led to the end of this practice 
in some cities in northern states in the late 1940s. CORE 
also began to demand the end of segregation on transport. 
Though quiet in the later 1950s, CORE became more 
prominent in the 1960s during the Freedom Rides (page 30) 
and the Freedom Summer (see page 42). 

National Association for the 
Advancement of Colored People 
{NAACP) 
The NAACP had been founded in 1909 by a group of 
leading black intellectuals. The organisation was multi­
racial and W.E.B.  du Bois was a leading member. Du Bois 
was one of the most important figures in the campaign 
for civil rights in the first half of the twentieth century. He 
was an intellectual and an activist. The main aim of the 
NAACP was 'to ensure the political, educational, social and 
economic equality of rights of all persons and to eliminate 
racial hatred and racial discrimination'. The NAACP 
sought to use all legal means to achieve equality. However, 
it was often criticised for working within the system by 
some of its own members, who wanted a more robust 
approach to protest. 

Growing awareness of discrimination and its injustice led 
to a growth in membership of the NAACP - from 50,000 in 
1940 to 600,000 by 1946. Many of the new members were 
professional people, but there were also many new urban 
workers. The NAACP played an important part in the civil 
rights movement because it raised the profile of issues not 
only within the black community bur also the white one. 

Moreover, it encouraged many black Americans to become 
active in the quest for civil rights. 

The extent of change by the 1950s 
By the end of the 1940s, those seeking improved civil rights 
had made only modest gains. There had been some progress 
in employment and the armed forces, and many blacks had 
become more active in campaigning for civil rights. On the 
other hand, discrimination and segregation remained a way 
oflife in the Southern states, while the migration of many 
black Americans to the industrial cities of the North had 
created greater racial tension. 

In the 1950s, the NAACP became involved in the Brown v 
Topeka case (see page 1 0) and the Montgomery Bus Boycott 
(see pages 14-19). In 1957, a third African American 
civil rights group was founded, the Southern Christian 

Leadership Conference (SCLC) (see page 20), adding 
momentum to the demand for change in the USA. 

ACTIVITY --� • 
Carry out you r  own research about Mahatma Gandh i  and 
h is  tactics. 

A Source C Leaders of the NAACP in 1956, from left to right: 
Henry L. Moon, Director of Public Relations, Roy Wilkins, 
General Secretary, Herbert Hill, Labour Secretary and 
Thurgood Marshall, Special Legal Counsel 



2 Progress in education 

The 1950s saw significant developments in the civil rights movement, more especially 

in education. The Brown v Topeka case not only challenged segregation in education, 

particularly in the Southern States of the USA, but also highlighted the importance of the 

Supreme Court in improving the position of black Americans. However, the case also 

encouraged opposition in the South and led to events at Little Rock High School in 1957, 

which in turn, brought direct intervention from President Eisenhower. 

2.1 The Brown v Topeka case, 1 954 
One of  the main reasons for the lack of  progress for black 
Americans in the South was due to segregation and 
discrimination limiting educational opportunities for 
black Americans. Segregation meant that black Americans 
were not allowed to attend white schools, and in the black 
schools the facilities and resources were far inferior to those 
provided for white Americans. South Carolina, for example, 
spent three times more on white-only schools than black­
only schools. Figure 2 . 1  shows the areas where segregation 
of schools was a matter of scare legislation before 1957. 

The first case to challenge segregation did not originate 
in the South, but in the Midwest state of Kansas. Linda 
Brown's parents wanted her to attend a neighbourhood 
school rather than the school for black Americans, which 
was some distance away. Lawyers from the NAACP (led by 
Thurgood Marshall) presented evidence to the Supreme 
Court, stating that separate education created low self­
esteem and was psychologically harmful. Moreover, the 
evidence also pointed out that educational achievement 

• Segregation required 

0 No Legislation 

• Segregation optional I limited 

• Segregation forbidden 

was restricted because of this policy. The process took 18 months and the decision to ban 
school segregation was announced on 17 May 1954. Chief Justice Warren of the Supreme 
Court gave a closing judgement (see Source A) . 

Source A From the clos ing  judgment  of Ch ief Just ice Warren of the S u preme Court at the 
end  of the Brown v Topeka case 

Separat ing  white and colored ch i ld ren  i n  schoo ls had a detr imental effect upon colored 
ch i ldren .  The  im pact is g reater when it has the sanct i on  of the  law; for the  separat i ng  of the 
races is  usually interpreted as denot ing  the  infer io rity of the  Negro group . . .  We conclude that 
in the  f ie ld of pu bl ic  educat i on  the  doctr ine of 'separate but  equal '  has no p lace. Separate 
educat i onal fac i l i t ies are i n h e rently uneq ual .  

The sig n ifican ce of Brown v Topeka 
Despite the judgement ruling against segregated education, it did not specify how 
integration should be carried out - apart from a vague notion of 'at the earliest possible 
speed'. Some areas began to desegregate and by 1957, more than 300,000 black children 
were attending schools that had formerly been segregated. Nevertheless, there were 
2.4 million black Southern children who were still being educated in 'Jim Crow' schools. 

.A. Figure 2.1 Educational 
segregation in the USA 
before the Brown v Topeka 
case 



Moreover, there were many states, especially in the South, 
that took deliberate measures to keep separate schools. 
President Eisenhower did not step in to enforce integration 
because he did not want to cause further opposition in the 
South. He said it would be 'just plain nuts' if he used force 
to carry out the Brown decision. 

The Ku Klux Klan (see page 23) had been extremely popular 
in the 1920s and now began to re-emerge. Some parents 
joined White Citizens' Councils (see page 25), which 
aimed to maintain segregation. More than 100 Southern 
senators and congressmen signed the Southern Manifesto, 

a document that opposed racial integration in education. 
Over the next two years, Southern state legislatures passed 
more than 450 laws and resolutions aimed at preventing the 
Brown decision being enforced. 

Some of the Southern states acted as they did because they 
saw the Federal Government as acting in a dictatorial 
manner, over-ruling their independence. In this way, they 
were able to say their actions were political not racist. 

Despite the decision of the Supreme Court and the open 
hostility to the Brown v Topeka case, President Eisenhower did 
little to encourage integration. He was forced into action in 
1957 by events at Little Rock High School in Arkansas. 

THE AUTH ERI N E  LUCY CASE 

In 1 956, the Un iversity of Alabama accepted a b lack 
student, Auther ine Lucy, under a government cou rt 
order that had been secured by the NAACP. Many wh ite 
students rioted and the un iversity authorities removed her. 
She was forbidden to re-enter the un iversity. It was 1 963 
before black Americans were fina l ly  a l l owed to study there.  

.a. Source B The front page of the Topeka State Journal 
following the Supreme Court 's Decision 

2 Progress in  ed ucation 

ACTIVITIES � 
Study Figure 2.1 (page 1 0). What does this map show 
you about segregation in education in the USA before 
the Brown decision? 

2 What reasons did Chief Justice Warren g ive in h is 
dism issal of the J im Crow laws in  Source A? 

3 Study Source C. Working in pairs add two captions for 
the photograph:  
• One for a black c iv i l  r ights newspaper 
• The other for a Southern wh ite newspaper 

4 Did the Brown v Topeka case bring progress for the civi l 
rights movement? Copy the table below and complete 
the boxes, expla in ing your answers. 

Practice questions 
Give two things you can infer from Source A about the 
Brown v Topeka case. (For guidance, see page 79.) 

2 How usefu l a re Sources A and B for an enqu i ry into 
the Brown v Topeka case? Exp la in  you r  answer, us ing 
Sources A and B and you r  knowledge of the h istorica l  
context. (For guidance, see pags 71-73.) 

• 

.A. Source C Three NAACP lawyers, (from left) George E.C.  
Hayes,  Thurgood Marshall and James Nabrit Jr, celebrating 
after the Brown v Topeka verdict 



Key topic 1 The developm ent of the civil rights movement, 1954-60 

2.2 Litt le Rock H igh 
School ,  1 957 
After the Brown v Topeka decision, Little Rock High School, 
Arkansas, decided to allow nine black students to enrol there. 
On 3 September 1957, the nine - led by Elizabeth Eckford­
tried ro enrol but were prevented by the State governor, Orval 
Faubus, who ordered Arkansas State National Guardsmen to 
block the students' entry. Faubus said there were threats of 
public disorder if black students tried to enrol. The following 
day, 4 September, the National Guard was removed by order 
ofFaubus, and the nine students ran the gauntlet of a vicious 
white crowd which numbered almost 1,000. At midday, the 
students went home under police guard because their safety 
could not be guaranteed. 

President Eisenhower had ro act. He rook control of the 
National Guard and used them and federal troops to 
protect the black students for the rest of the school year. 
Despite the president's intervention, Governor Faubus 
closed all Arkansas schools the following year, to prevent 
integration. Many white and most black students had no 
schooling for a year. Schools in Arkansas only reopened in 
1959 following a Supreme Court ruling. 

-" Source D Black American students arriving at Little Rock 
High School in a US army car, 1957 

-" Source E Demonstrators against integration in schools in 
Arkansas, 1959 

Why was Litt le Rock sign ificant? 
The events at Little Rock were significant for a number 
of reasons: 

• It involved the president, thus demonstrating that civil 
rights was an issue that could no longer be ignored. 

• It demonstrated that states would be overruled by the 
Federal Government when necessary. 

• The demonstrations were seen on television and in 
newspapers across the world. The USA was embarrassed 
to be seen as an oppressive nation when it was criticising 
communist countries for not allowing their citizens 
basic human rights. 

• It came at a time when the Soviet Union had launched 
its sputnik satellite and gave the Soviet media the 
opportunity to claim not only technological superiority 
but also moral superiority over the USA. 

• Many US citizens saw, for the first time, the racial 
hatred that existed in the Southern states. 

• It did help ro moderate some of the views held by white 
Americans at the time because Little Rock had highlighted 
the continued racism, especially in the Southern states. 

• Events like those at Little Rock High School led black 
activists ro realise that reliance on the federal courts was 
not enough ro secure change. The issue of civil rights 
was now at the heart of US politics. 

• 
Why do you th ink that education played such an 
important part in the struggle for civi l rights in the 1 950s? 

Did events at Litt le Rock H igh School bring progress for 
the civil rights movement? Copy the table below and 
complete the boxes, expla in ing your  answers. 

3 What can you learn from Source E about attitudes to 
integration in the USA in 1 959? 

Practice question 
Exp la in  why there was progress in education for b lack 
Americans i n  the 1 950s. 

You may use the following in your answer: 

• Brown v Topeka 
• Little Rock H igh  School 

You must also use information of your own. 

(For guidance, see pages 94-95.) 



2 Progress in ed ucation 

2.3 What are interpretations of h istory? 
Yo u w i l l  have to answer t h ree  quest i ons  about  i nterpretat i ons  
i n  t he  examinat i on .  These are: 

• What is  the main d i fference between  these 
i nterpretat i ons?  

• Why are  these i nterpretat i ons  d i f ferent? 
• H ow far do  you agree with t he  v iew g iven by o n e  of the 

i nterpretat i ons?  

An in terpretat i on  of h i story is  a v iew g iven of t he  past - an  
eve nt ,  movement ,  role of an i n d iv id ual and so  o n ,  wr i t ten 
at a later  date.  I t  cou ld be  a v iew g iven by a h i stor ian , from 
a textbook  o r  a h istory we bs i te .  The  wr i ter has the  benef i t  
of h i nds i gh t  and i s  able to consu lt a var iety of s o u rces of 
ev i dence to g ive t h e i r  v iew of what took p lace. 

There are d i fferent i n terpretat i ons  about a past event or  
person because  the  wr i ter  cou ld  focus on  o r  g ive e m p hasis 
to a d i fferent aspect of a past eve nt o r  person,  o r  t hey may 
have consu lted d i fferent sources from the  past. The  writer 
wil l  carefu l ly choose  words and select  o r  omit certai n detai ls 
to e m p hasise th is v i ew. The  fact that t here are d i f ferent 
i n terpretat i ons  of t he  past does  not  necessar i ly mean that 
o n e  of t hem is wro n g .  The  two writers m i g h t  s i m p ly have used 
d i f ferent sou rces bu t  t hey m i g ht also have used  t h e  same 
sources and reached  d i f ferent conc lus ions .  

Yo u r  f i rst task is to i d e nt i fy t he  v iew that is  g iven by the  
in terpretat i on  of t he  eve nt o r  pers o n .  H e re i s  an i nterpretat i on  
of t he  pass i n g  of t he  C iv i l  R i g hts B i l l :  

I nterpretat ion 1 From The H istory Lea rn ing  website 

The Civil R i g hts B i ll 's success i n  pass ing  Congress owed 
much to the  m u rder  of Kennedy. The mood of the pub l i c  
i n  general would  not have allowed any obv ious  de l i berate 
attem pts to damage ' Kennedy's B i l l ' .  Joh nson p layed the 
obvious card - how cou ld anybody vote agai nst an issue so 
dear to the  late pres ident's heart? H ow could anybody be so 
u n patr iot ic? Johnson  s i m p ly appealed to the  nati on - st i l l  
traumatised by Ke nnedy's murder. 

The view rhar is given here is: 

This interpretation gives the view that the passing of the 

Bill was because of the death of Kennedy. It uses phrases 

such as 'owed much' and 'damage Kennedy's Bill' to show 

this view. It also focuses on the idea of 'patriotism' and 

'appealing to the nation'. 

H e re is a second  i nterpretat i on  of t he  pass i n g  of t he  C iv i l  
R i g hts B i l l :  

I nterpretat ion 2 Adapted from the Youth for H u m a n  R ig hts 
website 

I n  1963 ,  King gu i ded  peacefu l  mass demonstrat ions  that 
the  white pol ice force cou ntered with pol ice dogs  and fi re 
hoses and th is  generated newspaper  head l ines throughou t  
the  world . Subsequen t  mass demo nstrat ions  . . .  cu lm i nated 
i n  a march that attracted more than 250 , 000  protestors to 
Wash ing ton ,  DC, where K ing  de l ivered his famous ' I  have 
a d ream· speech . . .  So powe rfu l  was the movement  he 
i nsp i red ,  that Congress enacted the C iv i l  R i g hts Act in 1 964 .  
That  same year K ing  h i mself was honoured with the  Nobel  
Peace Pr ize .  

And  h e re i s  an i nterpretat i on  of t he  ef fects of t he  
desegregat i on  campaig n  of t he  1 950s :  

I nterpretat ion 3 From The Twentieth Century World by 
J o h n  Martell ,  pub l ished i n  1985  

The desegregat ion  campaign  d i d  not resu lt i n  many 
immed iate benef i ts for African Americans.  I t  was important 
i n  another way: i t  marked the  start of the  c iv i l  r ights 
movement  that was to g row i n  i m p o rtance d u ri ng  the  
1960s  and 1 970s. The i r  o f ten  b i t ter  exper iences  d u ri ng  
the  desegregat ion  events of the  1950s  brough t  African 
Americans together i n  a way never ach i eved before. 

ACTIVITIES 
Read I nterpretat i on  1 and the  i nformat ion  u n d e rneath i t .  
Th is  out l i nes  the  v iew it  g ives of the  pass i ng  of t he  C iv i l  
r ights  Act  and the  ev idence  i t  uses .  N ow try answe r ing  the  
q uest ions be low on  I nterpretat ions  2 and 3 i n  a s i m i lar way. 

I nterpretat ion 2 
1 What view does  it g ive of t he  pass i ng  of t he  C iv i l  

R i g hts B i ll? 

2 What evi d e n ce from the i nterpretat i on  s u p p o rts 
th i s  v iew? 

I nterpretat ion 3 

3 What view does it g ive of the  effects of the  desegregat ion  
campa ign?  

4 What  evi d e n ce from the  i nterpretat i on  s u p p o rts 
th i s  v iew? 

You wi l l  be  g iven advice i n  t h e  fol low ing  chapters as to how 
to answer these q u est ions .  



3 The Montgomery Bus Boycott and its 
impact, 1955-60 

Education and public transport were the two immediate areas of contention for African 

Americans in the early 1960s. Segregation on public transport in the USA had long been 

a problem for black Americans. Attempts to end this had found some success in the 

early 1960s in Baton Rouge, Louisiana, where, following a ten-day bus boycott, black 

Americans were allowed to board buses from back to front and whites from front to back. 

However, blacks were still prohibited from sitting with or in front of white passengers. 

The transport issue came to a head in Montgomery, Alabama, after the arrest of Rosa 

Parks in December 1966. The boycott raised national awareness of segregation and the 

protest at last produced a charismatic leader who could raise the profile of racial issues 

and also stand as an articulate voice for African Americans. This was Martin Luther King. 

3.1 Causes and events of the Montgomery Bus Boycott 
The rules about segregation on public rransporr in Montgomery were particularly harsh: 

• Black Americans had to follow the instructions of the white drivers. 
• The front parr of rhe bus was reserved for whites ar all rimes. 
• Black Americans had ro fill rhe bus from rhe back. 
• Black Americans could nor sir next to whites and had to stand even if there was a vacant 

sear in the whites section. 
• If a white person boarded the bus and all white sears were taken, black people had ro 

give up their sears. 

In March 1955 there had been a case where Claudette 
Colvin, a young black girl, had been arrested for refusing to 
give up her sear ro a white person. The NAACP (see page 9) 
in Montgomery had considered challenging rhe segregation 
laws for some rime, bur decided ro wait for a stronger case 
(Colvin became pregnant during the rime rhe NAACP was 
considering her case and, as she was unmarried, ir was 
felt rhat this would be seized on by white opponents). The 
opportunity came on Thursday 1 December 1955, when 
Rosa Parks refused ro give up her sear to a white man. She 
was subsequently arrested and from this point the situation 
escalated into a crisis. On the day after Parks' arresr,Jo Ann 
Robinson, leader of the Montgomery Women's Political 
Council, and some students printed thousands of leaflets 
encouraging people ro boycott buses (see Source B). 

Initially, Robinson decided ro hold a one-day boycott on 
Monday 5 December, the day of Parks' trial. 

THE S IGNI FICANCE OF ROSA PARKS 

• Parks was the secretary of the loca l  NAACP and knew 
many influential local  activists. 

• Rosa was well thought of and h igh ly respected i n  her 
commun ity. 

• She knew she might lose her job as a seamstress if she 
cha l lenged the segregation l aw. When news emerged 
of her a rrest, she was sacked by her employer, 
M o ntgomery Fair  Department store. 

• She endured harassment dur ing the whole of the 
boycott but never spoke out aga inst it. Her husband 
a lso lost his job dur ing the boycott and they eventua l ly 
moved to Detroit. 

• She was a symbol of the strugg le  i n  Montgomery 
and became known as 'the mother of the civi l rights 
movement'. 

• In 1999, TIME magazine named Rosa Parks on its l ist of 
'The 20 M ost I nf luentia l  Peop le  of the 20th Century.' 



3 The Montgomery Bus Boycott and its im pact, 1 955-60 

• Source A Rosa Parks being fingerprinted in 1955 

Preparation for the boycott 
During the weekend prior to the bus boycott, local civil rights activists such as E. D. Nixon, 
Ralph Abernathy and Martin Luther KingJr became involved. (For more on Martin Luther 
King, his life and the significance of his leadership, see page 20.) They began to plan a rally 
for the evening of the trial and the local NAACP started preparing its legal challenge to 
the segregation laws. At the meeting, the Montgomery Improvement Association (MIA) 
was established to oversee the continuation and maintenance of the boycott and also to 
'improve the general status of Montgomery, to improve race relations, and to uplift the 
general tenor of the community'. At this stage the demands of the protestors were limited, 
seeking only to end the policy of black Americans standing when white seats were vacant. 

Source B Part of the  leaflet used to encourage the bus  
boycott ,  December 1 955 

Another Negro woman has been arrested and th rown i n  ja i l  
because she  refused to get u p  out  of her  seat on  the  bus for 
a white person to s i t  down. 

Th is  has to be stopped .  Negroes have r ights ,  too .  Three 
quarters of the  r iders are Negroes ,  yet we are arrested ,  or 
have to stand when there are em pty seats. I f  we do  not do  
someth i ng  to s top  t hese  arrests, they wi l l  cont i nue .  The next 
t ime i t  may be you ,  or  you r  dau g hter, or  mother. 

Th is  woman's case wil l  come up on Monday. We are ask ing  
every Negro to stay o f f  the  buses M o nday i n  p rotest of the  
arrest and tr ia l .  Don ' t  r ide  the  buses to work ,  to town ,  to 
school ,  o r  anywhe re on  Monday. I f  you work, take a cab, or  
walk. But  please ,  ch i ldren and g rown - u ps ,  don 't r ide the bus 
at  all on  Monday. Please stay off all buses Monday. 

ACTIVITIES 
What were the two most s ignificant features of Rosa 
Parks' i nvo lvement in the Bus Boycott? Expla in your 
answer. 

2 Why did the Montgomery Bus Boycott begin in  
December 1 955? 

Practice question 
Give two th ings you can i nfer from Source B about the 
leaders of the Montgomery Bus Boycott . (For guidance, 
see page 79.) 

?. 
• 



Key topic 1 The developm ent of the civil rights movement, 1 954-60 

The events of the Montgomery Bus Boycott 
It is thought that about 20,000 people were involved in the _.....,_�:-..-...,_ 
Monday bus boycott. During the evening of 5 December, 
some 7,000 people attended the planned rally and heard 
Marrin Luther King make an inspirational speech. King 
was determined to follow the path of non-violence, even in 
the face of police and racist violence. 

His speech explained that African Americans were 
extremely tired of being humiliated and oppressed in 
their own country. He said that the patience of African 
Americans may have seemed as if they did not mind the 
way they were treated, but now their patience was at an 
end. However, King was quick to point out that African 
Americans would not resort to violence, saying 'There 
will be no cross burnings . . .  we will be guided by law and 
order'. He emphasised that their cause would be that of 
persuasion. 

Rosa Parks was fined $10 for the offence on the bus and 
$4 costs. The M !A then decided to continue the boycott 
until its demands were met. At this point, the Montgomery 

.& Source C Montgomery citizens walking to work during 
the boycott 

authorities made a huge error of judgement in refusing the moderates' demands. By doing 
so, they pushed King and the MIA to demand complete desegregation on buses. 

.& Source D Martin Luther King addressing leaders of the boycott. Rosa Parks is seated in 
the front row and on her right is Ralph Abernathy, a leading figure in the black community 

Practice questions 
G ive two th ings you can i nfer from Source C about the organ isers of the boycott 
(For further guidance, see page 79.) 

2 How usefu l are Sou rces C and D for an enqu i ry i nto the Montgomery Bus Boycott? 
Expla in  your  answer, us ing Sources C and D and you r  knowledge of the h istorical 
context. (For guidance, see pages 71-73.) 

ACTIVITIES 
What can you learn 
from Source D about 
Martin Luther King? 

2 Why was King keen 
to put the emphasis 
on persuasion in  his 
speech of 5 December 
1 955? 

3 What did King mean 
when he said 'There 
wi l l  be no cross 
burnings'? 



Mai nta in ing the boycott 
Those boycotting the buses were helped during the first few 
days by black taxi companies charging only 10 cents per 
ride. However, within a few days, an obscure Montgomery 
City Law was used, which stated that the minimum taxi 
fare had to be 45 cents . Such a figure was too expensive for 
many black workers. As the boycott progressed, churches 
bought cars in order to take people to and from work 
(see Source G). This created problems because there had 
to be specific pick-up places for the workers, and while 
people were waiting to be picked up they were harassed 
by the police, who used local laws to try and prevent 
crowds gathering. The police also attempted to intimidate 
drivers and arrested many for minor traffic violations. 
However, the pooling of cars ensured that black Americans 
continued the boycott. 

Inti midation tactics 
Maintaining the boycott meant the boycotters faced 
continued intimidation. The Montgomery White 
Council led the organised opposition. Membership of 
this body swelled to almost 12,000 by March 1956, and 
its membership included some of Montgomery's leading 
city officials. In some cases the violence used against the 

A Source E Police photograph of Martin Luther King on his 
arrest in Montgomery, 22 February 1956 

3 The Montgomery Bus Boycott and its im pact, 1 955-60 

boycotters was extreme. In January 1956, King's home was 
firebombed and his wife and young daughter only narrowly 
escaped injury. Other leaders had their homes firebombed 
during 1956. 

The next step in intimidation came in February 1956, when 
about 90 of the leading figures - including King and Rosa 
Parks - were arrested for organising an illegal boycott (see 
Source E). Although they were found guilty, no charges 
were made after appeal. 

Source F From Mart in  Luther K ing ,  Stride Toward 

Freedom, p u bl ished in 1 958.  Here he is describ i n g  how he 
addressed the crowd of people who had gathered outs ide 
h is  house ,  which had been f i rebombed on  30  January 1 956 

I walked out  to the  porch and asked the  crowd to come to 
order. In less than a moment  there was comp lete s i lence .  
Qu iet ly I told them that I was all r ight  and that my wi fe  
and baby were all  r ight .  ' N ow let"s not become pan icky," I 
cont i n u e d .  ' I f  you have weapons ,  take them home ;  if you do  
not have t hem ,  p lease do  not seek to get t hem .  We  cannot 
solve th is  problem through retaliato ry v iolence .  We m ust 
meet v io lence with non -v io lence .  Remember  the words of 
Jesus :  "He who Lives by the  sword wil l  perish by the  sword". '  

ACTIVITIES 
Study Source E. What im pression of Martin Luther King 
do you gain from this photograph? 

2 What can you learn from Source F about those involved 
in  the boycott? (Remember how to answer this type of 
question.) 

A. Source G African Americans residents' carpool during 
the boycott, 1956 

• 



Key topic 1 The developm ent of the civil rights movement, 1 954-60 

The Supreme Court ruling 
As the boycott moved into the summer, the US national press covered events more closely, 
and this helped raise awareness of the issue of deep racial hatred in the South. 

The MIA took the issue of segregation on transport to a federal district court on the basis 
that it was unconstitutional, citing the Brown v Topeka case (see page 10). The federal court 
accepted that segregation was unconstitutional. However, Montgomery city officials 
appealed and the case went to rhe Supreme Court. On 13 November 1956, the Supreme 
Court upheld the federal court's decision. The boycott had been successful. It formally 
came to an end on 20 December 1956 when King, Abernathy and other leaders travelled on 
an integrated bus. 

Source H Pa rt of M a rt in  Luther K ing 's speech at a meet ing in Montgomery 20 December 
1 956 ,  the day the boycott formally ended .  

This is the t ime that we must show calm d i gn ity and w ise  restraint .  Emot ions  must not run w i ld .  
V iolence must not come from any of us ,  for if we become v ict imized w i th  v io lent  i n tent ,  we will 
have walked i n  vai n ,  and our  twe lve months of g lor ious d i gn i ty will  be transformed into a t ime of 
g loomy catastrophe .  As we go back to the buses let us be lovi ng enough to turn an enemy into 
a fr iend. We must now move from protest to reconci l iat ion .  I t  is  my f irm convict ion that God is 
working i n  Montgomery. Let all men of goodwill ,  both Negro and white ,  cont inue to work with 
H i m .  With th is  ded ication  we will be able to emerge from the b leak and desolate m idn igh t  of 
man·s i n humanity to man to the br ight and gl i tter ing daybreak of freedom and just ice.  

White reaction to the ru l ing 
The K u  Klux Klan's (see page 23) response was to  send carloads of  its members around 
the black areas of Montgomery to try and intimidate the residents. The blacks simply 
waved at the hooded Klan. In early 1957, there were sniper attacks on some of the buses, 
King's home was attacked again and four churches were bombed, but the white backlash 
gradually diminished. 

ACTIVITIES 
How did the methods of the opponents of the boycott he lp King and his fo l lowers? 

2 Construct a mind map to show the methods used by King in the boycott. 

3 Write a newspaper artic le in support of the boycott. 

4 Study Source I. Which words in the source show King's Christian approach to 
his opponents? 

Practice question 
G ive two th ings you can i nfer from Source H about the methods used by Mart in Luther 
King .  (For guidance, see page 79.) 

. 

. 
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3.2  The success and importance of the 
Montgomery Bus Boycott 
The boycott had shown that unity and solidarity could win, and vicrory offered hope ro 
those who were fighting for improved civil rights. The NAACP was successful in making a 
legal case during the boycott and used the Brown v Topeka case (see page 10) as a precedent. 
Moreover, the boycorr demonstrated the benefits of a peaceful approach and showed that 
black Americans were able ro organise themselves and above all, show perseverance. 

£ Source I Rosa Parks (middle) riding at the front of a bus in 1957, after the end of the boycott 

Source J From an in terview with James Farmer after the 
end  of the Bus Boycott. Fa rmer was a c iv i l  r ights activist 
and  founder of CORE .  

The Montgomery Bus  Boycott had  the  charisma to capture 
the  imaginat ion of people. King had a comb inati on  of 
qual i t ies :  he  was a Southern Baptist p reacher, speak ing with 
a Southern accent - that was i m p o rtant - who cou ld p reach .  
A t  the  same t ime ,  he  cou ld  add ress a Harvard aud i ence  and  
do  i t  in tel l ige ntly. How many preachers a t  that t ime - 1 955 ,  
1 956 - knew of Gandh i  and h is  work and cou ld speak of non­
v io lence? K ing  was j ust perfect .  

ACTIVITY • 
Why was Source I publ ished? Use detai ls from the 
photograph and your own knowledge to expla in your  answer. 

Practice questions 

Give two th ings you can infer from Sou rce J about 
Mart in Luther K ing.  (For guidance, see page 79.) 

2 How usefu l are Sources I and J for an enqu i ry into the 
success of the Montgomery Bus Boycott? Exp la in  your  
answer, us ing  Sources I and J and your  knowledge of 
the h istorical context. (For guidance, see pages 71-73.) 
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3.3 The sig n ificance of Martin Luther King and the 
setting up of the SCLC 
King was the son of a Baptist minister and grew up in a 
comfortable middle-class home in Atlanta, Georgia. As a 
teenager he spoke in his father's church and demonstrated 
that he had a gift for public oratory. However, he had 
experienced racial prejudice as a student in such places as 
Philadelphia, New Jersey and Boston. 

MARTI N LUTH ER KI NG J R, 1 929-68 
1 929 Born 1 5  January 

1 951 G raduated from Crozer Theologica l  Col lege with 
a degree in  theology 

1 953 Married Caretta Scott 

1 955 Completed PhD from Boston Un iversity 

1 955 Led Montgomery Bus Boycott 

1 957 Formed and led Southern Ch rist ian Leadersh ip 
Conference 

1 963 ' I  have a d ream' speech. Voted 'Man of the year' 
by TIME magazine 

1 964 Winner of the Nobel Peace Prize 

1 968 4 Apri l ,  assassinated in  Memphis  

Leader of the boycott 
King had been minister at the Dexter Avenue Baptist 
Church, Montgomery, for less than a year when the bus 
boycott began. He was chosen as leader of the MIA because 
of this - he had not been there long enough to grow too 
close to any particular local organisation. During the 
dispute he helped to organise the carpools, and when 
he was prevented from taking out local insurance for 
the vehicles, he went as far as using Lloyd's of London. 
His energy and enthusiasm were unbounded in the 
Montgomery Bus Boycott, and he had the ability to inspire 
those who worked with him. His idea of using non-violent 
tactics was similar to the ideas of Gandhi in India, and 
soon there were many civil rights activists keen to follow 
King in the quest for equality. 

His devout religious beliefs and unwavering faith won him 
many supporters. He was never intimidated - even when his 
house was firebombed (see page 17). King received many 
hate letters each day during the boycott, and some of them 
threatened his life . 

• 

The boycott brought King's philosophy to the fore and 
gave the movement a clear moral framework. Success also 
encouraged King to consider further action chat would 
confront inequality and bring about more change. 

Source K From a comment made by K ing  at the end  of the  
boycott 

We have ga ined a new sense of d i g n i ty and d esti ny. We 
have d iscovered a new and powerfu l  weapon - non-v io lent  
resistance. 

ACTIVITIES ?. 
Study Source K. How cou ld  non-violence be a 
powerfu l weapon? 

2 Why did King wish to ensure that white Americans were 
not threatened by the SCLC? 

3 Why was securing the vote im portant for King and his 
fo l lowers? 

The setting up of the Southern 
Christian Leadership Conference 
Despite legislation and the raised profile of the civil 

• 

rights movement, Marrin Luther King sought to push for 
further change. He helped found the Southern Christian 
Leadership Conference (SCLC) in January 1957, following 
the Montgomery Bus Boycott. The SCLC was black-led and 
black-run. It encouraged black Americans to 'seek justice 
and reject all injustice'. In addition, it promoted King's 
philosophy of non-violence regardless of the provocation. 
The SCLC encouraged white Americans to help their fellow 
black citizens to challenge racism. The SCLC's motto 
was 'not one hair of one head of one white person shall 
be harmed'. 

Shortly after its establishment the SCLC organised a 
pilgrimage called the 'Crusade for Citizenship', which 
marched to the Lincoln Memorial in Washington, DC, in 
1958. It also aimed to increase the number of black voters 
and hoped to force President Eisenhower to speak out on 
civil rights. The march failed to attract widespread support 
and Eisenhower refused to be drawn into the debate over 
civil rights. 
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3.4 The 1 957 Civi l Rig hts Act 
Following the successes of the mid-1950s, Cong ress passed a Civil Rights Act in September 
1957, the first for 82 years (Source L). It was evidence of a mood that some changes in 
society had to be made, albeit gradually. The Act had the support of President Eisenhower, 
who had always stated that it was impossible to change people's minds by introducing laws. 
It was hoped that the Act would increase the number of black American voters. 

The Act did not win the full support of many Southern Democrats Party members and 
their opposition led to the watering-down of the contents. Indeed, many black Americans 
were against the Act because it did not go far enough. However, some thought that it would 
be the foundation for more wide-reaching acts in the future. 

The Civil Rights Act 1957: 

• established the US Commission on Civil Rights. Its first project was to look for evidence 
of racial discrimination in voting rights in Montgomery, Alabama 

• emphasised the right of all people to vote, regardless of colour or race 
• allowed the Federal Government to intervene if individuals were prevented from voting 
• stated that all people had the right to serve on juries. 

A second civil rights act was passed in 1960. It renewed the Commission on Civil Rights 
and stated that people would be prosecuted if they obstructed someone's attempt to 
register to vote or someone's attempt to actually vote. 

ACTIVITY 
Why was the 1957 Civi l 
Rights Act important for 
African Americans? 

• 

� Source L Eisenhower 
signing the Civil Rights Act 
of 1957 
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3.5 How interpretations d iffer 
Th i s  sect ion  p rovides  g u i d a nce on how to a nswer the  q u est i on  in t he  exa m that  asks how two 
in terpretat i ons  d i f fer. 

Question 
Study I nterpretat i ons  1 a n d  2. They g ive d i f ferent v i ews abou t  t he  causes of t he  u rban  r iots of 
t he  1 960s .  What  is t he  m a i n  d i fference  between the  v i ews? Exp la i n  you r  a n swer, us i ng  deta i ls  
from both i nterpreta t i ons .  

I nterpretat ion 1 From Our Changing World: Modern World 

History From 1 9 1 9, M ichael  Scott- Baumann  and  David 
Platt ,  p u bl ished i n  1 989 

I nterpretation 2 : From The Modern World 1 9 14-80, 

P. Sauva i n ,  pub lished in 1 989 

M a ny Afr ican Americans refused to accept Mart in Luther  
K i ng 's ca l l  for non -v io lence .  They d i d  not want to seek wh i te  
support . . . .  The anger  and  frustrat ion  of urban  Afr ican 
Amer icans e ru pted i n  r iots .  These often started with 
i nc i dents i nvolvi ng the  pol ice .  Tempers fla red . Punches 
were thrown , ru mours spread a n d  kn ives were d rawn.  One 
such r iot b roke out  i n  Watts ,  Los Angeles i n  1 965 .  

Prog ress d i d  not come fast  enough for many m i l i tant  
Afr ican Amer icans ,  oppressed by the  poverty of the s lums 
and  often unem ploye d .  They resented the  fa i lure of many 
states to i m p lement  the  c iv i l  r ights laws a n d  obey the  
ru l ings  of the  S u p reme Court .  'We want B lack Power·, they 
sa i d .  Between 1 965 and  1 968 there were ser ious r iots in the  
Afr ican Amer ican suburbs of over  100  US c i t i es .  

How to answer 
Yo u a re be i ng  asked to exp la i n  t he  m a i n  d i f ference in t he  v i ews each  i nterpretat i o n  has  abou t  
t he  urban  r i o ts  of t he  1 960s .  

�

You will need to identify the main view 
that Interpretation 1 has about the 
causes of the urban riots. 

I Example 

•• �n.�Ua,l;iOfl. I is s�ifVY �NM �N. 
Af\'ieM Ato.uieMS d.itL n.oi> � Kiruy' s 

_, �flotLs ur l.l.iii\S of in.�urrMiOfl.. 

- Example 

You will need to identify the main view 
that Interpretation 2 has about the 
causes of urban riots. Use the phrase I : on the other hand' to show that this �nterpretation gives a different view. 

._ � ;n.�uprUa,l;iOfl. s� �w � 
... � Af\'ieM Ato.uieMS IIJQ'� prepa.rd � II.S� 

viotU�Uo b<K �ii!I'MiiVY a.M, II.SiiVY t.ruu.s. v . ... ... ... 

I 
Example 

•• On. �No � �. �n.�Ua,l;iOfl. ). is 
��.vy �W � riolis � b«A../.S� 
of oppr�iOfl. a.M, fl.l.i�� of �No [Ao.Js. 

Example 

� t.n.ow �his b«A../.S� � in.�Ua,l;ion. � 
�w �� IIJQ'� nolis � � ta.o.�s IIJQ'� 
n.oi> �ouooud a.M, �N. Su.pr� Cow-�'s 
tUeision.s IIJQ'� �d. ACTIVITY 

Try explain ing the  main 
difference between the  
different views yourself. 



4 Opposition to the civil rights 
movement 

African Americans experienced hatred and discrimination, even after emancipation in 

1863. In addition, they faced violence and terror from organised groups during this period. 

The Ku Klux Klan had been an organisation notorious for striking fear and violence into the 

African American community in and around the 1860s. After declining in popularity at the 

end of the century, there was a resurgence of interest in the early twentieth century. The 

Klan grew in numbers and influence in the mid-1920s and experienced another revival in 

the 1950s as the civil rights movement began. In addition to the terror of the Klan, African 

Americans experienced other kinds of violence, the worst of which was lynching. More 

than 2,000 people were lynched in the years 1865-1955 and though there was horror 

expressed each time one happened, little was done to prosecute the perpetrators. Despite 

the progress made in the 1950s, there was much opposition to increased African American 

rights across a range of areas, including within Congress (both in the Senate and House of 

Representatives), state and local governments and racist organisations. 

4.1 The Ku Kl ux Klan  
The Ku Klux Klan members were WASPs. They identified themselves as White, Anglo­
Saxon, Protestants, and they saw themselves as being superior to other races, especially 
African Americans.  They were also anti-communist, anti-Jew, anti-Catholic and against 
all foreigners. 

Klansmen dressed in white sheets and wore white hoods. 
This outfit was designed to conceal the identity of Klan 
members, who often attacked their victims at night. The 
white colour symbolised white supremacy. Members carried 
American flags and lit burning crosses at their night-
time meetings. Their leader was known as the Imperial 
Wizard. Officers of the Klan were known as Klaliffs, Kluds 
or Klabees. 

Members of the Klan carried out lynchings of black people 
and they beat up and mutilated anyone they considered to 
be their enemy. They stripped some of their victims and put 
tar and feathers on their bodies. 

Many politicians in the South knew that if they spoke our 
against the Klan, they would lose votes and might not be 
elected to Congress. The power of the Klan was still evident 
in 1946, when 15,000 people marched to the Lincoln 
Memorial in Washington, DC to demand the organisation 
be made illegal. As the civil rights movement grew in the 
1950s, so did the terror activities of the Klan. 

ACTIVITIES 
Why d id the Klan wear such un iforms and have titles 
such as K la l iffs? 

2 What can you learn from Source A about the Klan? • Source A Young children with the Grand Dragon of the 
Klan, near Atlanta, 1948 



Key topic 1 The developm ent of the civil rights movement, 1 954-60 

The murder of Emmett Till 
In August 1955, Emmett Till, a 14-year old African-American boy from Chicago, visited 
relatives in the town of Money, Mississippi (see Source B). He was accused of harassing a 
white woman in a shop - she later claimed that he had taken hold of her by the waist, asked 
her for a date and when he left the shop he said 'Bye baby' and wolf-whistled at her. 

A few days later, the husband and brother-in-law of the woman abducted Till from his 
relatives' house. They beat and killed Emmett and threw his body into a local river. When 
the body was found some days later, Till could only be identified by the initials of a ring 
that he wore. The two men were arrested and identified in court as the men who had 
abducted Emmett. The trial began in September and lasted four days. The jury's decision 
took only one hour and one juror said it would have taken less but for the delay of having 
refreshments taken in to them. The all-white jury found the two white defendants not 
guilty, explaining that they believed the state had failed to prove the identity of the body. 

Till's body was returned to Chicago and his mother ensured that the coffin was open 
so that people could see the extent of the beating that Emmett had taken. She hoped to 
shame the authorities in Mississippi and also show the kind ,-------

'-
-----------------

of atrocities African Americans endured. Many African Source C Part of an a rt icle from the Chicago Defender, 

a weekly newspaper for Africa n-American readers .  
Americans were appalled by the manner ofTill's death and 

The a rt icle was pu bl ished shortly after the death of 
became involved in the civil rights movement as a result. Emmett T i l l  
Indeed, it  had a similar effect on many white Americans. 

H ow long must we wait for the Federal  Government  to act? 
Whenever a cr is is ar ises i nvolv ing  our l ives or  our  r ights we 
look to Wash i ngton hopefu lly for he lp .  I t  se ldom comes.  

I n  the  cu rrent case ,  the  Department  of Just ice hast i ly 
issued a statement  declar i ng  that  it was mak ing  a thorough 
i nvest igat ion  to determine  i f  you n g  Ti ll 's civi l r ights had  
been v io late d .  The Department  evident ly conc luded  that  
the  k idnapp ing  a n d  lynch ing  of a n  Afr ican Amer ican boy  i n  
M iss iss i pp i  a re not v io lat ions of h is  r i gh ts .  The tr ia l  is  over, 
and  th i s  miscarr iage of just ice must not be left u navenged .  

A t  t h i s  po in t  we can o n ly conc lude  that  the  a d m i n istrat ion 
and  the  Just ice Department  have decided to u p hold the  way 
of l ife of M ississ i pp i  and the  South .  

ACTIVITIES ?, 

A Source B Emmett Till, the fourteen-year-old African 
American who was abducted and murdered 

Write a head l ine of about six words for the Chicago 
Defender about the death of Emmett T i l l .  

2 Study Source C. 
a) What is a 'miscarriage of justice'? 

• 

b) How usefu l is Source B as evidence of the reaction to 
Emmett Ti l l 's death? 

Practice question 
Exp la in  why the death of Emmett T i l l  was im portant in the 
civi l  rig hts movement. 

You may use the following in your answer: 

• D iffe rences between the N orth and South 
• Publ icity for civil r ights 

You must also use information of your own. 

(For guidance, see pages 94-95.) 



4 Opposition to the civi l rights movement 

4.2 Opposition to deseg regation in the South 
Following che Brown v Topeka decision (see page 10), opposition from white Americans 
co improved civil rights in the South grew quickly. 

White Citizens' Councils 
White Citizens' Councils were sec up co fight the Brown v Topeka decision and they 
campaigned against che NAACP (see page 9) which had fought strongly in che Brown 
v Topeka case. Some Councils cried co distance themselves from the violence of the Ku 
Klux Klan, though some were open co its use. The Councils also cried co prevent African 
Americans from registering co voce. The Councils held mass rallies in order co recruit new 
members and shape public opinion (see Source D). 

During che Bus Boycocc, che White Citizens' Councils cried co stop the boycott by 
pressuring insurance agencies throughout the South co cancel policies for church-owned 
vehicles. Furthermore, Marcin Luther King was concerned chat the activities of che 
Councils would deter white Americans from supporting the African American cause. 
King accused che Councils of being 'ungodly, unethical, un-Christian and un-American' 
and could not understand why the Federal Government did not criticise the Councils for 
their activities. In June 1963, Medgar Evers (see page 39) was killed by a member of a White 
Citizens' Council. 

Source E From S .  D .  Cook [an Afr ican American Professor 
of Polit ics), Political Movements and Organisations, 

pu bl ished in 1 964 

White C i t i zens '  Cou nc i ls ,  e m p loyi ng  the  powerful wea pons 
of economic  repr isal ,  po l i t ica l  pressure ,  psycholog ica l  and  
emot i ona l  terror sought  to fr ighten a n d  to s i l ence  not o n ly 
Afr ican Amer icans bu t  also l i bera l  whites as well  a n d  to 
keep them from part ic ipat ing  in desegregat ion  act iv i t ies .  

Source F From the i n a u g u rat ion speech of Governor John  
Patterson of Ala bama,  January 1 959 

. . .  wh i te  a n d  black ch i ldren shou ld have access to equa l  
school  fac i l i t ies but  they m ust be  segregated .  I wi l l  oppose 
with every ou nce of energy I possess a n d  wi l l  use every 
powe r at my command  to prevent a ny mix ing  of races in 
the classrooms of th i s  state .. . a ny attempt to i nteg rate 
schools of this state by force would cause turmo i l ,  v io lence 
and  chaos . . .  

.6. Source D A White Citizens' Council Meeting, New 
Orleans, 1960 

ACTIVITIES ?. 
How usefu l are Sources D and F as evidence of 
opposition to desegregation in the South in the 1 950s? 

2 Study Source E.  Why did Wh ite Citizens' Counci ls want 
to keep whites from participating in  desegregation 
activities? 

Practice question 
Give two th ings you can infer  from Sou rce D about Wh ite 
Citizens' Counci ls .  (For guidance, see page 79.) 

• 
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'f' Source G Senator Strom 
Thurmond, a Dixiecrat, who 
strongly opposed progress 
in civil rights for African 
Americans 

4.3 Cong ress and the 'Dixiecrats' 
Progress towards improved civil rights also met opposition within Congress. In 1956 
19  senators and 77 members of the House of Representatives signed the Southern 
Manifesto. This document condemned the Brown decision and called it 'a clear abuse of 
judicial power'. The Manifesto also stated: 'The original Constitution does not mention 
education. Neither does any other amendment. The debates ... clearly show that there was 
no intent that it should affect the systems of education maintained by the states.' The 
Manifesto encouraged states to resist carrying any changes to segregation and stressed 
that if changes were made by the Federal Government, then the white public would not 
accept them and there would be an explosion of hate in the future. However, this was 
scaremongering from the politicians.  

Thus the Southern politicians were trying to use the Constitution to support segregation 
and also accuse the Federal Government of interfering with individual states' running 
of education. Southern state legislatures continued to pass laws and resolutions aimed 
at preventing the Brown decision and in 1956, the Virginia state legislature passed one 
resistance measure that cut off all state aid to desegregated schools. 

Despite opposition in Congress to changes to civil rights, two Acts were passed in 1957 and 
1960. Both Acts were introduced to protect the voting rights of American citizens and led 
to the Voting Rights Act of 1965 (see page 48). 

The 'Dixiecrats' 
The term 'Dixiecrat' eventually became used to describe white southern Democrats 

opposed to civil rights legislation. The issue of civil rights had split the Democrats in the 
1948 presidential election. Truman was acutely aware of the racial tensions within the 
USA, but he knew that he would have to tread carefully because many of the so-called 
Dixiecrats (Southern Democrat Party politicians) would vote against any of his reforming 
measures. He wanted to introduce a civil rights bill, and also put forward an anti-lynching 
bill, but both were rejected by the southern Dixiecrats. They even formed their own 
political parry and won more than one million votes in the 1948 presidential election. The 
Dixiecrats wanted to continue segregation and did not want any interference from the 
Federal Government when decisions about race had to be made. 

In the 1950s, although the Dixiecrats did not continue as a party, they continued to oppose 
changes in civil rights. In 1957, Senator Thurmond (see Source G) of South Carolina, a 
Dixiecrat, conducted the longest ever fi l ibuster (24 hours and 18 minutes nonstop) in an 
attempt to prevent the passage of the Civil Rights Bill. 

Many Dixiecrats joined White Citizens' Councils (see 
page 25) in order to continue their struggle. Some even left 
the Democrat Parry and joined the Republicans. In the 1960 
Presidential election,John Kennedy had to be careful not to 
upset the Dixiecrats and their supporters for fear oflosing 
their votes. He did this by keeping the issue of civil rights low 
on his agenda and focusing more on discussing foreign affairs. 

ACTIVITIES ?. 
1 How did the term 'Dixiecrat' emerge? 

2 Suggest reasons why the Southern pol it icians used the 
Constitutions of the States to support their pol icy of 
segregation .  

3 Conduct your own research on Senator Thurmond.  Write 
a brief summary of his political career - about 1 50 words. 

• 



Protest, progress and 
radicalism 1960-75 

This key topic examines the key developments in the civil rights movement from 1960 to 
1975. The chapters cover vital issues such as sit-ins, Freedom Rides, the peace marches, 
the Civil Rights Act, Malcolm X, Black Power, the death of King and an assessment of the 
progress made by African Americans. 

Each chapter within this key topic explains a key issue and examines important lines of 
enquiry, as outlined below. 

CHAPTER 5 PROGRESS, 1 960-62 
• The sig n ificance of Greensboro and the sit- in  

movement. 

• The Freedom Riders. Ku Klux Klan violence and the 
Ann iston bomb.  

• The James Meredith case, 1 962. 

CHAPTER 6 PEACEFU L PROTESTS AN D 

TH EIR  I M PACT, 1 963-65 
• King and the peace marches of 1 963 i n  Birming ham, 

Alabama, and Washingto n .  Freedom Sum mer and the 
M ississi ppi  m urders. 

• The roles of President Ken nedy and Joh nson and the 
passage of the Civi l  Rig hts Act 1 964. 

• Selma and the Voting Rig hts Act 1 965. 

TIME LINE 1960-75 
1 960 February 

1 961 May 

1 961 May 

1 962 April  

1 962 June  

1 963 June 

1 963 August 

1 964 June  

G reensboro s i t - i n  

F i rst Freedom R ide  

Ann iston b o m b  at tack 

Voter  Educat ion  Project  set up 

James M e red i t h  case beg i ns  

M e d g a r  Evers sho t  

B i rm ingham m a rch 

Freedom S u m m e r  

CHAPTER 7 MALCOLM X AND BLACK 

POWER, 1 963-70 
• Malcolm X, his bel iefs, methods and involvement with 

the Black M usli ms. H is later change of attitude and 
assassination.  

• Reasons for the emergence of Black Power. The 
sig n ificance of Stokely Carm ichael and the 1 968 
Mexico Olympics. 

• The methods and achievements of the Black Panther 
m ovement. 

CHAPTER 8 TH E CIVI L RIG HTS 

MOVEM ENT, 1 965-75 
• The riots of 1 965-67 and the Kerner Report, 1 968. 
• King's cam paign i n  the N orth .  The assassi natio n  of 

Martin Luther King and its i m pact. 

• The extent of progress i n  civil rights by 1 975. 

1 964 June 

1 964 Ju ly 

1 965 February 

1 965 August 

1 968 February 

1 968 April  

1 968 October 

Miss iss i pp i  m u rd e rs 

Civi l  R i g hts Act passed 

Assassi na t i on  of M a lco lm X 
Vot i n g  R i g hts Act passed 

Kerner  Report p u b l i shed  

Assassi na t i on  of M a rt i n  Lu ther  K ing  

Protest a t  t he  M ex ico O lymp ics  



The civil rights movement continued to make progress in the early 1960s due the publicity 

provided by new methods adopted by activists for the movement. These new methods 

included the 'sit-in' movement which originated in Greensboro, North Carolina, as well as 

the emergence of the Freedom Riders whose activities challenged the continued illegal 

segregation of public transport in the South. Moreover, the issue of black education, this 

time at university level, made front page news as a result of the James Meredith case. Further 

publicity was provided by the Albany Movement which campaigned for black voting rights. 

5.1 G reensboro and the sit- in movement 
During the lace 1950s there were many instances of sit-ins, 
sir-down demonstrations and boycoccs (see Figure 5.1) .  
These were eventually given the term 'direct accion'. The 
black activist leaders soon realised that direct action often 
resulted in white violence, which tended to lose support for 
the whites. The event that pushed the civil rights movement 
into greater activity came not from organisations like 
CORE or the NAACP, however, bur from students at a 
college in North Carolina. 

The Greensboro sit-in 
Just as King was emerging as a powerful force in the civil 
rights movement, events in North Carolina showed the 
lengths to which students would go to fight segregation . 
A sit-in was held at the Greensboro branch ofWoolworchs 
- four black students from a local college demanded to 
be served at a whites-only lunch counter and, on being 
refused, remained seated at the counter until the shop 
closed (see Source A). The next day, they were accompanied 

N 

f 

by 27 more students and the day after a further 80 joined 
them. By the fifth day there were 300. The shop agreed to 
make a few concessions, but the students later resumed 
their protests and some were arrested for trespass. The 
students then boycotted any shop in Greensboro that had 
segregated lunch counters. Sales immediately dropped 
and eventually segregation ended. During the sit-ins the 
students had to endure violence and assaults, but they were 
careful not to retaliate, copying the peaceful tactics Martin 
Luther King had used at Montgomery. For the second time, 
a non-violent approach that hit the local economy through 
boycoccs was used successfully. King visited Greensboro 
at the height of the sit-in and promised the support of the 
SCLC. 

Sit-ins very quickly became a tool of protest, especially in 
cities where there were many students and in places where 
African American adults had made some progress in 
civil rights. 

Delaware 

<Ill Figure 5.1 Map 
showing sit-ins in 
Southern states of 
America, 1 February to 
14 April 1960 



5 Progress, 1 960-62 

• Source A Greensboro students at the Woolworths counter, 2 February 1960 

Student Non-violent Co-ordinating Committee (SNCC) 
The SNCC was founded at Shaw University in Raleigh, 
North Carolina, in April 1960. It received a grant of$800 
from the SCLC to help establish itself. Its first chairman 
was Nashville college student and political activist Marion 
Barry. The SNCC, or 'Snick' as it became known, continued 
its efforts to desegregate lunch counters through non­
violent confrontations, but it had only modest success .  
In May 1961, the group expanded its focus to support 
local efforts in voter registration as well as public 
accommodations desegregation. It played a major role in 
the key events of the early 1960s, including sit-ins, Freedom 
Rides, the march on Washington (see page 40) and the 
'Freedom Summer' (see page 42). 

• Source B Badges worn by SNCC members in the 
1960s.  The badge on the right was the Alabama Christian 
Movement for Human Rights 

.--------------------------
ACTIVITIES 

What is meant by the term 'd i rect action'? 

2 Conduct your  own research into CORE, NAACP, SCLC 
and SNCC. Try to find out five addit ional  points about 
each organ isation.  (Use the internet, reference books 
and refer a lso to ind ividua ls such as Martin Luther King 
and Marion Barry.) 

• 

3 Why were the events at Greensboro so im portant for the 
civi l rights movement? 

4 Prepare a one-minute ta l k  to expla in  why you support 
the method of the sit- in .  

5 What is paradoxica l  about Source A? Expla in your 
answer carefu l ly. 

6 What can you learn from Source B about the SNCC? 

Practice question 
Give two th ings you can infer  from Sou rce B about the 
SNCC.  (For guidance, see page 79.) 
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5.2  The Freedom Riders 
In December 1960, the Supreme Court decided that all bus 
stations and terminals that served interstate travellers should 
be integrated. The Congress of Racial Equality (CORE) 
wanted to test that decision by employing the tactic of the 
Freedom Ride. CORE had declined in importance and 
influence since the late 1950s, and was seeking to revive itself 
If there was continued failure to carry out the laws passed to 
ensure integration, CORE would be able to show that narrow­
mindedness and racism still existed in the Southern states. 

The first of the Freedom Rides began in May 1961, when 
James Farmer - the National Director of CORE - and 
twelve volunteers left Washington DC by bus to travel to 
New Orleans (see Figure 5 .2) .  There was little trouble on the 
first pan of the journey, even when the black Americans 
used whites-only facilities to ensure integration was raking 
place. However, things changed once the freedom riders got 
to Alabama. 

The Anniston bomb 
In Alabama, one of the buses being ridden by the Freedom 
Riders was firebombed outside Anniston, on Mothers' Day 
- Sunday 14 May 1961. As the bus burned, the mob held 
the doors shut, intent on burning the riders to death. An 
exploding fuel rank caused the mob to retreat, allowing the 

Source C From an in terview with James Peck, who 
rode the f i rst Freedom bus .  Here he is  descri b i n g  what 
happened when he a rrived i n  Ann iston i n  May 1 961 

As Charles Person and I entered the white wait ing room and 
a pproached the lunch counter, we were grabbed and  pushed 
outs ide i nto an  al leyway. As soon as we got i nto the a lleyway 
and  were out of s ight  of the on lookers in the wa i t ing room ,  six 
men started swi ng i ng  at me with f ists and  pipes. Five others 
attacked Cha rles. With in  seconds ,  I was unconsc ious .  

A Source D The burnt-out bus at  Anniston, May 1 9 6 1  

riders to escape the bus, but they were viciously beaten by men 
armed with clubs, bricks, iron pipes and knives as they tried 
to flee. Warning shots fired into the air by highway patrolmen 
prevented the riders from being lynched on the spot. 

When the Freedom Riders reached Birmingham later that 
day, there was no protection for them and they were attacked 
by an angry mob - the police chief, Eugene 'Bull' Connor, 
had given most of the police the day of( These events forced 
the new president, John F. Kennedy, to intervene, and he 
secured a promise from the stare senator in Jackson that 
there would be no further mob violence. However, when the 
riders arrived in Jackson, they were immediately arrested 
when they tried to use the whites-only waiting room. 

The riders continue 
In Montgomery, white racists bear up several of the 
Freedom Riders. In Jackson, Mississippi, 27 freedom riders 
from the SNCC and SCLC were jailed for 67 days for sitting 
in the whites-only section of the bus station. During that 
year, the membership of CORE doubled, reaching 52,000 
by December 1961. The riders continued throughout the 
summer, and more than 300 of them were imprisoned in 
Jackson alone. 

Source E From an interview with James Zwerg i n  
1 999. Zwerg w a s  talk ing a b o u t  h is  i nvolvement  i n  t h e  
freedom r ides 

Usua lly, a white man got p icked out for the v iolence f i rst . . .  
I remember be ing k icked in  the sp ine and  hear ing  my back 
crack . . .  I fe l l  on my back and a foot came down on my face .  The 
next  th ing  I remember is waking up  in  the back of a vehicle . . .  I 
passed out aga in  and when I woke up I was in another moving 
vehicle with some very southern sound ing whites . . . .  A white 
nurse told me that another little crowd were going to try and 
lynch me.  They had come with in  a half block of the hospital .  
She said that she knocked me out i n  case they d id  make it ,  so 
that I would not be aware of what was happen ing .  

A Source F John Lewis (left) and James Zwerg - two 
Freedom Riders beaten up by a white mob in Montgomery, 
Alabama, May 1 9 6 1  



Ku Klux Klan violence 
Attacks on the Freedom Riders by the Ku Klux Klan 

increased. In 1983, certain FBI documents were handed 
over to the US Justice Department which revealed that the 
FBI was aware of the Ku Klux Klan's plans to attack the 
freedom riders in Birmingham. Moreover, the documents 
show that one Birmingham police officer told the Klan that 
no matter how viciously the Freedom Riders were attacked, 
there would be no arrests. 

Government reaction 
The Attorney General, Robert Kennedy (see page 34), did 
not wish to see the situation escalate and was hoping that 
he would not have to send in US marshals to enforce the 
law. Violence was avoided in Mississippi when it became 
clear that marshals would be used. On 22 September, the 
Interstate Commerce Commission issued a regulation 
that:'prohibited carriers of interstate passengers from 
having anything whatsoever to do with any terminal 
facilities which are so operated, arranged, or maintained so 
as to involve any separation on the basis of race, color, creed 
or national origin.' 

The Freedom Rides had been successful. By the early 1960s, 
more and more young white people were protesting against 
racial discrimination. They pointed out that the American 
claim to have a democracy was a contradiction and chat 
the USA's way of life was based on the oppression of black 
Americans (see Source G). 

The Freedom Rides of the early 1960s once again raised 
awareness of the civil rights campaign. The rides were seen 
across the USA and the publicity gained was invaluable to 
those in the civil rights movement. The next event in the 
path to civil rights was crucial, because it involved not only 
education, but the new president, john F. Kennedy. Kennedy 
had narrowly won the presidential election of 1960 and the 
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500 km � Figure 5 . 2  Map of the Freedom Rides, 
1 9 6 1  

votes of African Americans was a contributory factor in his 
success .  There was an expectation therefore that he would 
support the demand for civil rights. 

Source G From V. Hard i n g ,  The Other American 

Revolution, p u bl ished in 1 980 

These young peop le were bel ievers. When they sang  in 
ja i l ,  i n  mass meet ings,  i n  front of pol ice and  state troopers 
·we sha l l  overcome' ,  they meant  it . . .  overco m ing  meant  
' f reedom·  a n d  'r ig hts· and  ' j ust ice ·  a n d  black and  whi te  
together . . .  But  they knew they were part of a revo lut ion  and 
they be l ieved that i f  they persisted . . .  t hey would make i t .  

?. ACTIVITIES • 
Prepare a statement for a local television station to explain 
why the Freedom Riders wi l l  pass through that area. 

2 Why was the Anniston bomb so importa nt? 

3 Study Source E. What can you learn from Source E about 
the attitudes of wh ite people duri ng the Freedom Rides? 

4 What can you learn from Source G about changes in the 
civi l rights movement? 

Practice questions 
Give two th ings you can infer from Source C (page 30) 
about the Freedom Riders. (For guidance, see page 79.) 

2 How usefu l a re Sources C and E (page 30) for an  
enqu i ry i nto the Freedom Rides? Exp la in  you r  answer 
using Sources C and E and your  knowledge of the 
h istorica l  context. (For guidance, see pages 71-73.) 
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5.3 The James Meredith case 
In June 1962, the Supreme Court upheld a federal court decision to force Mississippi 
University to accept James Meredith as a student. The university did not want any black 
students and Meredith was prevented from registering. In his first major involvement in civil 
rights, President Kennedy sent in 320 federal marshals to escort Meredith to the campus (see 
Source H). There were riots and two people were killed, 166 marshals and 210 demonstrators 
were wounded. President Kennedy was forced to send more than 2,000 troops to restore 
order. The black activists called the event 'The Battle of Oxford'. Three hundred soldiers had 
to remain on the campus until Meredith received his degree three years later. 

There were some other instances of resistance to integration in education, such as that led 
by Governor Wallace in Alabama, when he tried to stop black Americans from enrolling at 
the state university. Wallace said, 'I am the embodiment of the sovereignty of this state, and 
I will be present to bar the entrance of any Negro who attempts to enroll at the university.' 
However, the fact that there had been federal intervention at Mississippi University 
indicated the tide had turned, showing that the Federal government would now intervene 
when there was resistance to integration in education. 

Source I Part of Bob Dylan's song 'Oxford Town' .  Dylan 
was s i ng i ng  about the James Meredith case. Oxford was 
the site of M ississ ipp i  U n iversity 

H e  went down to Oxford Town 

Guns and clubs fo l lowed h im down 

All because h i s  face was b rown 

Better get away from Oxford Town 

Oxford Town around the bend 

H e  come i n  to the  door, he  couldn ' t  get i n  

A l l  because o f  t h e  color o f  h is  sk in  

What do  you th ink  about  that ,  my fr ien '?  

Oxford Town i n  the afte rnoon 

Ev'rybody s ing in '  a sorrowfu l  tune 

Two men  d i ed  'neath the  M ississ i pp i  moon 

Somebody bet ter  i nvest igate soon 

Oxford Town ,  Oxford Town 

.A. Source H African American student James Meredith 
being escorted across the University of Mississippi campus 
by US marshals, October 1962 

Ev'rybody's got their heads bowed d own 

The sun don't  sh i ne  a bove the ground 

Ain ' t  a -go in '  d own to Oxford  Town 

ACTIVITIES 
What can you learn about the Meredith case from 
Source H? 

2 Study Source I. Why do you think this song became 
popu lar with many people in the USA? 

3 Why was the Meredith case important for civi l rights? 

Practice questions 
Give two th ings you can infer from Sou rce I about the 
Meredith case. (For guidance, see page 79.) 

2 How usefu l a re Sources H and I for an enqu i ry i nto the 
Meredith case? Exp la in  your  answer, us ing Sources H 
and I and your  knowledge of the h istorical  context. 
(For guidance, see pages 71-73.) 
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5.4 What prog ress had been made by 1 962? 
In spite oflegislation and limited progress, African Americans could not expect immediate 
changes. Indeed, there was still outright opposition to change and once again, direct action 
was taken by activists. This time, the scene moved to Albany, Georgia, where it was decided 
that there would be an all-out attempt to de-segregate a whole community. 

The Albany Movement, 1961-62 
In late 1961,  several hundred Freedom Riders were arrested in Albany, Georgia. Following 
this, various black groups created the Albany Movement to oppose segregation in the town. 
Hundreds of activists went to Albany and their work induced Martin Luther King to visit. 
He was arrested following a march; he spent a short time in jail because he refused to pay 
the fine. Despite a concerted effort, the meetings, marches and demonstrations failed to 
end segregation. Albany's parks and swimming pools were closed, and schools continued 
to be segregated despite the Brown v Topeka case and Little Rock. One success was a small 
increase in the numbers of black Americans who registered to vote, but many in the civil 
rights movement saw the events at Albany as a failure. 

ACTIVITY ?. 
What can you learn from 
Sources J and K about 
events at Albany? 

<Ill Source J Protesters 
demonstrating in Albany 
during the effort to 
desegregate the city, 1962 

• 

<Ill Source K Protestors 
praying following their 
arrest for parading without 
a permit , Albany 1962 
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Source L A cartoon in a ..,. 
US newspaper, 1964.  The 
caption was: 'By the way, 
what's that big word?' 

The Voter Education Project 
The Freedom Rides caused Robert Kennedy to fear violent confrontations between the 
black civil rights groups and white segregationists. He felt that if more black Americans 
voted then they would be able to have a greater say in such issues as housing and education. 
Kennedy met various groups, and the Voter Education Project was set up in 1962. 

The project was staffed mainly by members of the SNCC (see page 29) and they spent much 
time with eligible voters, showing them how to register and overcome the barriers that were 
placed in front of them. 

The project resulted in more than 650,000 new registrations, but many people were still 
refused the right to vote on dubious grounds. SNCC workers were subject to harassment. 
For example, in Georgia, several churches were bombed, workers were beaten up and some 
were even shot. Those who did register and voted were sometimes evicted from their land, 
sacked from their jobs and refused credit. SNCC members felt betrayed because they 
thought Kennedy would protect them - both President Kennedy and Robert Kennedy were 
of the opinion that the local police should protect the SNCC workers from the Ku Klux 
Klan and White Citizens' Councils, but in many cases this did not happen. In New Orleans, 
White Citizens' Councils (see page 25) actually bought one-way tickets for black Americans 
who wished to leave the segregated South and move north. 



VOTING IS A 
RESPONSIBILITY 
NOT J UST 
A RIGHT 

Mixed progress 
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<II Source M A poster from the Voter Education Project 
encouraging African Americans to vote 

By the end of 1962, some progress had been made in the campaign for civil rights, but there 
was still entrenched racism in the South. Moreover, the various civil rights groups had not 
always agreed among themselves about the best way to proceed. Although Martin Luther 
King was undoubtedly the leading figure, not enough had been done to raise the issue of 
civil rights to the top of the domestic agenda in the USA. All this changed in 1963. 

ACTIVITIES 
Copy and complete the table below, expla in ing the 
reasons why each was successfu l/unsuccessfu l .  

?. 
• 

Successful Unsuccessfu l 

Freedom Rides 

The Albany Project 

The Voter Education Project 

3 Study Source L. What message is this cartoon trying to 
put across? 

2 Study Source M. Why did the Voter Education Project 
use such posters in its work? 

Practice question 
Exp la in  why the civi l r ights movement made progress in  
the yea rs 1 960-62. 

You may use the following in your answer: 

• The sit- ins 
• James Meredith case 

You must also use information of your own. 

(For guidance, see pages 94-95.) 



Key topic 2 Protest, progress and radica l ism 1 960-75 

5.5 Why the interpretations d iffer 
This section provides guidance on how to answer the question which asks you to suggest 
one reason why the interpretations give different views. Look at the question below. 
Then read the guidance on how to answer on page 37. 

Question 
Suggest one reason why Interpretations 1 and 2 give different views about the causes 
of the urban riots of the 1960s. You may use the sources to help explain your answer. 

I nterpretat ion 1 From Our Changing World: Modern World History From 1 9 1 9, M ichael  
Scott- Baumann and  David Platt ,  pu bl ished i n  1 989 

M a ny Afr ican Americans refused to accept Mart in Luther K ing 's cal l  for n o n -v io lence .  They 
d i d  not want to seek white support .  . . .  The  anger  a n d  frustrat ion of urban  Afr ican Amer icans 
eru pted i n  r iots .  These of ten started with i nc id ents i nvolv ing  the  pol ice .  Tempers f lared .  
Punches were thrown , rumours spread and  kn ives were d rawn. One  such  r iot broke out  i n  
Watts ,  Los  Ange les i n  1 965 .  

I nterpretat ion 2 From The Modern World 1 9 14-80, P.  Sauva i n ,  pu bl ished i n  1 989 

Progress d id not come fast enough  for many m i l i tant  Afr ican Americans,  oppressed by the 
poverty of the  s lums and often unem ploye d .  They resented the  fa i l ure of many states to 
i m p lement the  Civil R i ghts laws and obey the  ru l ings of the  S u p reme Court .  We want Black 
Power ·  t hey sa i d .  Between 1 965 a n d  1 968 there were ser ious r iots  i n  the  Afr ican Amer ican 
suburbs of over 100 US c i t ies .  

Source A Part of the Black Panther Party Man i festo, October 1 966 

2 .  We want fu l l  e m p loyment  for o u r  people .  

We be l ieve that  the  Federal  Government  is respons i ble and  ob l igated to g ive every man 
e m p loyment  or  a guaranteed income .  We bel ieve that  i f  the  white Amer ican bus inessmen 
wi l l  not g ive fu l l  e m p loyment ,  then  the  means of product ion  shou ld be  taken from the  
bus inessmen a n d  p laced  i n  the commun ity so that the  peop le of the  commun ity can organ i ze  
a n d  e m p loy a l l  of i ts peop le and  g ive a h i g h  sta ndard of l iv i n g .  

4 .  We  wan t  decen t  hous i ng ,  f i t  for the  shelter of h u m a n  be i ngs .  

We  be l ieve t ha t  i f  the  wh i t e  land lords wi l l  no t  g ive decen t  hous ing  to o u r  b l ack  commun ity, 
then the hous ing  and the land shou ld be  made i nto cooperat ives so that our commun ity, with 
government  a id ,  can  bu i ld and  make decent hous ing for i ts people .  

Source B From Stokely Carmichael ,  New York Review of Books, 22 September 1 966  

I n  a sense ,  I b lame ou rselves - together  with the  mass med ia - for what  has happened  i n  the  
r i o ts  i n  Watts,  Ha rle m ,  Ch icago ,  C levela nd ,  Omaha .  Each t ime  the  people  i n  those c i t ies saw 
M a rt i n  Luther K ing  get s lapped ,  t hey became a n g ry;  when they saw four  l i t t le  b lack g i rls 
bombed to death ,  they were ang r ier ;  and when noth ing  happened ,  they were stea m i n g .  We 
had noth ing  to offer that they cou ld see, except to go  out and be  beaten aga i n .  We helped to 
bu i ld  the i r  frustra t i on .  



How to answer 
On page 36 you were shown how to explain one difference between these two 
interpretations. Now you have to give one reason why these interpretations are different. 
You can use two sources to help you with this answer. 

There are three reasons as to why the two interpretations differ. You will only need to give 
one of these. 

The interpretations may differ because 
they have given weight to two different 
sources. You need to identify the views 
given in the two sources. 

Example 

Soi/.I'U A s� �  .Aia.r�in. W.�f>« 
•• Kirvy' s polic.'tf of IIDII.-violt.fi.U onl'tf c..rwd 

.fru.str/l<l;ion.. Soi/.I'U e. � �hilA> �£ 
tUM �� �  A.frie�U�. �ic.DJ\S. 

Example 

� Soi/.I'U A provi/Us SON- S/i.f'POY� .fqr 
Now you need to show how the sources • :j;r�.iuprU/l<l;iOII. ;.. , IUI>ic.l> *t&Se& ihi.U> 
match the views of the two interpretations • -loYou.b!£ � PrOIOl ��� O.t\.d- 1>/l.d. 
and identify the views given in the 1-oi/.SifVY. So� B provitks � Sfi.WOI"i .fqr 
1nterpretat1ons that match .  ..- t • _ t. t • 't; . •  t · 

The interpretations may differ because 
they are partial extracts and in this case I they do not actually contradict one lanother. 

-' .vr�. ... upr�ion. 1, .W.ic.l> s� ......,. pup\£ 
� �1-£ c.l>�-tii-Yttirvr- II- � o.f �ill\£. 

Example 

Ml> in.�£1./l.l;ion.s �� � �1->«£ 
•• 1<1«£ rioh. :j;n.�uprU/l<l;iOII. I .stl.'tfS � it tUM 

� flo  IUH.h � A.frie�U�. All\£rie/UI. llfprOII-c.h. 
§r�.iuprU/l<l;ioll. ;.. UlfhMise& il>£ ta,ilu.r£ �o 
fotlOIU � la.o!. 

Example 

§r�.�uprU/l<l;ion. 1 .foc,I/.Se& 11\01'£ on. �h£ poliu 
a.c.l;ion.. 011. �1-£ ��->« �. :j;n.�r£1./l.l;ion. ;.. 
foc,C�.Se& 11\01'£ 011. �1-£ 11\ilita.n.e'tf o.f A.frie�U�. 
All\£ric.DJ\S. 
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The civil rights issue seemed to explode in 1963. Although the sit-ins had enjoyed some 

success, there was still no federal law that made Southern states integrate their public facilities. 

The profile was raised by a number of marches that gained worldwide publicity. It was 

these marches that brought Martin Luther King to worldwide prominence and led to two 

crucial pieces of legislation - the Civil Rights Act (1964) and the Voting Rights Act (1965). 

6.1 Events in  B irming ham, Alabama 
In order to avoid desegregating its parks, playgrounds, swimming pools and golf courses, 
the city of Birmingham, Alabama, simply closed them all. The Southern Christian 
Leadership Conference (SCLC) sought to challenge the city with Project C - 'Confrontation' 
- which would use the tactics of sit-ins and marches to press for desegregation at lunch 
counters initially. It was hoped that the demonstrations would achieve maximum 
publicity across the USA. Birmingham had a population of about 350,000, of whom about 
150,000 were black Americans. King hoped to mobilise a large number of them in the 
planned demonstrations. 

The demonstrations began on 3 April 1963, and on 6 April some activists were arrested. 
Police Chief Bull Connor closed all public parks and playgrounds. This prompted King to 
address a large rally, at which he said it was better to go to jail in dignity rather than just 
accept segregation . King was arrested in a further demonstration on 12 April and jailed 
for defying a ban on marches. He was arrested on Good Friday and during his short stay in 
prison, he wrote 'Letter from Birmingham Jail'. This letter became one of the most famous 
documents of the civil rights movement, and many see it as one of the most powerful 
in history. 

Once again, King explained why African Americans were tired and angry at their 
humiliating treatment in their own country. He pointed out how the citizens of the new 
independent countries in Africa and Asia had more rights than African Americans and 
that progress was excruciatingly slow in the USA. 

In the letter, King also wrote how he understood that people were impatient for change. 
He stressed that many in the USA had no idea of the fears that African Americans had and 
that these fears began early in life and were felt by all - young, old, male and female. He was 
keen to point out how the police did little or nothing to stop the hatred and violence and in 
fact, often committed violence themselves against African Americans. Most importantly, 
King pointed out the fact that there was tremendous poverty among African Americans in 
a country of incredible wealth. 

ACTIVITY 
Work in pairs. F ind King's 'Letter from Birmingham Ja i l '  on the Martin Luther King Center 
website. Choose what you consider to be the ten most important points of the letter and 
prepare a presentation for the class. 

?. 
• 



Events worsen 
The situation worsened on King's release from jail on 20 
April. It was decided char children and students would be 
used in the demonstrations, and this seemed to change the 
methods used by the police. On 3 May, Police Chief Connor 
allowed his men to set dogs on the protesters (see Source A), 
and then called in the fire department to use powerful 
water hoses (see Source C). Connor placed almost 2,000 
demonstrators in jail . Around 1,300 children were arrested 
and there was concern about students missing school. 
Television crews captured the events, and these images 
were seen nor only across the USA bur all over the world. 
Photographs of the demonstration and police reaction 
were published in national newspapers. This gave King 
all the publicity he wanted. It showed the violence of the 
authorities in the face of peaceful demonstrators. By 3 May 
there was chaos in Birmingham. 

President Kennedy's involvement 
It was at this stage that President Kennedy became involved 
- he sent Assistant Attorney General Burke Marshall 
to mediate between the parties in the hope of finding a 
solution. Desegregation was eventually introduced in 
Birmingham. A consequence of the violence was Kennedy's 
decision to bring in a Civil Rights Bill. He stared rhar, 'The 
events in Birmingham ... have so increased the cries for 
equality char no city or stare legislative body can prudendy 
choose to ignore them' and char events in Birmingham 
'had damaged America'. Talks between King and rhe 
Birmingham city leaders brought a setdement by 9 May, 
and it was agreed char desegregation would rake place in 
the city within 90 days. 

.& Source A Police dogs attacking civil rights 
demonstrators in Birmingham, Alabama, 3 May 1963 
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On char same day, 11 June 1963, Medgar Evers, leader of the 
Mississippi National Association for the Advancement of 
Colored People, was shot dead in Jackson by a white sniper. 

Source B From a speech made on te levis ion  by President 
Ken n edy on  11  June 1 963 ,  about  the need to i m p rove c iv i l  
r ights for black Americans 

We preach freedom around the  world , and  we mean  i t  . . .  But  
a re we to say  to the  world - a n d  much  more important ly to 
one  a nother - that  this is the  land of the  free except for the 
Negroes? We face a moral cr is is as  a cou ntry and a people .  
I t  can not be met by repressive pol ice act ion .  I t  cannot be  left 
to i ncreased demonstrat ions i n  our streets. I t  is a t ime  to act  
i n  Congress and  i n  o u r  da i ly l ives. 

ACTIVITIES ?, 
Why did King choose B irmingham to demonstrate? 

2 Suggest reasons why President Kennedy became so 
involved in  the crisis at B i rmingham.  

3 Study Source B. What d id President Kennedy mean 
when he said 'We face a mora l  crisis'? 

Practice questions 

How usefu l a re Sources A and C for an enqu i ry into 
the tactics used by the pol ice in Bi rmingham i n  1 963? 
Exp la in  your  answer. (For guidance, see pages 71-73.) 

2 Give two th ings you can infer from Sou rce B about 
Kennedy's attitude to civi l r ights. (For guidance, see 
page 79.) 

• 

.& Source C Fire hoses being turned on demonstrators in 
Birmingham, 3 May 1963.  The hoses were powerful enough 
to rip the bark off trees, loosen bricks from walls and knock 
people down 
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6.2 The march on Washington 
After Birmingham, the civil rights groups wanted to 
maintain their impetus and some sought to commemorate 
the centenary of the freeing of the slaves in 1863. The idea 
of a huge march on Washington, DC, was put forward by 
Philip Randolph, who had suggested a similar march in 
1941. Randolph was given close assistance by Bayard Rustin 
and Cleveland Robinson (see Source D). 

The key groups of NAACP, CORE, SNCC and SCLC took 
part in organising the march. King was keen to have 
the march because he knew that there were those in the 
movement who felt that progress was slow and who might 
drift towards violence if the high profile was not sustained 
(see page 51). Indeed, the Washington police halted leave for 
its 3,000 officers and called on the services of 1,000 police 
officers from neighbouring locations in case there was 
violence. There were also 2,000 members of the National 
Guard on standby. President Kennedy also feared violence 
at the march and he asked the organisers to call it off. 

The march initially began as a cry for jobs and freedom, but 
its aims broadened to cover those of the whole of the civil 
rights movement. There was naturally a demand for the 
passage of Kennedy's Civil Rights Bill. 
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A Source D Bayard Rustin (left) and Cleveland Robinson, 
two of the organisers of the march on Washington 

The Washington March 
When the march took place, there were about 250,000 
demonstrators (it has been estimated that there were 
around 80,000 white supporters) - the organisers had 
expected less than half this figure. People came from all 
over the USA - by plane, train, bus and car. When senators 
and congressmen were seen, there were chants of 'Pass 
the bill' (meaning Kennedy's Civil Rights Bill). Before the 
speakers, Bob Dylan sang several songs, one of which was 
called 'Only a Pawn in Their Game' and he was joined by 
other protest singers. Not all the speakers were moderate 
in their approach. John Lewis of the SNCC was forced to 
amend his speech, but even so, the one he delivered was very 
powerful (see Source E). 

Source E From John  Lewis' speech ,  Wash ington ,  DC, 28 
August  1 963 

We a re t i red  of be ing  beaten by pol icemen.  We a re t i red  of 
see i ng  our peop le locked u p  i n  jai l  over and over aga i n .  We 
march today for jobs a n d  freedo m ,  but we have noth ing  to 
be  proud of, for h u n d reds and thousands of our b rothers a re 
not here - for they have no money for the i r  transporta t ion ,  
for t hey a re rece iv ing starvat ion  wages . . .  o r  no  wages at a l l .  
We m ust have  leg is la t i on  that  wi l l  p rotect the  Miss iss i pp i  
sharecroppers ,  who have been forced to leave the i r  homes  
because  they dared  to exercise the i r  r ight  to register to vote. 

'I have a dream' 
King was the final speaker of the day and his speech has 
now become part of the lore of the struggle for civil rights. 
He used his skill as an orator and included many biblical 
references, which appealed to all sections in society. 

In the speech, he quoted from the American Declaration of 
Independence and looked to a furure where he saw racial 
equality in the USA. 

Although there were some detractors - Malcolm X (see 
page 52) called it a 'farce on Washington' - the march on 
Washington was hailed as a great success .  It was televised 
across the USA and did much for the civil rights movement. 
It brought together different sections of US society and put 
further pressure on President Kennedy to move forward on 
civil rights. 

ACTIVITY 
Find King's 'I have a dream' speech on the Martin Luther 
King Center website. Can you suggest reasons why it has 
become one of the most famous in h istory? 

?, 
• 
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Effects of the Washington March 
After the march, King and the other leaders met President Kennedy to discuss civil rights 
legislation. Kennedy was keen to let them know of his own commitment to the Civil Rights 
Bill. However, all those at the meeting were aware that there were many Republican Party 
politicians still opposed to any changes. No opposition politician in the Senate changed 
his mind about Kennedy's Civil Rights Bill. 

King's hopes seemed illusory because in September 1963, four black girls were killed in a 
bomb attack while attending Sunday school in Birmingham. Violence erupted on the day 
of the bombing and two black youths were killed in the aftermath. 

ACTIVITIES � • 
Study Source D (page 40). What did the organ isers mean by the word 'freedom'? 

2 Why was it important for the civi l rights movement to have the support of famous actors 
and protest s ingers? 

3 Working in pairs, put forward a list of reasons why the march on Washington was a success. 

4 Study Source E (page 40). In what ways is Lewis different to King in his view of civil rights? 

5 Can you suggest reasons why King's 'I have a dream' speech has become one of the most 
famous in  h istory? 

Practice question 
How usefu l a re Sources E (page 40) and F for an enqu i ry into the Washington March? 
Exp la in  your  answer using Sources E and F and your  knowledge of the h istorica l context. 
(For guidance, see pages 71-73.) 

6. Source F Martin Luther 
King at the Lincoln 
Memorial, August 1963 
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ACTIVITY 
Why was M ississippi 
chosen as the focus of the 
1 964 Freedom School? 

• 

6.3 The Freedom Summer and the 
M ississippi m u rders 
The civil rights movement seemed to stall in late 1963. Kennedy's Civil Rights Bill (see 
page 46) went through its first stages in November 1963, but his assassination delayed its 
progress. After the high point of the Washington march and now the delay in passing the 
Bill, the civil rights movement organised the Freedom Summer in June 1964. Its aim was 
to increase the number of registered voters in Mississippi, which had the lowest number of 
registered voters of blacks in the USA (around seven per cent). 

CORE, the SNCC and the NAACP acted together in organising the Freedom Summer, 
and in doing so came together to form the Mississippi Freedom Party (MFDP). More 
than 80,000 people joined. They established 30 Freedom Schools in towns throughout 
Mississippi in order to address the racial inequalities in Mississippi's educational system 
(see Source G). Volunteers from across the USA taught in the schools. The curriculum 
included black history and the philosophy of the civil rights movement. It has been 
estimated that more than 3,000 students attended these schools that summer and almost 
70,000 by the end of the year. 

The schools and volunteers became the target of white racists, and there were bombings 
and assaults - sometimes by the police. More than 30 churches were bombed. However, 
the Freedom Summer became notorious because of the murder of three of the project's 
volunteers - James Chaney and his two white colleagues, Andrew Goodman and 
Michael Schwerner. 

A Source G Students having a lesson in a Freedom School, Mississippi, 1964 
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The Mississippi murders 
On 21 June 1964, Chaney, Goodman and Schwerner were arrested while they were 
investigating a church bombing. They were taken in for traffic offences by a policeman who 
was a member of the Ku Klux Klan . They were held for several hours, but were eventually 
released from police custody. They were never seen again. The police officer had informed 
his associates in the Klan of the arrests and they began to plan the murders. 

Six weeks later, three badly decomposed bodies were discovered under a nearby dam. 
Goodman and Schwerner had been shot in the chest and Chaney had been severely beaten 
and shot. (The film Mississippi Burning, starring Gene Hackman and Willem Dafoe, is about 
this incident.) Eventually 18 people were arrested and 7 men were convicted of the murders. 
None served more than six years in prison. 

Reaction to the m u rders 
In the wake of these events the civil rights movement gained support and President 
Johnson (who came to power following Kennedy's assassination) was firm in his resolve 
to find rhe murderers. It was ironic that on 2 July, at the height of this crisis, President 
Johnson signed the Civil Rights Act (see page 46). 

Some of the black members of the Freedom School movement claimed that there was 
nationwide publicity about the murders only because two of the victims were white. At the 
end of the Freedom Summer, some activists returned home and turned rheir attention to 
different causes. Others, such as Stokely Carmichael (see page 53), began to look at more 
radical approaches to bringing about change. Nevertheless, most of those involved in the 
summer's protests saw their actions as successful when, in 1965, the Voting Rights Act was 
passed (see page 48). 
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.A Source H An FBI poster raising awareness of the missing 
Goodman, Chaney and Schwerner, August 1964 

Study Source H and use your  own knowledge. Why was 
the poster publ ished? Use deta i l s  from the poster and 
your own knowledge to expla in your answer. 

2 What were the resu lts of the ' Freedom Summer'? 

Practice question 
Give two th ings you can infer  from Sou rce H about the 
M ississippi m u rders .  (For guidance, see page 79.) 
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6.4 The ro le  of President Ken nedy in  civi l rig hts 
During the 1960 presidential election campaign, Kennedy 
ensured that he campaigned in urban areas where there 
were heavy concentrations of black voters. Kennedy was 
instrumental in securing the release of Martin Luther King 
from jail in Atlanta in October 1960 after his arrest at a 
sit-in, an act that won him some support. 

When one considers the narrow margin of Kennedy's 
victory (out of68 million votes cast, Kennedy won by 
1 12,827 votes), winning the black vote had been crucial. In 
his inauguration speech, President Kennedy put forward 
the idea of the New Frontier. One part of this was to achieve 
equality for black Americans. However, he had to be very 
astute in his approach because he faced opposition not only 
from his own party (the Dixiecrats, see page 26) but also 
white supremacists across the USA. 

Kennedy was aware that he had to accept King and his 
methods. During the Birmingham riots in 1963 (see 
page 39), Robert Kennedy echoed his brother's views when 
he said: 'If King loses, worse leaders are going to take 
his place.' 

Source I From a letter from Roy Wilk ins ,  leader of the 
NAACP, to Pres ident  J o h n  F.  Kennedy, January 1 961 

Dear M r  Pres ident ,  M rs Wi lk ins  and I were th r i l led to be  
among those who witnessed ,  i n  person ,  you r  i n a u g u rat ion 
as  35'h President  of the  Un ited States last Fr iday. The snow 
a n d  the  cold meant  noth ing  at a l l  after you began you r  
memora b le i n augura l  a d d ress.  

Please accept our congratulat ions and  our p rayers for 
the  accomp lishment  of a l l  you env is ion for the good  of our 
cou ntry a n d  for the  peace of the  world . 

Source J From a speech by Pres ident  Kennedy after the 
U n iversity of Alabama was desegregated i n  1 963 

I t  is  as  old as the  scr iptures a n d  is  as  clear as the  Amer ican 
Const i tut i on .  The heart  of the  q u est ion is  whether a l l  
Amer icans a re to be  afforded equal  r ights and  equal  
opportun i t i es ,  whether we are go i ng  to treat  our  fe l low 
Amer icans as we want to be  treated.  I f  an Amer ican ,  
because h is  sk in  is  dark ,  can not eat lunch  i n  a resta u ra nt 
open  to the  pub l i c ,  if he can not send  h i s  ch i ld ren  to the best 
school  ava i lab le ,  i f  he  cannot vote for the  publ ic off ic ials 
who represent h im, if ,  i n  short ,  he  cannot enjoy the  fu l l  a n d  
f r e e  l i f e  w h i c h  a l l  of us w a n t ,  t hen  who among  us wou ld be  
content  to have the  color of h i s  sk i n  changed  a n d  sta nd  i n  
h is  place? Who a m o n g  us would t h e n  be  content with t h e  
counsels  of pat ience a n d  de lay? 

During his time as president, Kennedy: 

• Appointed five black federal judges, including Thurgood 
Marshall. Marshall was a leading civil rights activist and 
his appointment showed Kennedy's commitment to this 
issue. 

• Appointed his brother (Robert) as Attorney General . 
This meant that law courts could be used to ensure that 
civil rights laws were not circumvented. 

• Appointed other black Americans to his administration, 
such as Carl Rowan (Deputy Assistant Secretary of 
State), Robert Weaver (Director of the Housing and 
Home Finance Agency), Mercer Cook (Ambassador to 
Norway) and George Weaver (Assistant Secretary of 
Labor). 

• Threatened legal action against the state of Louisiana 
for refusing to fund schools that were not segregated. 

• Sent 23,000 government troops to ensure that just 
one black student, James Meredith, could study at the 
University of Mississippi (see page 32). 

• Threatened to evict the Washington Redskins football 
team from their stadium, which was funded by the 
Federal Government, unless they agreed to hire black 
players. 

• Introduced a Civil Rights Bill to Congress in February 
1963, which aimed to give black people equality in 
public housing and education. This decision won him 
many supporters among black Americans. 

However, Kennedy's achievements were limited. He did not 
play a leading role in the civil rights movement for fear of 
losing the support of southern Democrats (Dixiecrats, see 
page 26), who opposed civil rights, and he only stepped in 
with firm commitments afrer events in Birmingham (see 
page 39). 
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• Source K The leaders of the Washington March meeting President Kennedy, 28 August 1963. King is second on the left 
and Kennedy is fourth from the right 

ACTIVITIES ?. 
Study Source I (page 44). Suggest reasons why the 
NAACP sent such a letter to President Kennedy. 

2 Study Source K. Why was the black vote crucial to 
President Kennedy? 

3 What did Robert Kennedy mean when he said 'If King 
loses, worse leaders are going to take his place.' Expla in  
your  answer. 

4 Study Source J (page 44) and answer the fo l lowing 
questions: 
a) What problems facing black Americans does 

President Kennedy h igh l ight? 
b) What does he imply in the last sentence? 

5 I nvestigate what happened when President Kennedy 
threatened legal  action against the state of Louisiana for 
refusing to fund unsegregated schools. Did this th reat 
work? What happened as a resu lt? 

6 Choose the three achievements of President Kennedy 
that you think are most important. Expla in your  choices. 

• Practice question 
How usefu l are Sou rces J and K for an enqu i ry i nto 
President Kennedy's i nvolvement in the civi l r ights 
movement? Exp la in  your  answer, us ing Sources J and 
K and your  knowledge of the h istorical  context. (For 
guidance, see pages 71-73.) 
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6.5 President Joh nson and the Civi l Rig hts Act of 1 964 
Following the death of President Kennedy by assassination 
in November 1963, his successor, Lyndon B.  Johnson, 
was able to push the Civil Rights Bill through the House 
of Representatives and the Senate, ensuring that those 
southern Democrats who opposed the bill would be 
counterbalanced by Republicans. Johnson had been in 
high-level politics since 1938 but he needed all his skills to 
persuade and cajole the Republicans to vote with him. He 
put forward his vision of a 'G reat Society', which would 
attack racial injustice and poverty. This was in the same 
spirit as Kennedy's 'New Frontier'. There was deep shock 
within the USA at Kennedy's assassination, and there were 
some in Congress who voted sympathetically for the bill. 
Johnson also won some support in Congress because he was 
a southerner, from Texas. 

President Johnson addressed both houses of Congress and 
said 'No memorial oration or eulogy could more eloquenrly 
honor President Kennedy's memory than the earliest 
possible passage of the Civil Rights Bill for which he fought 
so long.' Even though some of the Southern Democrat 
Senators employed the fi l ibuster, Johnson was eventually 
able to win enough support after vice-president Humphrey 
won over wavering opponents. 

The Civil Rights Act is seen as President Johnson's greatest 
achievement. However, there were many black Americans 
who criticised it as being insufficient and coming rather 
late in the day. Naturally, there were many white Americans 
in the South who resented it and sought to make it fail. 

THE CIVI L RIG HTS ACT, 1 964 
• Segregation i n  hotels, motels, restaurants, lunch 

cou nters and theatres was banned.  

• The Act p laced the responsibi l ity on the Federa l  
G overnment to bring cases to court where 
discrimination sti l l  occurred. 

• Any business engaged i n  transactions with the 
government would be monitored to ensure there was 
no  d iscrim ination.  

• The Fair Emp loyment Practices Committee, which 
had been set u p  during the Second World War, was 
estab l ished on a permanent basis.  

• The Act created the Equa l  Employment Opportun ity 
Commission (EEOC) to implement the law. 

ACTIVITIES ., 
Why do you th ink both black and wh ite Americans were 
ab le to criticise the 1 964 Civi l Rights Act? 

2 Study Source L. Write a newspaper article praisi ng the 
passing of the Civi l Rights Act. Write a headl ine for your  
article of  about s ix  words. 

"" Source L President Johnson signing the Civil Rights Act 
on 2 July 1964.  Martin Luther King is standing behind him 

• 
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6.6 Se lma and the Voting Rig hts Act 
The Civil Rights Act did nor mean that black Americans could vote and they were still 
subject to voting restrictions not faced by white citizens (see page 8), so King and his 
colleagues decided to force the issue by embarking on another non-violent campaign. 
The town of Selma, Alabama, was to be the battleground, chosen because only 383 black 
Americans our of 15,000 had been able to register as voters. 

There were two months of attempts to register black voters - and two months of rejections. 
King and his followers were subjected to beatings and arrests. One demonstrator was 
murdered. The sheriff of Selma, Jim Clark, had a reputation which matched that of 
Bull Connor in Birmingham (see page 38). King was hoping for a brutal reaction to his 
demonstrations because he knew that the press and television would again highlight the 
continued bigotry of the South. 

ACTIVITIES ?. The march from Selma 

What can you learn 
from Source M about 
the civi l rig hts march 
from Selma? 

2 Was King justified in  
putting the l ives of 
his fo l lowers at risk in  
the Se lma marches? 
Expla in your  answer. 

• 

TSource M The civil rights 
march to the Edmund Pettus 
Bridge, Selma, 1965 

It was decided to hold a march from Selma to the state capital, Birmingham, in order to 
present to Governor Wallace a petition asking for voting rights. Governor Wallace banned 
the march but King was determined to rake his supporters and lobby him. 

The march began on 7 March bur was stopped on the Edmund Pettus Bridge (see Source M) 
and the marchers were attacked by Sheriff Clark's men and stare troopers. The marchers 
faced tear gas and clubs, and were forced to return to Selma. This became known as 
'Bloody Sunday' and the event forced President Johnson's hand. Johnson decided to 
introduce a Bill to enfranchise black Americans. On 15 March, johnson gave a speech 
to Congress asking for a Voting Rights Bill. Meanwhile, a second attempt to march to 
Montgomery began on 9 March bur King turned the marchers back - he had agreed with 
President Johnson that he would avoid another violent confrontation with Clark. 

Eventually it was agreed that a march from Selma to Montgomery would go ahead if it was 
peaceful. On 21 March, King led more than 25,000 people - the biggest march ever seen in 
the South. 

-��----· 
l >o C M P S O N S  
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The Voting Rights Act, 1965 
The success of the march created an atmosphere of optimism and in the summer of 1965, 
President Johnson introduced the Voting Rights Bill. This Act: 

• ended literacy tests 
• ensured federal agents could monitor registration - and step in if it was felt there was 

discrimination. It was presumed that if fewer than SO per cent of all a state's voting-age 
citizens were registered then racial discrimination was being exercised. 

By the end of 1965, 250,000 black Americans had registered (one-third were assisted by 
government monitors, who checked that the law was being followed). A further 750,000 
registered by the end of 1968 (see Table 6 .1  for further registered voters data). Furthermore, 
the number of elected black representatives increased rapidly after the bill was enacted. 

King's policy of non-violence appeared to have worked. There was widespread support and 
sympathy from white Americans, and two key pieces of legislation had been introduced 
that removed discrimination and disenfranchisement. 

Despite the success of King's methodology other groups were emerging that opposed 
King's idea of non-violence. There was a feeling among some that progress was slow and 
that, too often, King had been ready to make deals with the white authorities. These 
groups will be explored in Chapter 7. 

't' Table 6 . 1  Registered voters in Southern states in the USA, 1969 

State Percentage of white people 
registered 

Alabama 94.6 

Arka nsas 81 .6 

F lor ida 94.2 

Georg ia  88 .5  

Lou is iana 87.1 

M ississippi 89.8 

North Caro l ina  78.4 

South Caro l i i na  71 .5 

Tennessee 92.0 

Texas 61 .8 

Virg in ia  78.7 

USA as a whole 80.4 

ACTIVITIES 
What can you learn from Table 6.1 about voters in the 
USA in 1 969? 

2 Re-read the sections on the Civil Rig hts Act (page 46) 
and the Voting Rights Act. Which do you th ink was the 
more im portant Act? Expla in your answer. 

") 
• 

Percentage of black people 
registered 

61 .3 

77.9 

67.0 

60.4 

60.8 

66.5 

53.7 

54.6 

92.1  

73.1 

58.9 

64.8 

Practice question 
Exp la in  why there was progress in the civi l rights 
Movement i n  the years 1 963-65. 

You may use the following in your answer: 

• The M a rch on Wash ington 
• President Kennedy 

You must also use information of your own. 

(For guidance, see pages 94-95.) 
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6.7 How far do you agree with one of the interpretations? 
Th i s  sect ion  p rovides  g u i d a nce on how to a nswer the  q u est i on  ' H ow far  do you a g ree  with o n e  
of t he  i nterpretat ions? '  

Question 
How far do you agree with Interpretation 1 about the causes of the riots in US cities in the 1 960s? 
Explain your answer, using both interpretations and your knowledge of the historical context. 

I nterpretat ion 1 From Our Changing World: Modern World 

History From 1 9 1 9, M ichael  Scott- Baumann  and  David 
Platt ,  p u bl ished i n  1 989 

Interpretation 2 From The Modern World 1 9 14-80, 

P. Sauva i n ,  p u b lished in 1 989 

Prog ress d id not come fast enough  for many m i l i tant  Afr ican 
Amer icans ,  oppressed by the  poverty of the  s lums and  often 
u n e m ploye d .  They resented the  fa i lure of many states to 
i m plement  the  Civi l  R i g hts laws and obey the  ru l ings  of the 
Supreme Court .  'We want B lack Power' they sa i d .  Between 
1 965 and 1 968 there were serious r iots i n  the  African  
Amer ican  s u b u rbs of over  100  US c i t ies .  

M a ny Afr ican Amer icans refused to accept Mart in  Luther  
K i ng 's ca l l  for non -v io lence .  They d i d  not want to seek wh i te  
support . . . .  The anger  and  frustrat ion  of urban  Afr ican 
Amer icans e ru pted i n  r iots .  These often started with 
i nc i dents i nvolvi ng the  pol ice .  Tempers fla red . Punches 
were thrown , ru mours spread a n d  kn ives were d rawn.  One 
such r iot b roke out  i n  Watts ,  Los Angeles i n  1 965 .  

How to answer 
You need to g ive a balanced a nswer which agrees and  d isagrees with the interpretat ion us ing 
evidence from the two interpretat ions as wel l  as your own knowledge .  An exam ple is g iven below. 

Disagree with the view given in 
Interpretation 1 using your own 
knowledge. See if you can add to the 
example given with more evidence from 
your own knowledge. 

Example 

;t;'r�.tuprUMiOfl. I S!Af'l'or� .l;� �iw &.Mo � ri� ��� �"' puplt.. d.Ad, 
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6.8 Fu rther examination practice on interpretations 
H e re is  a n  oppor tun ity t o  pract ise a nswer i ng  some m o re i nterpretat i o n  quest i ons .  

Source A Adapted f rom a n  interview wi th  one  of K ing 's 
supporters in 1 957 

By the  summer of 1 956 ,  some of M ontgomery"s bus i ness 
owners were frustrated with the  boycott because it was 
cost i ng  them thousands of do llars.  Afr ican Americans were 
not shopp i ng  as  much  i n  the ir stores. These shopkeepers 
wanted to keep seg regat ion  but  the i r  bus inesses were 
los i ng  money. They even formed a group  to negot iate with 
the  boycotters but  talks came to not h i n g .  Economics  had  a 
lot to do with the  end  of the  boycott. 

Source B From a n  i nterview with James Fa rmer after the 
end  of the Bus Boycott. Fa rmer was a c iv i l  rights activist 
and founder of CORE .  

The Montgomery Bus  Boycott had the  char isma to capture 
the  imag i nat ion of people .  K ing  had  a comb inat ion  of 
q ual i t ies :  he was a Southern Bapt ist preacher, speak ing  with 
a Southern accent - that  was important - who cou ld preach .  
At  the  same t ime ,  he  could address a Harvard a u d ience and 
do  i t  in tel l ige ntly. How many preachers at that  t ime - 1 955 ,  
1 956 - knew of Gandh i  and  h is  work and  cou ld speak of non­
v io lence? K ing  was just  perfect .  

I nterpretat ion 1 From The American Tradition, A History 

of the United States, R. G reen ,  L. Becker and  R. Covello ,  
pu bl ished i n  1 984 

When Rosa Pa rks was a rrested ,  the black commun ity was 
outraged .  The followi ng day, black leaders met and p lanned 
the boycott .  Mart in  Luther K ing ,  a young Ba ptist m in i ster, was 
chosen to lead it .  King was strong ly i nf luenced by the ideas of 
I n d ia's i ndependence leader, Mohandas K.  Gandh i .  King asked 
the blacks of Montgomery to avo id  v iolence and to practice 
c iv i l  d isobed ience.  The black commun ity supported K ing for 
a year by refus ing to r ide on  the city buses.  I n  December, the 
Supreme Court ruled that the Montgomery bus segregat ion 
law was u nconst itut ional .  Because of the boycott, K ing  
became a nat iona lly known f i gure .  

I nterpretat ion 2 From World Powers i n  the Twentieth 

Century, H. Wa rd,  pu bl ished in 1 985 

The most famous v ictory of the  C iv i l  R i ghts campa igns  of 
these t imes )some of wh ich  were jo i ned  by white stude nts 
from the N o rth )  was the  1 955 Bus  Boycott i n  Montgomery, 
organ ised by M a rt i n  Luther K i ng .  For a year, Africa n  
Amer icans refused to r i d e  on  b u s e s  i n  w h i c h  certa i n  seats 
were reserved for whites o n ly. The bus company nea rly 
went broke because Afr ican Amer icans - the poorer end  of 
the populat ion - were the ma i n  customers .  In the end  the  
company gave i n .  

Question 1 
Study I nterp retat i ons  1 a n d  2 abou t  t he  reasons  for  t he  
success  of the  Montgome ry B u s  Boycott .  They  g ive two  vi ews 
abou t  the end of  the Montgom ery Bus B oycott .  What  i s  t he  
m a i n  d i fference  between the  v iews? Exp la i n  yo u r  a nswer 
us i ng  deta i l s  from both i nterpretat i ons .  

• You need  to  g ive the  views of  each  interpretation 
and back these up with evidence from each one. 

Question 2 
S u g g est one reason why I nterpretat ions 1 a n d  2 g ive d i fferent 
v i ews about t he  end  of t he  M o ntgomery Bus  B oycott .  You may 
use S o u rces A and B to he lp  expla i n  your  answer. 

The interpretations may d iffer because: 

• they have g iven weight to two d ifferent sources. 
You can use evidence from Sources A and B for th is 
answer. Match the sou rces to the interpretations 

• they are partia l  extracts and in  th is case they do not 
actua l ly  contrad ict one another 

• the authors have a d ifferent emphasis .  

Question 3 
H ow far  do you a g ree  with I nterpretat ion 2 abou t  t he  end  of 
the  M o ntgomery Bus  Boycott? Expla i n  your  a n swer, us i ng  both  
i nterp retat i ons  a n d  your  knowled g e  of  t he  h i s tor ica l  context .  

You need to g ive a ba lanced answer which agrees and 
disagrees with  the interpretation us ing evidence from 
the two i nterpretations as wel l  as you r  own knowledge. 

• Ag ree with the view with evidence from 
I nterpretation 2 .  

• Ag ree with the v iew with evidence from your  own 
knowledge. 

• Disagree with the view with evidence from 
I nterpretation 1 .  

• Disagree with the view with evidence from your  own 
knowledge. 

• M a ke a fi na l  judgement on the view. 



The 1960s was a strange and paradoxical decade for the civil rights movement. There 

was support from presidents Kennedy and Johnson. Legislation such as the Civil Rights 

Act (see page 46) and the Voting Rights Act (see page 48) removed the major areas of 

discrimination. Moreover, Martin Luther King had raised the profile of the injustices that 

black Americans had to endure. On the other hand, the USA saw its worst racial violence and 

rioting during the years 1965-67. It also saw the rise of militant leaders such as Malcolm X, 
Bobby Seale and Huey Newton, and the formation of the paramilitary Black Panthers. 

7.1 The ro le of Ma lco lm X in  the civi l rig hts movement 
For some i n  the civil rights movement, progress had been 
painfully slow, and a feeling grew that King's methods would 
never bring equality either in politics or in opportunities in life. 
This frustration led to the development of a number of political 
groups, one of whom was made famous by Malcolm X. 

The Black Muslims 
A group that had never accepted King's ideas was the 
Black Muslims (also known as the Nation of Is lam) - its 
supporters openly sought separatism. Members rejected 
their slave surnames and called themselves 'X'. 

The most famous member of the Black Muslims was 
Malcolm X, and his brilliant oratorical skills helped 
increase membership of the group to about 100,000 in 
the years 1952-64. He was a superb organiser and during 
his membership of the Black Muslims, he travelled across 
the USA winning converts. Malcolm X helped set up 
educational and social programmes aimed at black youths 
in ghettoes. By 1960, more than 75 per cent of members of 
the Black Muslims were aged 17-35. Malcolm X is credited 
with reconnecting black Americans with their African 
heritage and is responsible for the spread oflslam in the 
black community in the USA. His influence on people such 
as Stokely Carmichael (see page 53) was crucial. 

Malcolm X was never afraid to attack King and other 
leaders of the civil rights movement. He criticised the 1963 
march on Washington (see Source A, page 52) and could 
not understand why so many black people were impressed 
by 'a demonstration run by whites in front of a statue of 
a president who has been dead for a hundred years and 
who didn't like us when he was alive'. Malcolm X had a 
tremendous influence on young urban black Americans. He 
felt that violence could be justified not only for self-defence 
but also as a means to secure a separate black nation. 

MALCOLM X (BORN MALCOLM LITTLE), 

1 925-65 
1 925 Born M a lco lm L itt le ,  in 

Omaha 

1 931 Father murdered by 
wh ite supremacists 

1 942 Lived in  New York, 
involved in  p imping and 
drug dea l ing 

1 946 Found gu i lty of burg la ry 
and im prisoned 

1 952 Released from ja i l .  Had 
become a fo l l ower 
of the Black M us l ims.  
Changed his name to 'X' 

1 958 Married Betty Sha bazz 

1 964 Left the B lack Mus l ims and formed Mus l im Mosque, 
Inc .  and  the B lack Nat ional ist Organ ization of Afro­
American Un ity 

1 964 Went on p i lgrimage to Mecca. His po l it ical  and 
re l ig ious views a ltered.  Changed h is  name to Ma l ik  
E I -Hajj Shabazz 

1 965 21  February, shot by th ree mem bers of the Nation 
of I s lam 
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Reactions to the B lack Musl ims 
Many members of  the mainstream civil rights groups did 
not like the Black Muslims, and some felt that the group 
had a 'hate-white doctrine', which was as dangerous as 
any white racist group. Thurgood Marshall (see page 9) 
said that the Black Muslims was run by a 'bunch of thugs 
organised from prisons and financed by some Arab group'. 
Such criticism did not concern Malcolm X. 

Source A Malcolm X,  speak ing in 1 963 about  the March on  
Wash i ngton 

Yes I was there .  I observed that  c i rcus .  Who ever heard of 
a n g ry revolut ion ists all harmon is ing  We shall overco me 
. . .  Sum Day . .  : whi le  t ri p p i ng  and  sway ing  a long  arm- i n ­
arm w i th  the  very peop le they were su pposed to be  angr i ly 
revolt i ng  aga i nst? Who ever heard of a n g ry revo lut ion ists 
swi ng i ng  the ir  bare feet together with the ir  oppressor i n  
l i ly- pad park pools ,  with gospe ls  a n d  gu i tars a n d  ' I  have a 
dream·  speeches? And the  black masses in America were ­
a n d  st i l l  a re - hav ing a n i g htmare .  

Source B From a speech by Malcolm X i n  New York, 
12 December 1 964 

I be l ieve i n  the brotherhood of m a n ,  a l l  men ,  but  I don ' t  
bel ieve i n  b rotherhood with a nybody who doesn ' t  want  
brotherhood with me .  I be l ieve i n  treat i ng  peop le r ight ,  but  
I 'm not go i ng  to waste  my t ime  try ing  to treat  somebody 
r ight  who doesn ' t  know how to retu rn the  treatment .  

Malcolm X's later change of attitude 
In 1964, after a visit to Mecca, Malcom X changed his 
views and left the Black Muslims to set up the Muslim 
Mosque Inc. and the Organization of Afro-American 
Unity to promote closer ties between Africans and African­
Americans. He said the trip to Mecca allowed him to see 
Muslims of different races interacting as equals. 
He came to believe that Islam could be the means by which 
racial problems could be overcome. He pushed to end 
racial discrimination in the USA, but this brought him 
enemies, particularly among the Black Muslims. Malcolm 
X's views and ideas became the foundation of the more 
radical movements such as Black Power (see page 53) and 
the Black Panthers (see page 55). Many historians have 
said that Malcolm X helped raise the self-esteem of black 
Americans more than any other individual in the civil 
rights movement. 

Assassination 
Malcolm X was assassinated by three Black Muslims on 
21 February 1965. He was shot several times as he began 
a speech to 400 of his followers at the Audubon Ballroom 
just outside the district of Harlem in New York. During the 

week before his assassination, Malcolm X and his family 
survived the firebombing of their home in the Queen's 
district of New York. In March 1966, two members of the 
Black Muslims were found guilty of Malcolm X's murder. 

Source C From Malcolm X's speech at the found ing  rally of 
the Organ izat ion of Afro-American Un i ty, 28 J u n e  1 964 

We have formed a n  organ izat ion  known as the  Organ izat ion 
of Afro-Amer ican U n ity, wh ich  has the  same a i m  and 
object ive to f i ght  whoever gets i n  our  way,  to br ing  a bout  the  
complete i ndependence of peop le of African  descent here i n  
the  Western Hemisphere ,  a n d  f i rst here i n  the  Un ited States, 
and bring about the  freedom of these people by any means 
necessary. That 's our  motto .  We want freedom by a ny 
means necessary. We want just ice by a ny means necessa ry. 
We want equa lity by any means necessa ry. 

Source D From Malcolm x·s funeral  orat ion ,  g iven by the 
black American actor Ossie Davis 

Many wil l  ask what Ha rlem finds to honor  i n  this stormy, 
controvers ia l  and bold you n g  capta i n - and we will sm i le .  
They  wi l l  say  he  is of hate - a fana t i c ,  a racist . . .  a n d  we w i l l  
a nswer ' D i d  you  ever  ta lk  to Brother  Ma lcolm? D i d  you  ever 
rea l ly listen to h i m? Did he  ever do  a mean th i ng?  Was he 
ever associated with v iolence or  any pub l i c  d is turbance?' . 
in honor ing  h i m ,  we honor  the  best in ou rselves .  

ACTIVITIES .. � • 
Study Source A. What was Malco lm X's attitude towards 
the march on Washington? 

2 Study Source B. What does this source te l l  you about 
Ma lcolm X's bel iefs? 

3 Why was it important for the Nation of Is lam to offer 
educationa l  and social programmes? 

4 To whom was Ma lcolm X referring when he said ' . . . a 
president who has been dead for a hundred years'? 

S Study Source C. Why were many Americans concerned 
by the phrase 'by any means necessary'? 

6 How re l iab le is Source D about Malcolm X? Expla in your 
answer using the sources and your  own knowledge. 

Practice questions 
Give two th ings you can infer from Source D about 
Ma lco lm X. (For gu idance, see page 79.) 

2 H ow usefu l a re Sources A and C for an enqu i ry i nto 
Ma lco lm X's attitude to securing improved c iv i l  r ights? 
Expla i n  your  answer, us ing Sou rces A and C and your  
knowledge of  the h istorical context. (For guidance, see 
pages 71-73.) 
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7.2 Stoke ly Carmichael  and the emergence 
of B lack Power 
During the years 1965-67, rhere were riots in many cities 
across the USA. Perhaps the worst was in the Watts district 
of Los Angeles. The riots saw the deaths of more than 30 
people, hundreds of arrests and millions of dollars' worth 
of damage (see page 57). The Black Power movement 
emerged against this backdrop of urban unrest. It was 
originally a political slogan but in the late 1960s it came to 
cover a wide range of activities that aimed to increase the 
power of blacks in American life. Stokely Carmichael (see 
box) and others in the Student Non-Violent Coordinating 
Committee (SNCC) wanted blacks to take responsibility 
for their own lives and rejected white help. For some black 
activists, Black Power meant separatism, but for others it 
was a way of ridding the USA of a corrupt power structure. 
Carmichael and his associates wanted black Americans to 
create their own political force so that they would not have 
to rely on the black groupings that existed at the time, such 
as the NAACP, CORE and the SCLC. 

Carmichael and his followers wanted blacks to have pride 
in their heritage. They promoted African forms of dress and 
appearance, and adopted the slogan 'Black is beautiful'. 

Carmichael attracted criticism because of his aggressive 
attitude, and was attacked when he denounced the 
involvement of the USA in the Vietnam War. He eventually 
left the SNCC and became associated with the Black 
Panthers (see page 55), but left the USA and moved to 
Guinea in 1969, where he lived until his death in 1998.  

STOKELY CARM ICHAEL, 1 941 -98 
1 941 Born in Port of Spa in ,  Tri n idad and Tobago 

1 943 Moved to New York City 

1 960 Attended Howard U n iversity, Wash ington, DC. 
Ga ined a degree in  Ph i losophy. 

1 961 Took part in the Freedom Rides, ja i led for 
seven weeks 

1 966 Chairman of the SNCC 

1 966 Twenty-seventh a rrest - made h is  'B lack 
Power' speech 

1 967 Wrote Black Power 

1 968 Joined B lack Panthers 

1 969 left the USA, moved to G u inea .  Changed his name 
to Kwame Tu re. 

1 998 Died in  Gu inea 

& Stokely Carmichael, leader of the SNCC and who later 
joined the Black Panthers 

Source E From a speech made in 1 966  by Stokely 
Carmichael ,  leader of the Student N o n -violent 
Coord i nat ing  Comm ittee, descri b i n g  h is  own frustrations 
and  those of many black Americans.  He  had just been 
released from pol ice custody followi ng  i nvolvement i n  a 
c iv i l  r ights march in Miss iss ipp i  

Th is  i s  the  twenty-seventh t ime  I have been a rrested .  I a i n ·t  
going to ja i l  no  more .  The o n ly way we gonna stop them 
white men  from whupp i n ·  us  is  to take over. We been  sayi ng  
freedom for s ix  years a n d  we a i n t  got noth in · .  What we gonna  
start say  i n ·  now is  B lack Power !  

ACTIVITIES 
What is meant by the term 'B lack Power'? 

2 Write a speech for an SNCC meeting .  I n  it expla in  why 
you have now rejected King's approach and agree with 
the ideas of Stoke ly Carmichael .  

Practice question 
Give two th ings you can infer  from Sou rce E about Stoke ly 
Carmichae l .  (For guidance, see page 79.) 
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7.3 The 1 968 Mexico Olym pics 
The Black Power movement gained tremendous publicity 
at the 1968 Mexico Olympics, at the winners' ceremony for 
the men's 200 m and 400 m relay. The athletes wore part 
of the movement's uniform - a  single black glove and a 
black beret - and also gave the clenched-fist salute. During 
the ceremony, when the US national anthem was being 
played, Tommie Smith gave the salute with his right hand 
to indicate Black Power and John Carlos with his left to 
show black unity. Smith also wore a black scarf to represent 

A Source F Tommie Smith and John Carlos at the 1968 
Olympic Games. Smith won the gold and Carlos the bronze 
in the 200 metres 

Practice question 
G ive two th ings you can learn from Sou rce F about 
B lack Power. (For guidance, see page 79.) 

2 How usefu l are Sources H and I for an enqu i ry into 
the reasons for the Black Power demonstration at the 
Olympic Games? Exp la in  your  answer, using Sources 
H and I and your  own knowledge of the h istorical 
context. (For guidance, see pages 71-73.) 

black pride, and black socks with no shoes to represent 
black poverty in racist America. Their action created such 
a furore that, following the ceremony, Smith and Carlos 
were banned from the athlete's village and sent back to the 
USA. They were accused ofbringing politics into sport and 
damaging the Olympic spirit. On their return, they both 
received several death threats. As a result of this sporting 
event, the whole world became aware of the Black Power 
movement. 

A Source G The US 400 metres relay team at the 1968 
Olympic Games, giving the Black Power salute and 
wearing the movement's black berets 

Source H From a press conference g iven by Tom m i e  Smi th  
i n  October  1 968 ,  followi ng  the O lym pic  medal  ceremony 

I f  I win ,  I a m  Amer ica n ,  not a b lack Amer ica n .  But  i f  I d id 
someth i ng  bad,  then  they would say I a m  a Negro .  We a re 
b lack a n d  we a re proud of be ing  black .  Black Amer ica wi l l  
understa nd what we d i d  ton ight .  

Source I From a n  a rt icle i n  Time magaz ine cr i t ic is ing the 
act ions of Smith  and  Ca rlos. The t it le of the a rt icle was 
Angrier, Nastier, Uglier. (The off ic ial  Olym pic  motto was 
Faster, H i g her, Stronger " )  

. . .  Smi th  and  Ca rlos a re two d isaffected black ath letes from 
the  US who put  on  a pub l i c  d i sp lay of petulance that spa rked 
one of the most u n pleasant controvers ies i n  O lymp ic  h i story 
and  turned the  h i gh  drama of the games into theatre of the  
absurd .  

ACTIVITY 
Working in g roups, prepare a case to support or condemn 
the US ath letes at the Mexico Olympics in 1 968. 
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7.4 The B lack Panther movement 
At rhe same rime as rhe urban riots and rhe development of 'Black Power', there emerged 
the Black Panther Party. This was founded by Huey Newton and Bobby Seale in October 
1966 in Oakland, California (see Source J}. Both of these men had been heavily influenced 
by Malcolm X. 

Eldridge Cleaver, the party's Minister ofinformarion, wrote Soul on Ice (1967), which 
included the ten-point programme of the Panthers aims (see Source K}. The Black 
Panthers were prepared to use revolutionary means to achieve these aims. They were even 
prepared to form alliances with radical white groups if they felt it would help bring down 
the 'establishment'. The leaders of the Panthers advocated an end to capita l ism and the 
establishment of a socialist society. Seale constantly stated: 'We believe our fight is a class 
struggle and nor a race struggle.' 

The Panthers wore uniforms and were ready to use weapons, training members in their use. 
By the end of 1968, they had 5,000 members. However, internal divisions and the events 
of 1969 - which saw 27 Panthers killed and 700 injured in confrontations with the police 
- resulted in diminishing support. The group was constantly targeted by the FBI and by 
1982 the Black Panthers had disbanded. 

Source K The Black Panthers' ten-po int  programme,  
October  1 966  

We wa nt :  

Freedom.  We want power to determ ine  the  dest iny of our  
Black Commun ity. 

2 We want full emp loyment  for our people .  
3 We want a n  end  to the  ro bbery by the  white man  of our 

Black Commun ity. 
4 We want decent hous i ng ,  f i t  for she lter of h u m a n  be ings .  
5 We want  educat ion  for o u r  peop le that exposes the  t rue  

nature of th is  decadent  Amer ican soc i ety. We want 
educat ion  that  teaches us  our true h istory and our role 
i n  the  present-day soc iety. 

6 We want all black men to be exempt from mi l itary service. 
7 We want an immed iate end to po l i ce brutal i ty a n d  

m u rder  of b l a c k  peop le .  
8 We want  f reedom for a l l  b lack men  he ld  i n  federa l ,  state,  

county and city pr isons and ja i l s .  

& Source J Bobby Seale (left) and Huey Newton, co­
founders of the Black Panther Party for Self-Defence 

9 We want a l l  b lack peop le when brought  to tr ia l  to be  
tr ied i n  court by a j u ry of the i r  peer  group  or  peop le from 
the i r  b lack commun i t ies ,  as  def ined by the  Const i tu t ion  
of the U n ited States. 

ACTIVITIES 
What can you learn 
from Source J about 
the Black Panthers? 

� • 

2 Study Source K. Which 
of these a ims do you 
th ink  that Martin Luther 
King would have 
opposed? 

10 We want la n d ,  bread ,  hous i ng ,  educat ion .  clot h i n g ,  
just ice a n d  peace .  

Source L From Revolutionary Suicide ( 1 9 73) by H u ey Newton 

We had  seen Watts r ise u p  the p revious  year. We had seen how the  pol ice attacked the  Watts 
comm u n ity after caus ing  the  tro u b le i n  the  f i rst place .  We had  seen M a rt i n  Luther King come 
to Watts i n  a n  effort to ca lm the people, and we had seen h is  p h i losophy of n o n -v io lence 
rejecte d .  Black peop le had  been taught  non -v io lence ;  i t  was deep  i n  us .  

What good ,  however. was non -v iolence when the  pol ice were  determ ined  to rule by force? 
We had seen all th i s ,  and we recogn ized that the r is ing consc iousness of Black people was 
a lmost at the po in t  of explos i on .  Out of this need sprang the B lack Panther  Pa rty. Bobby Seale 
a n d  I f i na l ly had  no  cho ice but  to form a n  organ izat ion that  wou ld i nvo lve the lower-class 
brothers.  
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The achievements of the Black Panthers 
Despite constant harassment from the FBI and police (see Source N), the Black Panthers 
were able to point to some successes during their existence. They established the 'Free 
Breakfast for Children Program' in parts of California and Chicago. In addition, they 
provided clothing distribution centres, gave guidance on drugs re-habilitation and 
assistance to those who had relatives in prison. 

.A. Source M Symbol of the Black Panther Party 

ACTIVITIES 
1 What image does Source M project of the Black Panthers? 

Source N J .  Edgar  Hoover, F B I  D i rector, quoted in the New 

York Times, 9 September  1 968 

The Black Panthers a re the  g reatest threat to the  internal  
secu rity of the  cou ntry. Schooled  i n  comm u n ist i deo logy and 
the  teach i ng  of Ch i nese Commu nist  leader  Mao  Tse - tung ,  
i ts members have perpetrated n u merous assa u lts on  pol ice 
off icers a n d  have engaged  i n  v io lent  confrontat ions  with 
po l ice  throughout  the  country. Leaders and  representat ives 
of the Black Panther  Pa rty travel extens ively a l l  ove r the  
U n ited States p reach i n g  the i r  gospel  of hate a n d  v io lence 
not o n ly to g hetto res idents ,  but  to students i n  col leges ,  
u n ivers i t ies a n d  h igh schoo ls as well .  

Practice question 
How usefu l a re Sources L (page 55) and N for an 
enqu i ry i nto the B lack Panther Movement? Exp la in  
your  answer, us ing Sources L and N and your  
knowledge of  the h istorica l context. (For guidance, see 

pages 71-73.) 
2 Exp la in  why the civi l r ights movements changed to 

more extreme methods in the years 1 963-70 . 

You may use the following in your answer: 

• M a lcolm X 
• The B lack Panthers 

You m ust also use information of your own. 

(For guidance, see pages 94-95.) 

?, 
• 

2 Work in pairs and read pages 55-56. Present a case to show that the Black Power movement 
and the Black Panthers were a threat to the security of US society in the 1 960s. 

3 Make a copy of and complete the fo l l owing table. 

Simi larities Differences 

Malco lm X He was prepared to use vio lence when necessa ry. 

Stokely Carmichael/B lack Power 

B lack Panthers 



There were further significant developments in the civil rights movement in the years 

1966 to 1976. Serious inner city riots in the Watts District of Los Angeles precipitated the 

Kerner Report of 1967, which highlighted the economic issues faced by black Americans. 

Martin Luther King became far more active in trying to improve the economic and social 

position of black Americans in the North, more especially in Chicago, but with limited 

success. His assassination in 1968 led to a further outbreak of violence. Despite this, black 

Americans continued to make some, if limited, political, economic and social progress in 

the later 1960s and early 1970s. 

8.1 The riots of 1 965-67 and the Kerner Report, 1 968 
Despite the Civil Rights Acts passed in  1957  and 1964 
(see pages 21  and 46), many young black Americans were 
frustrated, and those who lived in the ghettoes felt anger at 
the high rates of unemployment, continuing discrimination 
and poverty they experienced. During the three summers 
of riots between 1965 and 1967, more than 130 people were 
killed and the damage totalled more than $700 million. 

The Watts riot 
On 1 1  August 1965, the frustration exploded into a major 
riot in the Watts district of Los Angeles. The riot involved 
30,000 people, left 34 dead, 1,072 injured, 4,000 arrested 
and caused about $40 million of damage. 

After the Watts riot, President Johnson is alleged to have 
said to one of his press secretaries: 'What did you expect? 
I don't know why we're so surprised. When you pur your 
foot on a man's neck and hold him down for three hundred 
years, and then you let him up, what's he going to do? He's 
going to knock your block off' 

Marrin Luther King visited Watts and was shocked and 
surprised by what he saw. Many of the black Americans he 
met were triumphant and claimed they had been successful 
in the riot. King felt that much of his work had been undone 
and he said: 'We obviously are not reaching these people.' A Source A Police officers during the Watts riot, 1965 

Source B President Johnson speak ing to Congress about  the Watts r iots 

Who of you could have p red icted 10 years ago, that  i n  th is last ,  swelter i ng ,  August week 
thousands upon thousands of d isenfra nch ised b lack American men  and women would 
sudden ly take part i n  se lf-government ,  and  that  thousands more i n  that same week wou ld 
str ike out in an unpara lleled act of v iolence ... l t  is  o u r  d uty - and i t  is  o u r  des i re - to open  
o u r  hearts to human ity's cry  for he lp .  l t  is our  ob l i gat ion  to seek to understa nd  what could l ie  
beneath the  f lames that  sca rred that  g reat c i ty. So  let  us  equ ip  the  poor  a n d  the  oppressed ­
let us equ i p  them for the long march to d i g n i ty a n d  to wellbe i ng .  But  let us never confuse the  
need for decent  work a n d  fa i r  treatment  with a n  excuse  to destroy and  to u proot .  
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Further riots 
There were further riots across the USA's major cities in the 
summers of 1966 and 1967. Many followed a similar pattern 
- the arrest of a black youth, a police raid, rumours of police 
brutality and then the explosion of the riot. Racial violence 
peaked in the summer of 1967, when there were race riots in 
125 US cities. The two largest riots occurred less than two 
weeks apart in July: riots in Newark (see Source C) left 26 
dead and over 1,000 injured, while the Detroit riots resulted 
in more than 40 dead, hundreds injured and 7,000 arrested. 

A Source C Looters being arrested after the riots in 
Newark, 1967 

ACTIVITIES 
What can you learn from Source A about the riot 
in  Watts? 

2 Study Source B. What can you learn from this source 
about President Johnson? 

., 
• 

3 Which do you th ink were the two most im portant causes 
of the riots? Expla in your  answer. 

4 Study Source C. Can you suggest reasons why leaders of 
the civi l rig hts movement condemned the looting? 

5 What was the sign ificance of the Kerner Report (Source D)? 

Practice question 
How usefu l are Sou rces A and B for an enqu i ry into the 
Watts riot? Exp la in  your  answer, us ing Sources A and 
B and your  knowledge of the h istorical  context. (For 
guidance, see pages 71-73.) 

2 G ive two th ings you can i nfer from Source D about the 
Kerner Report .  (For guidance, see page 79.) 

The Kerner Report 
The riots of 1965-67 caused President Johnson and his 
advisers to investigate the factors behind them. The 
National Advisory Commission on Civil Disorders was 
set up and published the Kerner Report in 1968 (named 
after Otto Kerner, the Chair of the Commission). The 
Black Power movement had made it clear that equality of 
opportunity did not exist and the Kerner Report (1968) 
stated that racism was deeply embedded in American 
society. It also concluded that the USA was, 'moving coward 
two societies, one black, one white - separate and unequal.' 

This report not only highlighted the economic issues faced 
by black Americans, but also the systematic police bias 
and brutality. The Kerner Report recommended sweeping 
federal initiatives that would mean increased expenditure. 
Following the election of President Richard Nixon later 
that year, the report was largely ignored. 

Source D Extracts from the Kerner Report ,  1 968 

Certa i n  fundamenta l  matters a re clea r. Of these ,  t he  most 
f undamenta l  is the  rac ia l  att it ude  and behaviour of white 
Amer icans toward black Americans.  Race p rejud ice has 
shaped  o u r  h istory dec is ively; i t  now threatens to affect 
our fu ture .  

White rac i sm is essent ia lly respons ib le  for the  explos ive 
m ix ture wh ich  has been  accumulat ing  in o u r  c i t ies s ince 
the  end  of World  Wa r I I .  Among the i n g red i ents of th i s  
m ix ture are :  

• Pervasive d iscr im inat ion  and  segregat ion i n  
emp loyment ,  educat ion and  hous ing ,  wh ich have resu lted 
in the cont i nu i ng  exclus ion of g reat n u m bers of Back 
Amer icans from the benef its of economic  prog ress . 

• Black i n -m i g rat ion a n d  white exodus ,  wh ich  have 
produced the mass ive a n d  g rowi ng  concentrat ions 
of i m pover ished b lack Amer icans i n  o u r  major c i t ies ,  
creat ing a g rowi ng  cr is is of deter iorat ing  fac i l i t ies and 
services a n d  u n met human needs . 

The frustrat ions of powe rlessness have led some black 
Amer icans to the  convict ion that  there is no  effect ive 
a lternat ive to v io lence as  a means of ach ievi ng red ress of 
g ri eva nces ,  and of 'mov ing  the  system· .  

The pol ice a re not mere ly a spark factor. To some black 
Amer icans pol ice have come to sym bol ize white power, 
white racism a n d  white repress i on .  And the  fact is that  
many pol ice do  reflect and  express these white att i tudes .  
The atmosphere of host i l i ty and  cyn ic ism is  reinforced by a 
widespread bel ief  a m o n g  b lack Americans in the  existence 
of pol ice bruta l ity and  i n  a · d o u b le sta ndard '  of just ice and 
p rotect ion - one for b lack Americans and one  for whites.  

. . .  we have seen i n  our  cit ies a cha in reaction of racial violence. 
If  we a re heedless, none of us shall escape the consequences. 
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8.2  King's cam paig n in the North 
King and some o f  the SCLC (see page 20) felt that they had 
not won over black Americans in the North. King visited 
the Los Angeles' Watts ghetto after the black riot of 1965 
(see page 53) and began to change his views about what was 
meant by 'freedom'. He had seen this as essentially securing 
the vote for black Americans and removing segregation 
and discrimination, especially in the South. He now 
increasingly focused on the need for economic freedom for 
black Americans, especially in the Northern states. King 
wanted to achieve a fairer distribution of wealth to reduce 
the massive differences in wealth in America and get rid of 
poverty (see Source E). 

Source E From a speech by Mart in  Luther K ing  

I t  is  much eas ier  to integ rate lunch cou nters than  i t  is  to 
era d i cate s lums .  I t 's  much easier to guara ntee the  r ight to 
vote than i t  is  to guarantee a n  a n n u a l  min imum i ncome a n d  
create jobs .  

The Chicago Freedom Movement 
In January 1966, King and his supporters decided to create 
the Chicago Freedom Movement, with the aim of removing 
segregation within that city. King was keen to show that 
non-violence and non-violent direct action could bring 
change in society outside the South. This meant moving 
the focus of his work from the South to the North where 
black Americans had serious concerns about economic 
and social issues. Chicago was chosen because it had a 
population of 4 million people and almost one quarter of 
them were black, with most living in ghettoes in confined 
areas of the city. There was poor housing and education as 
well as high unemployment. 

Opposition to King 
King decided to use the same methods he had used in the 
past, more especially marches and publicity, believing these 
would bring about improvements. He did gain publicity but 
his methods were not successful. King worked in Chicago 
for most of 1966 and he and his followers were surprised 
by the open hostility of many whites in Chicago. There was 
a particularly serious attack on King during one march in 
Chicago where he was struck by a brick, although not badly 
injured. His desire for a fairer and more equal distribution 
of wealth was seen as too extreme, almost communist, by 
most Americans, who believed strongly in the capitalist 
system. Although many Northern whites and the Northern 
white churches often supported change in the South, they 
were less keen on economic and social changes that could 
mean they would have to pay higher taxes. Many whites, 
especially in Chicago, feared a fall in house prices if blacks 
moved into their neighbourhood. 

When 500 blacks marched into a white Chicago 
neighbourhood to highlight the fact that they were unable 
to live there, the white residents threw rocks and bottles 
at them. The police gave the black marchers little or no 
protection. Some argued that King had worsened the 
situation in Chicago, encouraging a white backlash against 
black Americans who were increasingly seen as troublemakers. 
King also faced opposition from Chicago's Mayor Daley who 
resented his interference in his city and the Chicago Tribun e 
which described King as a 'paid professional agitator'. 

Achievements in the North 
Some successes were made in the North, especially in 
housing and the provision of mortgages for black Americans, 
although they were short-lived. Daley agreed to encourage 
integrated housing in Chicago but little was achieved with 
most blacks remaining in the ghetto. The SCLC did receive 
a $4 million federal grant to improve Chicago housing but 
again there were few lasting achievements. In autumn 1966, 
King left Chicago. Jesse Jackson, a leading member of the 
SCLC, took over the leadership of what became known as 
'Operation Breadbasket', which successfully used economic 
boycotts to increase black employment. 

King's interest in the North seemed to lessen and in 1967, 
he became more involved with the anti-Vietnam War 
Movement and also the issue of poverty in the USA. 

Source F From an in terview with l inda Brant Hal l  in 1 998.  
She l ived i n  Ch icago and  was a member of CORE 

When K ing  came he wanted to work with just one  u m b rella 
g ro u p .  And then he  did not understa nd  that  each g roup  
with i n  t ha t  group  had  a program of i ts own - had leaders o f  
i ts own ,  had  i ts own  k i nd  of d i rect ion  t ha t  i t  was  go i ng  i n ;  but  
we a l l  had a co mmon  goa l  a n d  needed somebody l ike K ing .  
We needed  h i m  to lend us  h is  streng th ,  to lend us h i s  name.  
So ,  when he  came i n  to try  a n d  d iscount  what was a lready 
here ,  I t h i nk ,  he  offended  q u ite a few peop le .  

ACTIVITY 
Using a mind map summarise King's campaign in the 
North, inc luding his aims, successes and fa i l u res. 

2 Why was there so much opposition in  Chicago to 
his campaign? 

Practice question 
How usefu l are Sou rces E and F as evidence of King's 
campaign in the North? Exp la in  your  answer, us ing 
Sources E and F and your  knowledge of the h istorical 
context. (For guidance, see pages 71-73.) 

?. 
• 
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8.3 The assassination of Martin Luther King 
On 4 April 1968, Marrin Luther King was visiting Memphis in support of black refuse 
collectors, who were striking for equal treatment with their white co-workers. This was an 
indication that social and economic issues were becoming increasingly important to the 
civil rights movement. 

The economic and educational gulf between blacks and whites was still great, not only 
in the South but also in the North. However, King was finding it increasingly difficult 
to control his followers, who struggled with his principle of non-violence. King was 
assassinated that day in Memphis. James Earl Ray, a white racist, was arrested and jailed 
for the crime, bur there is still doubt over whether he was the real killer. 

On 3 April 1968 (the day before his assassination), King gave a speech at a church rally in 
which he spoke of his hopes and fears for the future. At the end of the long speech he spoke 
of'having been to the mountain top' and said ' ... we as people will get to the Promised 
Land!' Prophetically, King said he was not concerned about living a long life. 

King's funeral was held on 9 April 1968 at the Ebenezer Baptist Church in Atlanta (see 
Source G). About 100,000 people came for the service, though the church could only hold 
800. After the funeral, a mule-drawn wagon carried King's body through Atlanta's streets 
to Morehouse College, followed by up to 200,000 mourners. 

The i m pact of the assassi nation 
Following Martin Lurher King's death, there was a final outburst of rioting across the 
country. Forty-six people died, more than 3,000 were injured in violent clashes and there 
were demonstrations in more than 100 cities. More than 21,000 people were arrested and it 
was estimated that almost $70 million worth of property was damaged. This violence was a 
great irony - it seemed as if King's whole work and life had been for nothing. 

The year 1968 seemed to mark the end of an era. Richard Nixon had won the presidential 
election, the Vietnam War had begun to dominate the domestic scene and the student 
movement also rook centre stage. 

There had been significant changes in the rights and equalities of black Americans, with 
legislation introduced in the 1960s giving equality and protection before the law. Despite 
this, the riots of 1965-67 and those that occurred on the death of King in 1968 indicated 
that there was still huge frustration among the black population. 

In 1983, President Reagan established Martin Luther King Day as a national holiday, to be 
held on the third Monday in january. 

ACTIVITIES ?. 
• 

Find King's 'I have been to the mounta in top' speech 
on the Martin Luther King Center website. What do you 
th ink he meant when he said 'We as a people will get to 
the Promised Land! '? 

2 Can you suggest why there were riots across the USA on 
the death of Martin Luther King? 

3 Write a speech for President Reagan outl i n ing why 
Martin Luther King was to be remembered i n  the USA by 
means of a nationa l  ho l iday. 

� Source G The funeral of Martin Luther King. This was the 
first of two funeral services held on 9 April 1968 in Atlanta. 
The first was at Ebenezer Baptist Church and the second 
was at Morehouse College 
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8.4 The extent of prog ress in civi l rig hts by 1 975 
During the period 1968-75 there was some progress in the civil rights movement, but it was 
limited. Above all else, by 1975, the civil rights movement had succeeded in encouraging 
much greater federal intervention on behalf of black Americans. 

Nixon and civil rights 
Richard Nixon had seemed to be in favour of civil rights in the 1950s. As president (1969-
74), however, he showed little sympathy or support for the movement. He made no attempt 
to meet black leaders and was against the idea that there should be a national holiday to 
celebrate King's birthday. He dealt harshly with extreme groups such as the Black Panthers 
(see page 55). 

Progress in education 
Despite these obstacles, there was some progress in integration during this period. In 1968, 
68 per cent of Southern black children attended segregated schools, but by 1974, this had 
fallen to 8 per cent. The bussing initiative made Southern schools among America's best 
integrated. Nixon refused to support the Supreme Court during the Swann v Charlotte­
Mecklenburg case of 1971 .  The Court said it was time for school desegregation to be fully 
carried out by bussing children considerable distances to achieve racially mixed schools. 
However, Nixon insisted that this would not benefit the children involved, nor the local 
community. 

Progress in employment and business 
In 1972, Nixon set up the Office of Minority Business Enterprise to encourage black 
businesses. In the same year, the Equal Employment Opportunity Act gave the courts 
greater powers to enforce equality in employment. Over 300,000 companies which had 
federal contracts now employed more black Americans. 

By 1975, African Americans could point to some progress but also to continued 
inequalities. In 1970, unemployment among whites was, on average, about 5 per cent but 
for black Americans it was almost 8 per cent (see Figure 8 . 1) .  Among white teenagers, it was 
about 15 per cent but for black American teenagers it was about 50 per cent. 

% 

1 3  

1 2  

1 1  

1 0  

9 

8 

D Black male unemployment 

L-L-----,±---L-'-----,-±,---'--'------,-='==----' D National unemployment 
1 960 1 965 1 970 

Year 

A Figure 8 . 1  Black American and na1ional unemployment figures in 
the years 1960-70 
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Progress in politics 
In 1973, more than 200 African Americans were elected 
to state legislatures and 16 had been elected to Congress. 
However, in the 1976 presidential election more than one 
third of African Americans did not register to vote and 
fewer than half of those registered actually voted. Among 
the under 25s, just over one third registered to vote and 
only one quarter of those voted. It was pleasing to note 
gains in the South, where elections showed not only 
increased black voter participation, but also increased 
involvement in politics (see Figure 8.2). Nationally, the 
picture looked very healthy, however the figures shown 
in Figure 8 .2 do disguise the failure to secure increased 
numbers in Congress. 
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A Figure 8.2  Graph showing elected black officials, 1965-75 

Poverty 
Statistics suggest that federal anti-poverty measures raised 
the living standards of black Americans. In 1960, 50 per 
cent of black Americans were living below the poverty 
line. This had fallen to 30 per cent by 1974. Source H 
and Table 8 . 1  indicate that progress was made in terms 
of employment opportunities for African Americans. 
Moreover, Table 8.2 shows that aspirations had also 
changed for them. Educational opportunities had also 
improved, offering a way out of the poverty trap. 

Source H From an a rt icle about  c iv i l  r ights in a Br i t ish 
h istory magaz ine for GCSE students 

There were def i n ite i m p rovements i n  the qua l ity of l i fe for 
many of America 's d isadva ntag e d ;  i n  1 965 ,  19  per cent of 
black Amer icans earned the average wage ,  by 1 967, th i s  had  
r isen to 27  per  cent ;  i n  1 960 ,  the  average educated age  of a 
black Amer ican was 1 0 .8 ,  by 1 967 th is  had  i ncreased to 1 2 . 2 .  

T Table 8 . 1  The percentage o f  people Jiving i n  poverty in 
the USA in the years 1959-68 

1 959 1 963 1 966 1 968 
Whole popu l ation 22.4 1 9.5 1 4 .7 1 2 .8 

Wh ites 1 8 .1 1 5 .3  1 1 .3 1 0.0 

Non-wh ites 56.2 51 .0 39.8 33 .5 

T Table 8.2  The distribution of white and black American 
family annual income, 1976 (figures are given in 
percentages) 

I ncome in $ White fami l ies % African American 
fami l ies % 

Under  3,000 3.1 1 0.1 

3,000-4,999 5 .3  1 6 .0 

5,000-5,999 7.3 12 .5  

7,000-8,999 7.8 1 0.3  

9,000-1 1 ,999 1 1 .9 12 . 2  

1 2,000-1 4,999 12 .3  1 1 .3 

1 5,000-1 9,999 1 9.8 13 .4 

20,000 and over 32.5 14 .2  

ACTIVITIES 
What does Figure 8 .2  suggest about black Americans 
and pol itics? 

2 Study Source H,  F igures 8.1 and 8.2 and Tables 8.1 and 
8 .2 .  Working in pairs, make a copy of and complete the 
fo l lowing table about the progress made by African 
Americans i n  the years 1 960-75. One of you shou ld 
complete the section on progress and the other on lack 
of progress. 

Practice question 
Give two things you can infer from Source H about the 
civi l  r ights movement. (For guidance, see page 79.) 

2 Exp la in  why there were changes in the civi l  r ights 
movement in  the years 1 965-75. 

You may use the following in your answer; 

• Watts riots 
• Kin g 's cam pa ig n  i n  the North 

You must also use information of your own. 

(For guidance, see pages 94-95.) 

• 



US involvement in the Vietnam 
War, 1954-75 

This key topic examines the key developments in US involvement in Vietnam in the years 
1954-75. The USA first became involved in Vietnam after the French defeat at Dien Bien 
Phu in 1954, but this involvement intensified in the 1960s under successive American 
presidents. Kennedy tried, unsuccessfully, to limit this involvement with his Strategic 
Hamlets Policy but it escalated greatly under Johnson in the years 1964-68. Increasing 
opposition to the war led to further change under Nixon, who tried to reduce US 
commitment with a policy ofVietnamisation. 

Bach chapter within this key topic explains a key issue and examines important lines of 
enquiry as outlined below. 

There will also be guidance on how to answer the utility question (pages 71-73) and the 
inference question (page 79). 

CHAPTER 9 REASONS FOR US 

I NVOLVEMENT IN THE CON FLICT I N  

VI ETNAM, 1 954-63 
• The battle of Dien Bien Phu and the end of French rule 

i n  Vietnam. 

• Reasons for greater U S  i nvolvement u nder Eisenhower, 
including the domino theory and the weaknesses of 
the Diem govern ment. 

• G reater i nvolvement u nder Ken nedy, includ ing the 
overth row of Diem and the Strateg ic Hamlet policy. 

• Escalation u nder Joh nson and the G ulf of Tonkin  
i ncident. 

TIMELINE 1954-75 
l 

1 954 The defeat of the French  at D i e n  B i e n  Phu  

1 955 D i e m  elected pres ident  of South V ie tnam 

1 960 H o  C h i  M i n h  set u p  t he  Vietco ng  to oppose  
D iem 

1 962 The  i n t rod uc t i on  of t he  Strate g i c  H a m let 
po l icy  

1 963 D i e m  overth rown 

CHAPTER 10 THE NATU RE OF THE 

CONFLICT I N  VI ETNAM, 1 964-68 
• The i ncreasing th reat of the Vietcong and increased US 

i nvolvement i n  Vietnam. 

• The guerrilla tactics used by the Vietcon g .  

• T h e  methods used b y  t h e  USA, i n c l u d i n g  Search and 
Destroy, O peration Roll ing Thu nder and chemical 
weapons. 

• The key featu res and sign ificance of the Tet Offensive, 
1 968.  

CHAPTER 11 CHANGES U N DER N IXON, 

1 969-73 
• The key featu res of Vietnamisat ion.  Reasons for 

its failure. 

• The N ixon Doctrine and the withdrawal of US troops. 

• Attacks o n  Cam bodia, 1 970, and Laos, 1 97 1 ,  and the 
bombing of North Vietnam, 1 972.  

1 964 

1 965 

1 968 

1 969 

1 970 

1971  

1 972 

The G u lf of Ton k i n  i n c i den t  

Beg i nn i ng  of ' O p e rat i on  Ro l l i ng  T h u n d e r' 

The  Tet Offens ive a n d  the  My La i  massacre 

I nt roduct i on  of V ie tnamisa t i on  

Attacks on  Cambod i a  

Attacks on  Laos 

The  b o m b i n g  of N o rth  V ietnam 



9 The reasons for US involvement in the 
conflict in Vietnam, 1954-63 

Before the Second World War ( 1939-45), Vietnam was a French colony. In the years 

following the Second World War, the people of Vietnam overthrew the rule of France but 

divided the country into North Vietnam, under communist control, and South Vietnam, 

supported by the West. The country became another testing ground for communism and 

capitalism in the Cold War and the US became increasingly involved in the 1950s and 

early 1960s. 

9.1 Orig ins of the confl ict 
The conflict in Vietnam had its origins in developments during and after 
the Second World War. 

In 1939 Vietnam was part of an area known as French Indo-China (see 
Figure 9.1). This included contemporary Vietnam, Laos and Cambodia. 
French rule was harsh and unpopular, leading to uprisings such as that of 
1930, led by the Nationalist Party of Vietnam. Such attempts were brutally 
crushed by the French. 

Japan invaded and occupied Indo-China in 1940. Some in Vietnam 
saw this as the ideal opportunity to overthrow French rule and achieve 
independence. In 1941, two leading Vietnamese communists, Ho Chi 
Minh and Nguyen Vo Giap, a history teacher, set up the League for the 
Independence ofVietnam (or Vietminh) in southern China. Their aim was to 
establish an independent Vietnam, free from French and Japanese rule. 

The US Intelligence Service helped by training and equipping the Vietminh 
and, by 1944, it was ready to begin guerri l la operations against the Japanese 
in North Vietnam. These were essentially small-scale attacks that were very 
successful and increased support for the Vietminh which, by 1945, had 5,000 
guerrilla fighters. In August 1945 the Japanese were defeated in the Second 
World War and forced to evacuate all their conquests, including Vietnam. 

HO CHI M I N H, 1 890-1 969 

Ho Chi M inh  was born i n  centra l Vietnam in  1 890 and went 
to school i n  H ue. He  worked as a cook aboard a French 
steamsh ip and,  i n  the years before the outbrea k of the F i rst 
World War, l ived in  London and Paris where he he lped to set 
up the French Commun ist Party. He went to China i n  1 924 
where he estab l ished the Indo-Chinese Commun ist Party 
and worked to br ing about an independent, commun ist 
Vietnam.  In 1 941 he was the joint founder of the Vietminh 
movement, fight ing for  independence. He conti nued to 
f ight  aga inst the French in  the years after the Second World 
Wa r and p layed a major part in  the defeat of France at Dien 
Bien Phu i n  1 954 (see page 65). He  thus became President 
of North Vietnam.  For the next fifteen yea rs, unt i l  h is death 

Key 

D Transferred by 
France to Siam 
in  May t 94t 

.6. Figure 9.1 Map showing 
French Indo-China in 
1939.  French Indo-China 
comprised modern-
day Vietnam, Laos and 
Cambodia 

i n  1 969, he led the North Vietnamese batt le to reun ite North and South Vietnam.  In 1 975, 
Saigon, the former capital of South Vietnam, was renamed Ho  Chi Minh City i n  h is  honour. 
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The post-war settlement 
In September 1945, Ho Chi Minh quickly occupied the two 
leading cities of Hanoi and Saigon, and announced that 
Vietnam was an independent and democratic republ ic. At 
first, the USA, who did not want to see the restoration of 
the old colonia l  empires, sympathised with Ho Chi Minh 
and the idea of an independent Vietnam. 

The new independent republic was, however, short-lived, 
as within weeks the French had moved 50,000 troops into 
Indo-China. The French quickly restored control over Sourh 
Vietnam, where the Vietminh were not strong, and drove 
Ho Chi Minh and his followers into the jungles ofNorth 
Vietnam. For the next five years Ho Chi Minh conducted 
another guerrilla campaign, this rime against the French. 

Developments in China 
In 1949 the Chinese Communist Party, led by Mao 
Zedong, successfully won their civil war and established 
a communist government. This brought two major 
developments for events in Vietnam: 

• Mao supported the Vietminh with essential military 
supplies such as arti l lery. 

• A change in US policy (see page 66) - the USA now 
feared that communism would sweep across Asia and 
switched their support to the French. In 1950 President 
Truman agreed to send the French $15 million of 
supplies. Over the next four years the USA spent nearly 
$3 billion in helping the French. 

The battle of Dien Bien Phu 
The Vietminh led by Ho Chi Minh and Giap continued 
their guerrilla campaign against the French, although from 
1951 they moved on from guerrilla-style fighting to big 
attacks on well-defended French positions. 

The decisive battle for control ofVietnam took place at 
the French garrison ofDien Bien Phu. The French army 
established a fortified camp by air-lifting soldiers adjacent 
to a key Vietminh supply line to Laos. The plan was to cut 
offVierminh soldiers fighting in Laos and force them to 
withdraw. The Vietminh, however, surrounded the camp 
and set up gun positions on the nearby hills, preventing the 
French from bringing in supplies. After two months, in May 
1954, the French surrendered. After another two months, 
an armistice was signed and the French agreed to leave 
Indo-China. There had been 16,500 French troops at Dien 
Bien Phu. Only 3,000 lived to tell the story. 

ACTIVITIES ,.� • 
Create a mind map showing why the French were forced 
to leave Vietnam. 

2 The fo l lowing account of events in Vietnam before 1 954 
has been written by someone who is not clear about key 
developments. Re-write the account and replace any 
errors in fact. 

vLttll\.&1¥\11.. was -part of the area lr<.II\.OWII\. as 111\.do-Cht""a, 
w�cch �Lso '"""luclecl Laos �vw:l rvw:lo""'sc�. Thcs w�s 
co�<ot•ollecl bl::J theJ�J>��<otSe '"' the l:jta.s befo•e �3_). '"' 
�43 the F•e"'-"h c�<ovaclecl a�<ocl too� ove• l�<oclo-chc"'�· 
The rvw:lo-chc""'se CO�'�<-"'-«"'cst Partl::J lecl bl::J M�o 
z.eclo�<og fought �g�c�<ost these c�<oV�cle.s. whe"' the 
F•t"'-"h we•e clefe�tecl '"' �4.5; Mao z.eclo"'0 too� ove• 
south vtetii\.&IV\11... 

3 Put together a flow chart to show the main 
developments in  Vietnam in  the years 1 940-54. 

� Source A The Vietminh taking the 
spoils of victory after Dien Bien Phu 
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9.2 G reater US involvement u nder Eisenhower 
During the 1950s the USA became far more involved in Vietnam 
as part of their policy of containment to stop the spread of 
communism. In the years after 1947, President Truman was 
determined to 'get tough' on the Soviet Union and stop the 
spread of communism. This became known as containment 
and was stated clearly in the Truman Doctrine of 1947, which 
promised to support all 'peoples who resist being enslaved by 
armed minorities or outside pressure or communism'. 

The Geneva Agreement 
In May 1954, after the battle ofDien Bien Phu, Britain, 
France, China, the Soviet Union, the USA and Vietnam met 
in Geneva, Switzerland, to decide the future ofVietnam. 
The following points were agreed: 

• Vietnam would be divided temporarily along the 17th 
parallel into North and South Vietnam (see Figure 9.2, 
page 69). 

• North Vietnam would be led by Ho Chi Minh and the 
South would be led by Ngo Dinh Diem. 

• Vietminh forces would pull out of the South and French 
forces out of the North. 

• There would be early elections in July 1956 to elect 
a government for the whole of Vietnam and reunite 
the country. 

'Y Source B The domino theory. The cartoon shows US 
President Nixon on the left-hand side and Mao Zedong, 
the Chinese communist leader, on the right-hand side. It 
shows how, as the first domino, Cambodia, falls over to 
communism, it knocks over the others (which represent 
other countries in South-East Asia) to communism 

ACTIVITIES 
What reason is suggested in Source D for US opposition 
to e lections i n  Vietnam? 

The domino theory 
US President Eisenhower believed in the 'domino theory' 
(see Source B and Source C). 

He was determined to prevent the spread of communism to 
South Vietnam. He particularly feared that the joint elections, 
due to be held in July 1956, would lead to the election of 
Ho Chi Minh, whose popularity in the South had greatly 
increased since Dien Bien Phu (see Source D). Ho Chi Minh 
wanted a united, communist Vietnam. He was also supported 
by the Chinese. If South Vietnam became communist then it 
could be followed by Laos, Cambodia or other Asian countries. 

Source C Eisenhower expla ins  the domino  theory 

You have a row of d o m i noes set .  You knock over the  f i rst 
one .  What will happen  to the last one is the certa inty that 
i t  wi l l  go  over very q u i ckly. Asia has a lready lost some 450 
m i ll ion  of its peop les to commu nist  d ictatorsh i p .  We s imp ly 
can ' t  afford g reater losses. 

Source D Eisenhower writ i ng ,  i n  later years, about the 
Vietnam War 

I t  was genera l ly agreed that ,  had  a n  elect ion been  he ld ,  H o  
Ch i  M i n h  w o u l d  have b e e n  elected Prem ier. Poss i b ly 80 p e r  
c e n t  of the  popu lat ion  would have voted for the  com m u n ist 
H o  Chi M i n h  as the i r  leader. 

Practice question 
Give two th ings you can infer  from Sou rce C about the 
domino theory. (For guidance, see page 79.) 

• 
2 Summarise the fo l l ow ing in not more than five words each : 

• Conta inment • The domino theory 
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Ngo Dinh Diem's election 
Eisenhower was determined to maintain the government 
of South Vietnam. This meant propping up the president, 
Ngo Dinh Diem. Ngo Dinh Diem had served in the French 
administration ofVietnam in the 1930s. He emerged as a 
leader ofSouth Vietnam in 1954. In October 1955 Diem was 
officially elected president of South Vietnam. However, 
the elections were rigged, with 605,000 people in Saigon 
voting for Diem despite Saigon only having a population of 
450,000. The USA knew the elections were rigged but did 
nothing. They needed Diem as president. In addition, the 
USA had no intention of following the Geneva Agreement 
for a reunification election in 1956. They were certain that 
Ho Chi Minh would win. The July date for this election 
came and went. Diem, supported by the USA, refused to 
allow the election in South Vietnam. Diem knew that the 
USA would go on supporting him because he had prevented 
a communist victory in the South. The USA sent aid and 
military advisers to train the South Vietnamese army. 

Weaknesses of the Diem government 
Ngo Dinh Diem was not a popular or successful president. 
He was a Catholic while most Vietnamese were Buddhists. 
He packed his government with Roman Catholic 
landowners. He persecuted Buddhists, even going as far 
as banning the flying of the Buddhist flag on Buddha's 
birthday. 

In June 1963, a 73-year-old Buddhist monk, Quang Due, 
set himself alight as a protest against Diem's religious 
policy (see Source E). Madame Nhu, Diem's sister-in-law, 
responded by saying she hoped for more such 'barbecues'. 

Diem's government was harsh, and he ruled as a dictator. 
He was only interested in hunting down supporters of the 
Vietminh and 're-educating' them in prison camps. Those 
who would not change their views were executed. 

.6. Source E A Buddhist monk in 1963.  This was one of 
several who burned themselves to death in protest against 
Diem's government 

Eisenhower tried to encourage him to carry out land reform 
and give land to the peasants. However, Diem did quire 
the opposite. Land was taken from the peasants who were 
farming it at the time and given to Diem's supporters. The 
landowners forced their peasant tenants to pay high taxes 
and even made them work for nothing at certain rimes of 
the year. The few peasants who were given land had to pay 
for it in instalments. In total contrast to Diem, Ho Chi 
Minh carried out land reform and was a popular leader in 
North Vietnam. He would almost certainly have won the 
reunification election of 1956. His major aim was to reunite 
North Vietnam and South Vietnam under communist rule. 

The growth of opposition 
By the end of the 1950s, Diem's terror campaign had 
eliminated most of the Vietminh supporters in South 
Vietnam. In 1959 the communist government in the North 
issued orders to the Vietminh to begin a terror campaign 
against South Vietnamese officials. Over the next few years, 
an average of 4,000 officials a year were assassinated. 

In 1960, former members of the Vierminh in South 
Vietnam, supported by Ho Chi Minh, set up the National 
Liberation Front (NLF) to oppose Diem's regime. It 
consisted of 12 different nationalist groups ranging from 
Buddhists to communists. The Front demanded the 
removal of Diem and land reform, and began a guerrilla 
campaign against the regime. The group consisted almost 
completely of South Vietnamese. 

To Diem and the USA, all opposition was communist. The 
opposition was labelled the 'Vietcong', a term of abuse that 
categorised all opponents as Vietnamese communists. 

ACTIVITIES ?. 
• 

The fo l lowing are answers. Can you work out the questions? 

• The N LF in 1 960. 
• It wou ld have led to the e lection of Ho Chi M inh .  
• He was  a Buddh ist monk who set h imself a l ight. 
• It meant that if one country fe l l  to communism, it would 

qu ickly be fol lowed by many others. 

2 There were criticisms of US pol icy in Vietnam in the 1 9SOs. 
How wou ld Eisenhower and the US government have 
responded to the fol lowing criticisms? 

Criticism US response 

The USA broke the Geneva Agreement 

The USA supported the corrupt 
Ngo Dinh Diem 

The USA opposed Ho Chi  M inh  
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9.3 G reater involvement u nder Ken nedy 
Within a few months o f  the formation o f  the NLF, John F. 
Kennedy became president of the USA. 

Kennedy's aims 
Kennedy was determined to get rough on communism 
and prevent its expansion in Asia. He decided to increase 
US involvement in Vietnam, to prop up the corrupt Diem 
regime and defeat the NLF and Vietcong. However, he 
was not, as yet, prepared to send combat troops. The US 
assistance included: 

• increasing the number of military experts training the 
South Vietnamese Army, known as the Army of the 
Republic ofVietnam (ARVN). Over 16,000 advisers were 
sent during Kennedy's presidency, including the Army 
Special Forces known as the Green Berets 

• equipping a further 20,000 troops for the ARVN, 
increasing it to 170,000. 

In 1961 the USA spent $270 million in military support 
for Diem. 

The overthrow of Diem 
Kennedy realised that Diem was too unpopular to defeat 
the Vietcong. The US government gave its support to a plot 
by leading generals to overthrow Diem. On 1 November 
1963, the troops supporting the coup d'etat surrounded 
Diem's palace in Saigon. Diem appealed to the US 
Ambassador for help, but none was offered. The following 
day Diem was arrested and shot. 

These US measures were too little too late. Diem's corrupt 
and unpopular government had greatly increased the 
support for the Vietcong. By the beginning of 1963 support 
for the Vietcong had increased to 23,000. Within a year and 
a half there were 170,000 Vietcong fighters. This was partly 
due to support from China. The increasing threat from 
the Vietcong was shown by the number of guerrilla attacks 
they carried out in the South, which increased from 50 to 
150 between September and October of 1961 .  They won 
their first military victory against the South at Ap Bil.c in 
January 1963. 

The governments that followed Diem were short-lived. The 
general who succeeded Diem lasted only three months. 
In January 1964 there was another coup d'etat and the new 
military ruler, General Khanh, lasted one year. 

ACTIVITIES 
Why was Diem overthrown? 

2 What was meant by the 'Strategic Hamlet' pol icy? 

3 Why did the pol icy not work? 

The Strategic Hamlet Program 
The ARVN greatly outnumbered the Vietcong (VC) but, 
despite US aid, the ARVN was unable to defeat them. 
This was because of the VC's guerrilla tactics (see page 74) 
of attacking the ARVN and then disappearing into the 
jungle, and of the support of sympathetic villages in 
South Vietnam. In 1962, the USA developed a policy of 
creating strategic hamlets to provide greater security in the 
countryside. This involved moving peasants into fortified 
villages, guarded by troops. Nearly 3,000 strategic hamlets 
were set up, but the forced movement of peasants from 
their land and family burial sites caused much resentment. 
Indeed it brought even more support for the Vietcong. 

The Strategic Hamlet policy meant that communist 
supporters were moved to a new area where they could 
spread their ideas. Those villagers who were not in the 
NLF often became supporters because of the way they were 
treated. As the situation worsened, Kennedy agreed to send 
more military support, including aircraft and intelligence 
equipment, as well as more advisers. Nevertheless he would 
still not send combat troops.  

A John F.  Kennedy was determined to stop communism 
spreading through Asia and sought to increase US 
involvement in Vietnam 
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9.4 Esca lation of the confl ict u nder President Joh nson 
When Kennedy was assassinated i n  November 1963 his successor, Lyndon Johnson, 
inherited a limited but growing US commitment to a war that was not going well for the 
USA. The Vietcong was becoming an increasing threat. There were nearly 60,000 guerrilla 
groups operating in South Vietnam by the end of 1964. They were being supplied by the Ho 
Chi Minh Trail, which ran from the Norrh ofVietnam to the Vietcong in the sourh (see box 
below). Thirty-five per cent of South Vietnam was in Vietcong hands. 

At first, Johnson did not want to extend US commitment to include combat troops.  He 
preferred to expand the US advisory role. However, it soon became apparent that there 
would need to be much more direct US involvement to defeat the Vietcong. Johnson needed 
to convince Congress and the US public of the need for such commitment. 

HO CHI M I N H  TRAIL 

T h e  H o  Chi  M i n h  Trail was a supply l i n e  from t h e  N orth o f  Vietnam t o  t h e  Vietcong i n  
t h e  South.  It ra n through Laos and Cambodia i n  a n  attem pt t o  avoid US bombing raids. 
The journey lasted about two m onths and was very dangerous, owing to the possibility 
of disease and attack. Nevertheless, it was the key to the success of the Vietcong as it 
ensured the replacement of troops and supplies. 

C H I N A  

South 
China 
Sea 

.6. Figure 9 .2  Map showing the Ho Chi Minh Trail and 
the Gulf of Tonkin 

.6. Source F A view of the Ho Chi Minh Trail taken in 1 9 6 6  
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The Gulf of Tonkin incident, 1964 
On 2 August 1964 the US destroyer Maddox was fired at 
by North Vietnamese patrol boats in the Gulf of Tonkin 
(see Source G). The Maddox was gathering intelligence 
information. Two days later there was a second alleged 
attack. Evidence later showed this did not happen. However, 
Johnson was able to use these attacks to persuade Congress 
to support greater US involvement in Vietnam (see Source H). 

Congress believed that a second attack had taken place and 
that the North needed to be taught a lesson. It passed the 
Gulf of Tonkin Resolution that gave Johnson the power to 
take any military measures he thought necessary to defend 
South Vietnam. 

A Source G An official US government photograph 
supposedly showing a North Vietnamese patrol boat 
attacking the USS Maddox in the Gulf of Tonkin, 2 August 1964 

Source H J o h nson·s message to Congress, 5 August 1 964 

The th reat to the free nat ions of South- East Asia has long 
been clear. The North V ietnamese reg i m e  has constant ly 
tr ied to take over South V ietnam a n d  Laos .  As Pres ident 
of the  U n ited States I have dec ided that I shou ld ask the  
Congress i n  jo i n i ng  me  i n  mak ing  clea r the  nat iona l  
determinat ion  that  a l l  such a t tacks  wi l l  be  opposed ,  and  the  
Un ited States wi l l  cont inue  i n  its bas ic po l i cy  of ass ist i ng  the  
f ree  nat ions of the  a rea to defend  the i r  freedo m .  

Practice questions 
G ive two th ings you can infer from Source H about 
Johnson's motives for intervention in  Vietnam.  
(For guidance, see page 79.) 

2 Expla in  why the US became involved in Vietnam in the 
years 1 954-64. 

You may use the following in your answer: 

• Domino theory 
• Gu l f  of Ton ki n  i ncident 

You must also use information of your own. 

(For guidance, see pages 94-95.) 

A Source I The US destroyer C Turner Joy - the other warship 
supposedly attacked in the Gulf of Tonkin, 4 August 1964 

Increased US involvement 

Initially Johnson used the resolution to increase air support 
and attacks. However, in two battles, two elite battalions of 
South Vietnamese troops were defeated by Vietcong ambush 
tactics in 1964. United States air bases were also attacked by 
the NLF. In February 1965 the NLF guerrillas destroyed ten 
US helicopters, killed eight servicemen, and wounded over a 
hundred. In March 1965, 3,500 US combat troops arrived in 
Vietnam to protect US air bases. This number had increased 
to 200,000 by the end of the year and Johnson had launched 
'Operation Rolling Thunder' (see page 76). 

By 1968 President Johnson had increased the number of 
combat troops to half a million but the cost, both in dollars 
and in US casualties, was huge. 

ACTIVITIES ?. 
The photograph in Source G was widely publ icised by 
the US government. Devise a caption that they cou ld 
have used for th is  photograph .  

2 Make a copy of the tab le below showing possib le 
reasons for US i nvolvement i n  Vietnam in  the 1 950s and 
1 960s. G ive each a rating of 1 -5 for their importance 
(with 1 = un im portant to 5 = decisive). G ive a brief 
explanation for each decision. 

Reasons Rating 

Conta in  commun ism 

Defend democracy 

Extend US inf luence 

3 Create your  own flow chart to show developments in 
Vietnam from 1 939-64, ind icating when and why the US 
became increasing ly invo lved. 

• 
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9.5 The uti l ity question 
Th i s  sect ion  p rovides  g u i d a nce o n  how t o  a nswer t h e  q u est i on  
abou t  u t i l ity. 

In a nswer i ng  the u t i l i ty  q u est i o n ,  you must a n a lyse var i ous  
aspec ts  of two  sources a n d ,  i n  o rd e r  to reach  the  top  leve l ,  
you need  to cover t hem a l l .  The  content  and nature ,  or ig in  a n d  
p u rpose I N O PI of a source s h o u ld be  cons i dered a n d  out  o f  
t h i s  t here w i l l  e m e rg e  a n  eva luat i on  of t he  source's ut i l i ty  a n d  
re l i ab i l ity. I n  a d d i t i o n ,  y o u  m ust a lso  i n c l u d e  knowle d g e  of t he  
h istor ica l  context to s u p p o rt i nferences a n d/o r  to assess  the  
usefulness of in format i o n .  

I n  order  to r e a c h  h i g h e r  leve l ma rks for  th i s  q u est i on  y o u  have 
to expla i n  the value (usefu lness] of both the content and t h e  
N O P  of e a c h  source .  The  N O P  is  found  i n  t he  p rove nance  of  t he  
source - t h e  i n format i on  g iven a b ove or  be low i t .  A good  t i p  i s  
to h i g h l i gh t  o r  under l ine  key words i n  t he  p rove nance  wh ich  
show the  u t i l i ty  of t he  s o u rce .  An exa m ple of th i s  a p p roach  is  
g iven i n  S o u rce A o n  page  72 .  

There is  a lso  g u i d a nce i n  t he  box be low abou t  what to cons ider  
for  t he  N O P  of a s o u rce .  

NOP M EANS: 

m Nature of the source 

What type of sou rce is it? A speech, a photograph,  a 
cartoon, a letter, an extract from a d iary? How wi l l  the 
nature of the source affect its ut i l ity? For exam ple, a 
private letter is often very usefu l because the person who 
wrote it genera l ly g ives their  honest views. 

liJ Origins of the source 

Who wrote or produced the sou rce? Are their  views worth 
knowing? Are they giving a one-sided view? When was 
it produced? It cou ld be an eyewitness account.  What 
a re the advantages and d isadvantages of eyewitness 
accounts? 

IJ Pu rpose of the source 

For what reason was the source produced? For exam ple, 
the purpose of adverts is to make you buy the products. 
Peop le usua l ly  make speeches to get you r  su pport. How 
wi l l  th is affect the uti l ity of the source? 

Question 1 
How useful is Source A for an enqu iry into the reasons for US 
involvement in Vietnam? Expla in  your  answer, using Source 
A and your knowledge of the historical context. 

H ow to answer 
Alt h o u g h  in t he  exa m the  quest i on  w i l l  be on two sources ,  i n  
Quest ion  1 w e  o n ly l o o k  at  o n e  s o u rce to h e l p  y o u  bu i ld  yo u r  
sk i l ls  i n  a n a lys i n g  a source .  Quest i on  2 on  page  73 i s  a b o u t  t h e  
ut i l i ty  of two sources .  

F i rst let us  concentrate on  content .  For each s o u rce you 
should t h i n k  a b o ut t he  fol low ing  quest i ons :  

1 What i s  useful abou t  t he  content  of t he  source? 

• What does i t  ment ion?  H ow usefu l  is this compared 
to your  own knowledge of the  eve nt? Th i s  is  known as 
your  context u a l  knowledge .  

• What  v i ew does  i t  g ive abou t  t he  f ee l i n gs  of peop le? 
Can you add a ny contextua l  knowled g e  to s u p p o rt yo u r  
a nswer? 

For exa m p le :  

Source A suggests that the USA feared the spread of 

communism in Vietnam and the threat to US ideology of 

freedom. This is useful because it provides evidence of one 

of the main reasons for US involvement in Vietnam - the 

domino theory - which l>elieved that if one country fell 

in South-East Asia, such as Vietnam, it would soon l>e 

followed l>y others. 

N ow we wi l l  move on to N O P.  

P a g e  72  shows exa m p les o f  t he  values o f  t he  N O P  o f  Source A 
as evi d e n ce of t he  reasons  for US i nvolvement  in V ietna m .  
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Origins 

It is useful because it is 

from a lead ing American 

and provides h is  motives 

for i ntervention in Vietnam.  

However, it is less useful 

because it is  from a speech 

by a politician which was 

intended to d raw support for 

h is  presidential campa ign .  

. . 
Source A From a speech g 1ven by John  
F .  Kennedy dur ing  the campa ign  for the  
Amer ican  presidency i n  1 960 .  ,._-----+----l 
The enemy is the  C o m m u n ist system itself -
relentless,  i m poss ib le to sat isfy, unceas ing  
i n  i ts d rive for wor ld  d o m i nat i on .  Th is  is not  
a stru gg le for supremacy of arms a lone .  I t  is 
a lso a strugg le for supremacy between two 
ideo log ies :  freedom under God versus ruthless .  
god less tyra nny. 

Purpose 

Natu re 

It is usefu l beca use it is 

from a speech by a leading 

Amer ican pol itician, who 

later became President and 

increased US involvement in  

Vietnam.  However, it is less 

useful because the speech is 

written with the i ntention to 

persuade and may not be a 

typical US view of the time. 

It is useful beca use it provides the views g iven by leading pol itians  i n  the USA i n  the 

early 1960s with the purpose of winning increased support for American involvement in  

Vietnam.  It is less useful because it is quite genera l  and does not specify wh ich  country is 

being threatened and by which enemy. Kennedy del iberately exaggerates the threat from 

commun ism i n  order to win support for his presidentia l campa ign .  Moreover, it may not 

reflect his genu ine  views but those of a pol itician on  the election tra i l .  

ACTIVITY 
Now have a go answering Question 1 us ing a l l  the gu idance given on these two pages. 
Make a copy of the p lann ing grid below and use it to plan your  answer. Inc lude the va lue  and 
l im itations of the contents of the source. Try to add some contextual  knowledge when you 
make a point in the NOP co l umns. 

Contents 

What does the source te l l  you? 

What view does the sou rce g ive? 

NOP 

Nature 

Or ig in 

Purpose 

Value Contextual  knowledge 

• 
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The utility of two sources 
For t h i s  paper  you wi l l  need  to eva luate t he  ut i l i ty  of two s o u rces .  

Question 2 
How useful are Sources B and C for an enquiry into the reasons for US involvement in Vietnam? 
Expla in  your answer, using Sources B and C and your  knowledge of the historical context. 

Source B From a speech by President  E isenhower to 
Congress, Apr i l 1 954 ,  just before the Geneva Conference 
on  Vietnam 

Then with respect to more peop le pass ing  under co m m u n ist 
dom ina t i on .  Asia. after all .  has a lready lost some 450 
m i ll i on  of i ts peop les to the  Commun ist d i ctatorsh i p ,  and 
we s imp ly can 't  afford g reater losses .  But  when we come 
to the  poss ib le  sequence of events ,  the  loss of I n doch i na ,  
of Burma ,  of Tha i la n d ,  of the  Pen i nsu la ,  a n d  I n do n esia 
followi n g ,  now you beg in to talk a bout  a reas that not o n ly 
m u lt i p ly the  d isadvantages that  you would suffer through  
the  loss  of mater ia ls ,  sources of mater ia ls ,  but  now you a re 
ta lk ing  a bout  m i l l i ons  a n d  m i l l i ons of people .  

H ow to answer 

• Exp la i n  t he  va lue of the  contents of each  source a n d  try to 
a d d  some contextua l  knowledge when  you m a ke a po i n t .  

• Exp la i n  t he  va lue of the  N O P  of each  source a n d  t ry  to a d d  
some context u a l  knowled g e  when  y o u  m a ke a p o i n t .  

• I n  your  c o n c l u s i o n  g ive a f i n a l  j u dgemen t  on  t he  
relat ive va lue  of each s o u rce .  For exa m p le ,  o n e  source 
m i g h t  provide one v iew of a n  eve nt ,  the other s o u rce a 
d i fferent v iew. 

Make a copy of t he  followi n g  gr i d  to p lan  yo u r  a nswer for each  
source ,  a n d  use  the  wr i t i ng  fra m e  be low. 

.& Source C A cartoon which appeared in an American 
newspaper, The Washington Star, April 1965 

Source B Value Contextual  knowledge 

Nature 

Origins 

Purpose 

Contents 

Be low is a writ i n g  f ra m e  to help yo u :  

Source B i s  usefu l because i t  suggests (contents)---------------­

Moreover Source B is a lso usefu l because of (NOP) ---------------

This is supported by my contextua l  knowledge ________________ _ 

Source C is useful because (contents) it suggests _______________ _ 

This is supported by my contextua l  knowledge----------------­

Moreover Source C is a lso useful because of (NOP) --------------­

This is supported by my contextua l  knowledge 



10 The nature of the conflict in Vietnam, 
1964-68 

The conflict in Vietnam became a struggle between two totally contrasting methods of 

warfare. The USA, the wealthiest nation in the world, used more conventional methods 

of warfare, in particular bombing and air support. This included the bombing of North 

Vietnam launched by Johnson in 1965, known as Operation Rolling Thunder. On the other 

side, North Vietnam and the Vietcong generally fought guerrilla warfare which included 

the very effective use of tunnels. The period 1964-68 culminated in the Tet Offensive of 

1968, which was to have serious repercussions for both sides in the conflict. 

1 0.1 The g uerri l l a  tactics used by the Vietcong 
The Vietcong mainly used guerrilla tactics to fight the war 
in the South. This was due to: 

• the strength of US resources and equipment. The North 
Vietnamese Army (NVA) and Vietcong were no match 
for the USA and ARVN in open warfare 

• support from the peasants in South Vietnam 
• essential supplies from the North coming to the South 

via the Ho Chi Minh Trail (see page 69) 
• their knowledge and understanding of the jungles of 

South Vietnam. 

What were the guerrilla tactics? 
Ho Chi Minh had studied the guerrilla tactics used by Mao 
Zedong in the 1930s and 1940s in his successful struggle 
against the Chinese Nationalist Party. Such tactics had 
been used against the Japanese during the Second World 
War and the French in the years that followed. Ho had 
learnt that the following simple principles worked: 

• retreat when the enemy attacks 
• raid when the enemy camps 
• attack when the enemy tires 
• pursue when the enemy retreats. 

However, such tactics were dependent on the support 
of the local peasantry, who would be expected to hide 
the Vietcong. The Vietcong fighters were expected to be 
courteous and respectful to the villagers. Indeed they often 
helped the peasants in the fields during busy periods. This 
was in contrast to the tactics of'Search and Destroy' (see 
page 77). 

On the other hand, the Vietcong could be ruthless when 
necessary. They were prepared to kill peasants who opposed 
them or co-operated with their enemies. They also killed 
police, tax collectors, teachers and other employees of the 
government of South Vietnam. Between 1966 and 1971, the 
Vietcong killed an estimated 27,000 civilians. 

H ow effective were g uerri l l a  tactics? 
The aim of the guerri l la warfare tactics was to wear down 
enemy soldiers and wreck their morale. This was very 
effective, as the US soldiers lived in constant fear of ambushes 
and booby traps. Indeed, 11 per cent of deaths were caused 
by booby traps. These were cheap and easy to make and very 
effective. Sharpened bamboo stakes, hidden in shallow pits 
under sticks and leaves, could easily pierce a boot. 

The Vietcong were almost impossible to identify (see Source A). 
They did not wear uniforms and had no known base camp 
or headquarters. They worked in small groups and were 
hard to distinguish from the peasants in the villages. They 
attacked and then disappeared into the jungle, villages or 
runnels. 

Source A Capta in  E .  Banks .  a US mar ine who fought  
i n  Vietn a m ,  descr ibes the d i f f iculty i n  ident i fy ing the 
Vietcong 

You never knew who was a n  enemy and who was a fri end .  
They  a l l  looked a l i ke .  They  were a l l  V ietnamese .  Some  
of them were Vietco ng .  A woman says her  husband  isn 't  
Vietcon g .  She  watches you r  men  walk down a tra i l  and get 
k i l led by a booby tra p .  Maybe she  pla nted i t  herself .  The 
enemy was a l l  around you .  

Source B One US sold ier  remembers t h e  effects of a 
booby trap 

Pu lask i  tr ipped on  a booby trap ,  and i t  b lew the he l l  ou t  of 
h i m .  Evident ly, the enemy stole the  exp losives or  someth i n g .  
The explos ion b lew one  l e g  o f f  a b o u t  m idway between t h e  
k n e e  and  the  g ro i n .  a n d  the  o t h e r  l e g  w a s  b lown o f f  at t h e  
ca lf. The explos ion left h is  b o d y  naked .  



The tunnels 
The Vietcong feared US bombing raids. The communist 
forces dug deep tunnels and used them as air-raid shelters 
(Figure 10.1) .  For example, the tunnels around Saigon ran 
for 320 km. The tunnels were self-contained and booby­
trapped and provided not only refuge from the bombing, 
but also a safe haven for the guerrilla fighters. They were 
also generally a death trap for US and ARVN forces. 

Extensive tunnel systems had been used during the 
French Indo-China War, but when the Americans arrived, 
they were extended rapidly. Underground, the Vietcong 
had dormitories and workshops, hospitals, kitchens, 
headquarters facilities and supply depots. 

Some tunnel systems ran for hundreds of miles, from the 
Cambodian border to the gates of Saigon itself. Short 
tunnels often looked as if they were dead ends when, in fact, 
a concealed trap door connected them to a vast network. 

The tunnels were narrow, which suited the small 
Vietnamese soldiers but not the larger Americans.  They 
were filled with booby traps, including rigged grenades, 
tethered poisonous snakes and sharpened bamboo stakes 
known as punji sticks. 

tunnel 
complex 

... Figure 10 . 1  A Vietcong tunnel complex 

Well 
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... Source C A Vietnamese poster of 1968 showing the 
guerrilla warfare used by the Vietcong 

ACTIVITY ?. 
• 

Study Sources A, B, C and F igure 1 0.1 . For each source, 
identify how they g ive evidence of gueri l l a  tactics. You cou ld  
put  th i s  in  a table. 

Storage cache for  food, 
weapons and explosives 

Practice questions 
Give two th ings you can infer from Source B about the 
fight ing in  Vietnam.  (For guidance, see page 79.) 

2 How usefu l a re Sources A and C as evidence of the 
reasons for US i nvolvement in  Vietnam? Expla in  your  
answer, us ing  Sources A and C and your  knowledge of 
the h istorical context. (For guidance, see pages 71-73.) 



Key topic 3 US involvement in the Vietnam Wa r, 1 954-75 

1 0. 2  US methods of fig hting the wa r 
The methods used by the USA changed during the course of 
the 1960s, but were mainly based on: 

• air power - this would enable rhem to destroy enemy 
supply lines and to equip their own forces in a mobile war 

• their superiority in arti l lery and equipment - they 
realised that in most pitched battles, the superior US 
resources would prove decisive 

• killing larger numbers of the enemy - the US commander 
in Vietnam, General Westmoreland, was convinced that 'a 
high enemy body count' would bring victory. 

'Operation Rolling Thunder' 
On 7 February 1965, the USA launched 'Operation Rolling 
Thunder'. This involved widespread bombing raids on 
military and industrial targets in North Vietnam. It was the 
beginning of an air offensive that was to last until 1968.  
Gradually the targets were extended to include cities in 
North and South Vietnam. The original intention was for 
an eight-week bombing offensive but it actually lasted for 
more than three and a half years. The USA dropped more 
bombs in Vietnam than were dropped by the Allies (the 
USA and Britain) during the whole of the Second World 
War. Table 10 .1  provides an analysis of the successes and 
failures of the operation. 

American use of chemical weapons 
The USA could not force the Vietcong into battle. The 
decision was therefore made to use chemical weapons 
to destroy the jungle that hid the enemy and their food 
supplies. One such weapon was known as 'Agent Orange', a 

"' Table 10 . 1  Analysis of Operation Rolling Thunder 

Successes of the bombing Fai lures of the bombing 
campaign campaign 

It damaged North Vietnam's North Vietnam had few 
war effort and d isrupted its factories to bomb. The 
supply routes countryside was mostly 

affected 

It caused considerab le  It encouraged even g reater 
damage to cities and towns support for the war from 
in North Vietnam North Vietnam 

It d id  not stop the suppl ies 
to the Vietcong from the 
North 

The cost was horrendous.  
I n  1 967 the US magazine,  
Life, ca lcu lated that it cost 
the USA $400,000 to k i l l  one 
Vietcong fighter, a fig ure 
that inc luded 75 bombs and 
400 a rti l l e ry she l l s  

highly toxic weedkiller used to destroy the jungle - known 
as a defoliant. The Americans used 82 million litres of Agent 
Orange to spray thousands of square kilometres of jungle. 

Napalm was another chemical weapon widely used by the 
USA. It was a type of bomb that exploded and showered 
the surrounding victims with a burning petroleum jelly. 
Napalm sticks to the skin and burns at 800 degrees 
centigrade. In other words, it burned through the skin to 
the bone. 

These defoliants and chemical weapons had little effect in 
terms of flushing out the Vietcong. On the contrary, these 
methods increased support for the communists and made 
peasants more likely to hide Vietcong members. 

A Source D A Vietnamese mother holds her baby after it 
was burned by napalm, 16 August 1 9 6 6 .  The photograph 
was shown in a US newspaper 

Source E A US p i lot expla ins  the effects of napalm bombing 

The or i g i na l  napalm bomb wasn ' t  so hot - if  the  gooks were 
qu i ck  they cou ld scrape i t  off. S o  the  boys started add i ng  
po lystyrene - now it  really st icks .  But  then  i f  the gooks 
j umped  in the  water it stopped  burn i ng ,  so they started 
a d d i n g  white phosphorus so as to make it burn  better. I t ' l l  
even burn  under  water now. And one  d rop  is  e n o u g h ,  i t ' l l  
keep burn i ng  r ight  d own to the  bone  so they d i e  a nyway 
from phosphorus po iso n i n g .  



Tactics used on the ground 
In 1964-65, the USA adopted a defensive strategy on the 
ground, using their first combat troops to defend their air bases. 
These troops patrolled up to a maximum of SO km around the 
bases to ensure that there were no Vietcong (VC) in the area. 

Johnson hoped that such a strategy would make the use 
of US troops in Vietnam more acceptable to the US public 
because there would be fewer casualties. Nevertheless, the 
US forces were determined to force the North Vietnamese 
Army (NVA) into a pitched battle where US superiority 
in equipment would be decisive. In November 1965, for 
example, US forces fought their first battle against NVA 
forces in the La Drang Valley. The NVA lost about 1,800 men, 
while the USA had 240 casualties. However, this was not a 
total victory for the US forces for the following reasons: 

• The NVA retreated into neutral Cambodia and the US 
forces could not follow. 

• The 'body count' seemed to favour the USA and 
Westmoreland was convinced that the North Vietnamese 
would not be able to survive such casualties. He was 
wrong. The communists were so committed to their 
cause that they would accept these losses. The US public, 
however, did not accept their much smaller losses. 

Within a few months Johnson gave Westmoreland 
permission to adopt more aggressive tactics, known as 
'Search and Destroy'. Interestingly, the president did not 
inform the US public. 

'Search and Destroy' 
Westmoreland established secure and heavily defended 
US bases in the south of the country near the coast. From 
here, US and ARVN forces launched 'Search and Destroy' 
tactics using helicopters. They would descend on a village 
suspected of assisting the Vietcong forces and destroy it. 
The troops called these attacks 'Zippo' raids after the name 
of the cigarette lighters they used to set fire to the thatched 
houses of the villages. These raids would kill a number of 
Vietcong guerrilla fighters, but: 

• inexperienced US troops often walked into traps 
• incorrect information often meant that innocent 

villages were destroyed 

Practice question 
Exp la in  why there was criticism of the tactics used by the 
USA i n  Vietnam.  

You may use the following i n  your answer: 

• Use of chemica l  weapons 
• Search and Destroy 

You must also use information of your own . 

(For guidance, see pages 94-95.) 
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• this, in turn, made the USA and ARVN very unpopular 
with many South Vietnamese peasants who were then 
more likely to support the Vietcong 

• civilian casualties were often very high, with most 
having little or no connection with the Vietcong. 

Source F From an a rt icle by US jou rnal ist Ne i l  Sheehan .  
I t  i ncludes a n  account  by Doug Ramsey of what happened 
to a v i l lage when he was working for the Agency for 
I nternat ional  Development  [AID)  i n  Vietnam 

The rubb le of the  hamlet was st i l l  smok i ng ,  and  i t  was 
obvious  that these peop le had  returned o n ly a short t ime 
before to d iscover what had  happened to the ir  homes.  
C h i ld ren  were wh imper i ng .  Wo men were pok ing through  
the  smou lder i ng  debr is  of the  houses try ing  to save cook ing  
utens i ls  a n d  other smal l  possess ions  that  m igh t  have 
esca ped the f lames.  The sold i ers had even burned all of 
the  r ice that had  not been buried or  h i dden  elsewhere.  
A m i d d le-aged  farmer i n  the g roup  asked Ramsey what 
agency he  worked for. 'A I D ' ,  Ramsey repl i ed .  'A I D ' ,  the 
farmer cr ied.  ' Look  about you· ,  he  sa id  wh i lst po in t i ng  at the 
cha rred ruins of the  vi l lage.  ' He re is  you r  American A I D '  I 
The farmer spat  on the  ground  a n d  walked away. 

-" Source G US soldiers destroying a village suspected of 
supporting the Vietcong 

ACTIVITIES 
What can you learn from Sources D and E (page 76) 
about the effects of napa lm? 

2 What can you learn from Source F about the effects of 
the US 'Search and Destroy' tactics? 

• 

3 Using Sources F and G and your own knowledge, expla in 
why the 'Search and Destroy' tactics fa i led.  

4 The USA fa i led to deal with the guerri l l a  tactics used by 
the Vietcong.  Can you suggest any change of strategy to 
better deal  with these tactics? 
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1 0.3 The Tet Offensive, 1 968 
On 31 January 1968,  the Vietcong launched a massive attack on over 100 
cities and towns in the South during the New Year, or Tet, holiday. It  was 
launched by the Vietcong for several reasons: 

South 
China 

Sea 
• The Vietcong knew this was a public holiday and half the ARVN were 

on leave. 
• They were aware that the war was unpopular in the USA. Public opinion 

would not welcome a US defeat in South Vietnam and so this might 
force them out of the conflict. 

• At best, the USA would need reinforcements to force the Vietcong out of 
the cities and towns. US public opinion might prevent the dispatch of 
extra troops. 

• The Vietcong hoped that their offensive would inspire mass support 
from the people of South Vietnam. 

The Vietcong made rapid advances into many major towns and cities and 
other military targets. The most dramatic event was when a fifteen-man 
suicide squad ofVietcong guerrillas fought their way into the US Embassy 
in Saigon (see Source J). They held out for five hours until it was recaptured. 
The whole event was shown live on US television. In Saigon, 4,500 Vietcong 
fighters kept a much larger US and ARVN force occupied for two days. 

The Vietcong also captured the major northern city of Hue. They held it 

...., 

T H A I L A N D  1 

C A M B O D I A  

c._ ______ -1 - Ho Chi Minh Trail 
.6. Figure 10 .2  
Map showing the 
attacks by the 

.A. Tel Offensive 1 968 for 25 days before it was recaptured by the US and ARVN forces. However, 
while in Hue, the Vietcong executed anyone suspected of collaborating with 
the USA or the South Vietnamese government. Possibly as many as 3,000 
people were killed. 

Vietcong during the Tel Offensive of 1968 

The Tee Offensive proved an important turning point in the 
conflict as it showed that the Vietcong could strike at the 
heart of the American-held territory, especially the capture 
of the US Embassy in Saigon. It brought a further loss of 
US military morale (see Source H) and suggested to the US 
public that the war was unwinnable. 

A Figure 10 .3 Results of the Tel Offensive 

Source H From as interview g iven by Huang  Van Ba ,  a n  
a rt i llery officer i n  the  NVA, to a n  American interviewer, 
about  the Tet Offens ive 

When the Tet ca mpa i gn  was over, we d i d n 't  have enough  
men  left to f i ght  a ma jor  batt le ,  o n ly to make h i t- and -
run  attacks on  posts.  So many men  had  been  k i l led that  
mora le was very low.  We spent  a g reat dea l  of t ime h i d i n g  
i n  t un nels ,  tryi ng  to avo id  be i ng  captured .  W e  exper ienced 
desert ions a n d  many of o u r  men  f i ltered back to the ir  
homes to jo in  loca l g u e rr i l la forces i nstead of stayi ng  with 
the  main NVA u n i ts .  We heard that  i n  the  North there were 
more young  people tryi ng  to avo id  the  d raft .  

ACTIVITIES .. � • 
Organise the statements shown in F igure 1 0.3 about the 
resu lts of the batt le into two categories: 'Success for the 
South' and 'Success of the North'. 

2 Overa l l ,  who do you th ink  gained most from the Tet 
Offensive? G ive a brief explanation of your answer. 
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1 0.4 I nference question 
Th i s  sect ion  p rovides  g u i d a nce o n  how t o  a nswer the  source i nference q u est i on .  

Question 1 Question 2 
Give two things you can learn from Source A about the Give two things you can learn from Source A about guerrilla 
Tet Offensive. (4 marks) warfare in  Vietnam.  (4  marks) 

Source A From a n  i n terview g iven by Huang  Van Ba, a n  
art i llery off icer i n  the NVA, to a n  American interviewer, 
about  the Tet Offensive. 

When the  Tel campa ign  was over, we d i dn ' t  have enough  
men  left to f ight  a ma jor  batt le ,  o n ly to make h i t-a nd -
run attacks on  posts.  So many men  had  been  k i l l ed  that 
morale was very low. We spent  a g reat dea l  of t ime h i d i n g  

Source B Captain E .  Banks,  a US marine w h o  fought i n  
Vietnam,  describes the d iff iculty i n  identifyi ng the Vietcong 

You never knew who was a n  enemy a n d  who was a fri end .  
They  a l l  looked a l i ke .  They were a l l  V ietnamese .  Some 
of t hem were  Vietco ng .  A woman says her  husband  isn 't  
Vietcon g .  She  watches you r  men  walk down a tra i l  and get 
ki l led by a booby tra p .  Maybe she  pla nted i t  herself .  The 
enemy was a l l  around  you .  i n  t un nels ,  try ing  to avo i d  b e i n g  captured .  W e  exper ienced 

desert ions and  many of o u r  men f i ltered back to the i r  homes 
to jo i n  loca l gu err i l la  forces i nstead of stayi ng  with the  m a i n  
NVA u n i ts .  W e  h e a r d  t h a t  i n  the N orth there were more 
young peop le try ing  to avo id  the d raft .  

ACTIVITY ?. 
• 

Now have a go answering Question 2 using the steps shown 
for Question 1 .  

H ow t o  answer 
Th i s  is an in ference ques t i on .  

• Yo u a re b e i n g  asked  to g ive t he  message o r  messages  o f  
t he  source ,  to read  between  the  l i nes  of what i s  writte n .  

• I n  a d d i t i o n ,  y o u  m ust s u p p o rt t he  i nference .  I n  o ther  
words ,  use  deta i l s  from the  source to s u p p o rt t he  
messages you say  i t  g ives.  

• B e g i n  your  a nswer with 'This source sugg ests . .  . '  
Th i s  s h o u ld he lp  you get  messages from I he  source .  

• A i m  for  two s u p p o rted i nfere n ces to be  s u re of  f u l l  ma rks .  
For exa m p le ,  i n  S o u rce A two messages cou ld be :  

I nference 

Sowu A s�s� -l>lxU -l>ht.- -r tA> Otfusivt.- o.JM tL flut�<rt.- tor -l>ht.- VitM.o�. 
S u p port from the s o u rce 

C
t.ri.Ot<J -l>hiS ��, -l>ht.- sowu � inaA> so � 11\o\. ha.d. �Uti. t.illd 

OJt4_ oiht.rs lllt.rt.- h/Lvl� io niU Ill. -l>W\1\.tls. 

Source A 
When the Tel campaign was over, we didn 't have enough men left to fight a major 
battle, only to make hit-and-run attacks on posts. So many men had been killed that 
morale was very low. We spent a great deal of time hiding in tunnels, trying to avoid 
being captured. We experienced desertions and many of our men filtered back to 
their homes to join local guerrilla forces instead of staying with the main NVA units. 

G 
We heard that m the North there were more young people try1ng to avo1d the draft 

::::� s� -l>haA. �ht.- -ftA> Otfus"'t.- ,-t.-Ml<t 'r� t.-n.�h!LsiMIII. 
.for iht.- .. IlK ill. �ht.- Nor-l>h. 
S u pport from the s o u rce 

::C t.ri.Ot<J �hiS ��t.- �ht.- SOILYU. �S �WU in. -l>ht.- 1\lo'r�h � �� 11\o\. 
"'tort.- ��� �0 IJ»Oid- �ht,. d-r�. 



American policy in Vietnam changed under Nixon, who was elected president in 1968. 

Nixon introduced a policy of Vietnamisation which involved the withdrawal of American 

troops from Vietnam, but he also escalated the war, with attacks on Cambodia and 

Laos. This escalation led to even greater opposition to the war by the American people 

and convinced Nixon that he had to end the involvement of the USA in Vietnam as soon 

as possible. Peace talks, which had begun as early as 1969, brought about a peace 

settlement in 1973. 

1 1 .1 N ixon's pol icies 
By 1969, more than 36,000 members of  the US military had 
been killed in the war. In May of that year, President Nixon 
unveiled his plan to end US involvement. This policy was 
known as Vietnamisation . 

Vietnamisation 
The purpose behind Vietnamisation was to enable the USA 
to withdraw troops from Vietnam by getting the South 
Vietnamese to take on much more responsibility for the 
war. Nixon announced the first withdrawal of25,000 US 
troops in June 1969, followed by 60,000 six months later. 

The idea was that South Vietnamese soldiers would be 
trained and equipped to take the place of US troops. As 
the South Vietnamese took over more of the fighting, US 
troops would begin to return home. President Thieu's 
government in the South would still be given financial and 
military aid and the US air force would continue to support 
ground troops. 

It was introduced in order to fulfill Nixon's election promises 
to end the war in Vietnam as well as due to the increasing 
opposition to the war in the USA (see pages 85-90). 

Reasons for its fa i l u re 
The Vietnamisation strategy did not work. The Hanoi 
government realised that the anti-war movement in the 
USA would eventually force an American withdrawal, 
leaving the South to fight alone. Moreover, the ARVN would 
be no match for the communist forces. South Vietnam 
would be reunited with the North. Even senior US military 
commanders in South Vietnam believed that the ARVN 
would, at best, only be able to contain the forces of the 
North once US military support had been withdrawn. 
Nevertheless, Nixon continued to back this policy 
throughout the autumn of 1969 (see Source A.) 

Source A From President N ixon's te levis ion  speech,  3 
N ovember  1 969 

My fel low Amer icans . . .  we have o n ly two cho ices i f  we want 
to end this wa r. I can order a n  immed iate w i thdrawal of 
all US  troops without  regard to the effects of that ac t i on .  
O r  we can persist i n  o u r  sea rch for a just peace  through 
a negot iated settle ment  i f  poss ib le through  the  cont i nued  
im plementat ion of o u r  p lan for V ietnamisat i on .  

I have  chosen  the  second  course .  I t  is  not the  easy  way. I t  is 
the  r ight  way. I t  is  a p lan  wh ich  wil l  end  the  wa r and serve 
the course of peace.  And so ton ight .  the g reat s i lent  majority 
of my fel low Amer icans ,  I ask for you r  support .  

.t. Source B A cartoon about the US policy of Vietnamisation 



The madman theory 
Nixon's advisers told him that they feared that the gradual 
removal of all US troops would eventually result in a 
National Liberation Front victory. It was therefore agreed 
that the only way that the USA could avoid a humiliating 
defeat was to negotiate a peace agreement in the talks 
that were taking place in Paris. Here the Americans used 
the madman theory in an attempt to scare the Hanoi 
government into accepting peace terms with due speed 
(see Source C). The madman theory was simple - it was an 
attempt to convince the government in Hanoi that Nixon 
so hated communism and was so taken in by the domino 
theory (see page 66) chat he was planning co use nuclear 
weapons against North Vietnam if the war continued. 
Clearly such a ploy did not upset the North Vietnamese 
representatives as the Paris calks went on for some rime (see 
pages 97-98). 

Source C Here N ixon is speak ing to one of his chief a ides 
Bob Haldema n ,  who attended the peace talks i n  1 969 

I cal l  i t  the madman theory, Bob. I want the N orth Vietnamese 
to bel ieve I 've reached the po int  where I might do  anyth i ng  
to s top  the war. We' l l  j us t  s l ip  the word - ' N ixon is obsessed 
about commun ism.  We can't  restra i n  h im when he's angry 
and  he has h is  hand  on the nuclear button· - and  then Ho Ch i  
M i n h  h imself wil l  be i n  Par is  i n  two days begg ing  for peace. 

'Y Source D A cartoon commenting on Nixon's war policy 

1 1  Changes under  N ixon, 1 969-73 

The Nixon Doctrine 

Nixon also announced the Nixon Doctrine, in which 
he proclaimed that the USA would honour irs current 
defence commitments bur that it would not commit troops 
anywhere else. 

ACTIVITY ") 
What is the message of Sources B and D? 

Practice questions 
Give two th ings you can i nfer from Source A about 
N ixon's pol icy in  Vietnam .  (For guidance, see page 79.) 

2 How usefu l a re Sources A and C for an enqu i ry into 
N ixon's pol icies towards the war? Expla in  your  answer, 
us ing Sources A and C and your  knowledge of the 
h istorica l  context. (For guidance, see pages 71-73.) 

• 

_; OtlfUitfr 
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1 1 .2 The war spreads 
Nixon's policy ofVietnamisation had one very important consequence. I t  led t o  US 
involvement in Cambodia and Laos. 

Attacks on Cambodia, 1970 and Laos, 1971 
Nixon ordered the bombing of Cambodia because the Vietcong and NVA were using safe 
havens there as springboards for offensives into South Vietnam. The Ho Chi Minh Trail (see 
page 69) was extensively bombed. Although Cambodia was officially a neutral nation, the 
NVA had long used its territory to run weapons and troops, circumventing the US soldiers, 
bombers and raiding parties that were operating in Vietnamese territory. In the spring of 
1970, Nixon authorised a series ofbombing raids in Cambodia and sent both US and ARVN 
troops across the border, all without the consent, or even the awareness, of Congress. 

The Cambodian campaign sent shock waves through Congress and the US public. The 
Americans dropped close to 3 million tons of bombs on Cambodia. There are no official 
figures of the number of deaths caused by the bombing but most experts believe that as 
many as 100,000 were killed and as many as 2 million were made homeless. There was 
renewed public outcry and waves of demonstrations at colleges and universities across the 
USA as the media published details of the bombings. Despite continuing protest, Nixon 
called on the 'si lent majority' to support him. Polls did seem to indicate that a majority of 
US citizens agreed with his policy. 

The war continued to broaden in February 1971, when South Vietnamese troops, with 
US air support, invaded Laos. Five thousand elite South Vietnamese troops were sent to 
destroy parts of the Ho Chi Minh Trail. The troops met groups of the North Vietnamese 
Army, which was well equipped with Soviet weapons, and were soundly defeated. At least 
half of their force was killed. 

Source E From a speech by President N ixon,  30 Apri l 1 970. He was expla in ing  his decis ion to 
send troops to Cambodia 

The act ion I have taken is comp letely necessary for the  success of the  wi thdrawal program 
from Vietnam .  A major i ty of the Amer ican people want to keep the  casualt ies of o u r  b rave 
men i n  V ietnam at a n  a bsolute m i n i m u m .  The i nvas ion of Cambod ia  is  essent ia l  i f  we a re to 
ach ieve that  goal .  We take this act ion for the  pu rpose of end i ng  this war. 

Source F From an a rt ic le in the newspaper, St .  Lou is  Post- D ispatch , on 3 May 1 970 

I n  ask ing  the  Amer ican peop le to support the  expa ns ion  of the V ietnam Wa r to Cambod i a ,  they 
a re asked to seek peace by mak ing  war, seek withd rawal of o u r  troops by en larg i n g  the  a rena  
of combat  a n d  to d i m i n ish  US casualt ies by send i ng  more young  men  to the i r  death .  

Source G From the recollect ions of Ken C ra i g ,  a nava l 
aviator, who flew over Laos on many miss ions 

ACTIVITIES ?. 
I t h i n k  whoever dreamed up that  one ,  I mean ,  it could 've 
been doab le but they got to look at the  terra i n .  That  terra i n  
is the  mos t  d i f f i cu lt i n  the world . You ' re not go i ng  to eas i ly 
send  even a batta l ion -s ized group  of people i nto the  m i d d le 
of Laos a n d  do anyth i ng  s i gn i f icant .  The terra i n  is ve ry 
d i f f i cu lt and  you can lose a thousand people in the  j u n g le .  

Work ing in  pairs, l o o k  a t  Sources A (see page 80), E ,  F 
and G. Do you th ink that President N ixon was justified in  
extending the war  into Cambodia and Laos? 

2 Copy the table below and then construct your case, 
expla in ing your  reasons. 

• 
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The bombing of North Vietnam 
In order to prevent the communists from making too many gains, Nixon had to rely on the 
US air force to bomb the enemy. There were increased air raids after 1971, and B52 bombers 
attacked the North for the first time since 1967. When peace talks stumbled in early 
autumn 1972, Nixon was enraged. 

In October 1972, Henry Kissinger, the US Secretary of State, announced that 'peace was at 
hand', but when President Thieu refused to accept the terms (see page 97), Nixon decided 
to escalate the bombing. Bombing began on 18 December and continued for 12 days 
(except on Christmas Day). The operation was called 'Operation Linebacker II' - an attack 
aimed at winning concessions from the communists at peace talks in Paris. The campaign, 
coming shortly after Nixon had won a landslide election to a second presidential term, 
was the biggest aerial attack of the war. In Hanoi and the northern port city of Haiphong, 
the bombing was relentless. More than 1,600 civilians died and 70 US airmen were killed 
or captured. The New York Times called the bombing 'Diplomacy through terror'. 

• Source H The effects of the US bombing of Hanoi, Christmas 1972 

ACTIVITY 
Working in pairs, devise two d ifferent captions for 
Source H:  
a )  The first if it was  publ ished in  a US newspaper 
b) The other if it was publ ished in  a North Vietnamese 

newspaper. 

Practice questions 
Exp la in  why there was criticism of N ixon's pol icies in  
Vietnam.  

You may use the following i n  your answer: 

• Vietna misation 
• Bombing of Cambodia 

You must also use information of your own. 

(For guidance, see pages 94-95.) 



Reactions to, and the end of, US 
involvement in Vietnam, 1964-75 

This key topic examines the reactions to the war in the USA. There was a significant 
number of Americans who, at least at first, supported the war, mainly because of the fear 
of the spread of communism to South-East Asia. However, a growing number also opposed 
the war, more especially as the number of American casualties increased. This opposition 
was to play an important role in influencing the policies of both Johnson and Nixon. 

Each chapter within this key topic explains a key issue and examines important lines of 
enquiry as outlined below. 

There will also be guidance on how to answer the causation question (pages 94-95). 

CHAPTER 12 ATTITU DES TO TH E WAR IN TH E USA 

• Reasons for the g rowth of opposition,  including the student movement, TV and media 
coverage of the war and the d raft system .  

• P u blic reaction t o  t h e  My Lai Massacre, 1 968.  T h e  trial of Lieutenant Calley. T h e  Kent 
State University shootings, 1 970. 

• Reasons for early support for the war, i n cluding the fear of com m u n ism . 

• The 'hard hats' and the 'silent maj ority'. 

CHAPTER 13 TH E PEACE PROCESS AND END OF TH E WAR 

• Reasons for, and features of, the peace negotiations, 1 972-73.  

• The sig n ificance of the Paris Peace Ag reement, 1 973.  

• The economic and h u man costs of the war for  the USA. 

CHAPTER 14 REASONS FOR TH E FAI LURE OF TH E USA I N  

VI ETNAM 

• The strengths of the North Vietnam, including the sign ificance of Russian and Chinese 
support, Vietcong tactics and the Ho Chi  M i n h  Trail. 

• The weaknesses of the US armed forces. The failure of US tactics. 

• The i m pact of opposition to the war in  the USA. 

TIMELINE 1968-75 
1 968 J o h nson dec i des  not to sta n d  for re- 1 972 N ixon 's visit to C h i n a .  The Octo ber  

e lec t i on  as  pres i den t .  The  My La i  Massa cre Agreement  

1 969 N ixon beg i ns  secret peace talks with  N o rth  1 973 Ceasef i re a g re e d .  P a r i s  P e a c e  Agreement  
V i e tnam s i gned  

1 970 The  Kent State U n iversity shoot i ngs  1 975 Vietnam reu n i ted  



Opposition to the war in the USA emerged in the mid and late 1960s. It grew stronger 

owing to television coverage of the war and the increase in US casualties. Many young 

people, fearful of the draft, joined the anti-war movement and took part in the increasing 

number of protest marches and rallies. Government reaction to these protests culminated 

in the Kent State University shootings of 1970. This opposition certainly contributed to 

the eventual withdrawal of the USA from the conflict in Vietnam, as well as President 

Johnson's decision not to seek re-election in 1968. However, a significant number of 

Americans did support the war. 

1 2 .1 Opposition to the wa r 
For the duration of the Vietnam War, successive US governments tried to make the public 
believe that opposition was mainly from young students who had 'dropped out' of society. 
This was an attempt to discredit those opposed to the war. Although some of the protesters 
were students, there was opposition from different sectors of US society, for a variety of 
reasons including: 

• politicians who were against any involvement in Vietnam because of the corrupt nature 
of the regime in South Vietnam 

• returning US troops who had experienced the horrors of the war 
• black Americans who felt that attaining civil rights for themselves in the USA was more 

important than the war. Black Americans also suffered from government economic 
cutbacks caused by the expense of the war 

• women of all backgrounds - young, old, black and white. Indeed, the Women's 
International League for Peace and Freedom was one of the first to protest. 

Some groups were influenced by the general protest movement of the time in the USA and 
others by events in Vietnam itself 

T Source 1!. An image shown 
on US television in 1967 
showing dead and wounded 
soldiers after a Vietcong 
attack. Television coverage 
made opposition to the 
war grow 



Key topic 4 Reactions to, and the end of, US involvement in Vietnam, 1 964-75 

Protest in the USA 
The 1960s saw the emergence of several protest movements that were already well 
established before the USA became involved in Vietnam, as shown in Figure 12 . 1 .  

Civil rig hts movement 

This was the movement for equal rights for black US citizens led by Martin 
Luther King (see Source B). It had a lot of support from young black and 
white students. The civil rights movement used a whole range of methods 
to achieve its aims, including marches and sit-ins. Protesters against 
Vietnam later adopted these same methods in their demonstrations. 

The anti-war movement also won support from the civil rights movement 
and many black youths. This was because the proportion of blacks 
conscripted into the Vietnam War was much higher than that of the white 
population . This was seen as another example of the racist policies of the 
US government. A high profile opponent of the draft was Muhammad Ali, 
the heavyweight boxing champion of the world, who was stripped of his 
title for refusing to fight in Vietnam. He said : 'I'm a black person, the 
Vietnamese are brown people. We do not have anything against each 
other. ' 

The student movement 

Many young Americans were unhappy with the older 
generation and thought they were out of touch with the 
issues of the day. Students started to protest against the 

r---- 1 Frotitlt1- Us_E 
F=- in-l9..60s=--' �· '-----1 

-

government for changes, such as better rights for black The 'Great Society' 
citizens. A lot of young students felt that the Vietnam War 
was another example of the government's abuse of power Some people opposed the war because the conflict 
and wanted to make a stand against the conflict (see undermined President Johnson's attempts to improve the 
Sources C and D). country through what he called the 'Great Society' - a series 

Protest singers, such as Bob Dylan, became very popular 
of reforms designed to reduce unemployment and improve 

with students, who saw these artists as expressing their 
medical services and education. However, they were not 

own views about society at that time. Indeed one of 
fully carried out, as resources were diverted to the war in 

Dylan's most famous songs, 8/owin' in the Wind, was 
Vietnam (see Source E). The war was costing $20 billion a 

about the hypocrisy of war. 
year and the concept of the 'G reat Society' was pushed to 
one side. 

A Figure 12 . 1  Protest in 1960s USA 

Source B Mart in  Luther K ing speaking against the war, 1 967 

We were tak ing  the young  b lack men who had been ru ined  
by o u r  soc iety and  send i ng  them 8 ,000  m i les away to defend 
freedom i n  South - East Asia - a  freedom which they had 
not found  i n  t he i r  own country, i n  p laces l ike South-West 
Georg ia  and East H a rlem.  I nstead ,  we have repeated ly seen 
the  cruel  image  of Negro a n d  white boys on  TV screens as 
they k i l l  and d ie together for a nat ion that  has been una ble 
to p rovide schoo ls i n  wh ich  Negro a n d  white ch i l dren  can 
s i t  together. 

Source C A student  slogan aga inst  the war in Vietnam 

Hey !  Hey '  LBJ [Lyndon  B .  J o h nson]  

How many k ids  d i d  you k i l l  today? 

We do n't want you r  wa r 

D raft beer, not boys 

D u m p  Johnson  

E ig hteen today, dead tomorrow A Source D A student demonstration at the University of 
California, Berkeley, in 1967 



.t. Source E A cartoon in a British magazine in 1967.  It shows 
President Johnson breaking up the ' Great Society' 

ACTIVITIES --� • 
What can you learn from Sources B and C about 
attitudes in  the USA to the war in Vietnam? 

2 What message is the cartoon ist trying to get across in 
Source E? 

3 Using Sources F and G (page 8 8) expla in how the media 
influenced attitudes to the war. 

Practice questions 
G ive two th ings you can i nfer from Source C about 
opposit ion to the War in  Vietnam .  (For guidance, see 
page 79.) 

2 How usefu l are Sou rces C and E for an enqu i ry into the 
opposition to US involvement in  the war in  Vietnam? 
Expla in  your  answer, us ing Sources C and E and you r  
knowledge o f  t h e  h istorical context. 
(For guidance, see pages 71-73.) 

1 2  Attitudes to the war in the USA 

Reasons for the growth of opposition 
There were several reasons for the growing opposition 
to US involvement in the war in Vietnam and these are 
outlined below Figure 12 .2 (page 88) also shows how public 
opposition to the war in Vietnam increased over time. 

Pol itica l 
Some people questioned the reasoning behind the US 
involvement in Vietnam. The US Government suggested it 
was a war to protect democracy and freedom against the 
spread of communism. Yet Diem's regime in South Vietnam 
was corrupt, undemocratic and unpopular. The USA 
seemed to be fighting to prop up a military dictatorship. 

The Pentagon Papers of 1971 increased this political 
opposition. These were a collection of government 
documents relating to the war in Vietnam. They were 
leaked to the media and published by the New York Times. 
They showed how confused the government was over the 
war and how they had deliberately lied to the public. 

US casua lties 
Opposition to the war grew with the number of US 
casualties. In 1965 there were fewer than 2,000 US 
casualties but this had increased to 14,000 by 1968.  Indeed, 
in 1967, ex-soldiers formed Vietnam Veterans Against the 
War, staring that the war was nor worth the casualties. 

Media coverage of the war 
Television and photography also greatly influenced public 
opinion. The war in Vietnam was the first to be televised 
in great detail. Moreover, in the mid and late 1960s, colour 
television became readily accessible, which worsened the 
bloody nature of what was shown. The conflict was in 
the living rooms of most US families. This, together with 
photographs, revealed the brutality of the conflict and 
showed the appalling injuries caused by the use of napa lm 

on civilians, including children (see Source G, page 88) .  In 
addition, television seemed to show that the USA had little 
hope of winning the conflict. 

Source F Genera l  Westmorela n d ,  who commanded the 
US fo rces i n  Vietnam u nt i l 1 968,  gave h is  views on  the US 
media i n  1 979 

Act ions  by opponents of the  war i n  the  Un ited States 
were supported by the  news med ia .  The med ia ,  no  doubt ,  
he lped to back u p  the  message that  the  war was ' i l legal '  
and  ' i m m o ra l ' .  Then came the  enemy's Tet Offens ive of 
ea rly 1 968 .  The  N o rth  V ietnamese and Vietco ng suffered a 
m i l i tary defeat .  Desp i te  th is ,  re port ing  of the  offe nsive by 
the press a n d  te levis ion  in the USA gave the i m p ress ion of 
a n  end less wa r that  could never be  wo n .  
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US methods of wa rfare 
The methods of warfare used by the USA also brought 
much opposition: 

• Chemical warfare angered environmentalists because of 
the damage it did to the jungle in Vietnam, as well as to 
civilians. 

• The US public saw bombing from the air as brutal and 
unnecessary. 

• Many were appalled by the suffering caused by 'Search 
and Destroy' missions (see page 77). 

.6. Source G A woman holding a baby severely burned by 
napalm. Such images increased opposition to the war in 
Vietnam 

The d raft system 
Anti-war protestors launched a campaign against the 
conscription of young men into the army. Conscription had 
existed since the Second World War. However, there were 
exemptions to the system that seemed to favour the wealthy 
middle class. A much higher proportion of black and 
working-class Americans seemed to be called up. 

The Draft Resistance Movement was formed, giving advice 
on how to avoid conscription. Other protestors burnt their 
draft cards. By the end of 1969 there were 34,000 draft 
dodgers wanted by the police. Many crossed the border into 
Canada to avoid arrest. A quarter of a million men avoided 
conscription. 

Other groups raided draft board offices and burnt their 
records. At first those who took part were harshly punished 
with as much as six years in prison. However, the sentences 
got shorter as the protest (and the war) went on. 

1 966 1 967 1 968 1 969 1 970 1 971  1 972 1 973 
Year 

.6. Figure 1 2 . 2  A graph showing the US public's opposition 
to the war in Vietnam, 1965-73 

Practice question 
Give two th ings you can infer from F igure 1 2 .2  about 
opposition to the war. (For guidance, see page 79.) 



Public reaction to the My Lai 
Massacre, 1968 
The My Lai Massacre on 16 March 1968 caused public 
ourrage. A US patrol was carrying out a 'Search and 
Destroy' mission just south of Khe Sanh during the Tet 
Offensive. Lieutenant Calley and his platoon wiped out the 
village of My Lai, killing at least 347 men, women, children 
and babies. Some of the women had been raped first. 

The US military tried to keep news of the massacre 
quiet. Indeed they even boasted of its success in killing 
90 Vietcong fighters. However, a year and a halflater, in 
November 1969, the US press got hold of the story from a 
soldier who had heard abour the massacre. Life magazine 
published details of the massacre and this sparked off an 
official investigation. 

The trial  of Lt Ca l l ey 
Calley and ten other officers were formally charged with 
murdering 109 people. The charges were too much for the 
army. They placed all the responsibility on Calley who was 
the only one found guilty and was given 20 years of hard 
labour in 1971 .  He was released in 1974. 

Source H Seymour  Hersh was the US jou rnal ist who 
revealed the massacre.  He  describes some of the events 
of the massacre us ing  evidence from the v i l lagers 
themselves 

Le Ton g ,  a 28-year-old r ice farmer, reported see ing  one  
wo man raped  a f ter  G l s  k i l l ed  her  ch i ldren .  N g uyen Khoa ,  
a 37-year-old  peasant ,  told of a 1 3 -year-old g i r l  who was 
raped before be i ng  k i l led .  Gls then attacked Khoa 's wife ,  
tear ing her  clothes off .  Before they could ra pe her, however, 
Khoa sa i d ,  t he i r  six-year-old son ,  r idd led with bu llets,  fel l  
and saturated her  with b lood .  The Gls left  her  a lone .  

..to. Source I Civilians o f  M y  Lai, killed b y  U S  soldiers 

1 2  Attitudes to the war in  the USA 

My Lai shocked US public opinion. It was the clearest 
evidence that the war was going wrong. In November 1969, 
more than half a million anti-war protesters demonstrated 
in Washington, DC. It was the largest political protest in 
American history. However, a large number of Americans 
either refused to believe the massacre had happened or 
felt it was justified because the villagers were helping the 
Vietcong. 

Operation Phoenix 
'Operation Phoenix' brought further opposition to the war. 
In 1968 the US Central Intel l igence Agency (CIA) set up 
'Operation Phoenix'. The aim was to identify and arrest at 
least 3,000 Vietcong suspects each month. They were to be 
arrested and forced to reveal the names of other Vietcong. 
In total they arrested 28,000 suspects, many of whom were 
tortured. Although many were Vietcong, a number were 
innocent. The US public were distinctly uncomfortable 
with such brutal methods (see Source ]). 

Source J A CIA off icer gave evidence before Congress i n  
1 968 a b o u t  the methods u s e d  i n  'Operat ion Phoen ix '  

A s ix- i nch  p iece of wood was i nserted into  one  of my 
pr isoner's ears a n d  then  tapped through the  bra in  u nt i l  he  
d i ed .  The  sta rvi ng  to death i n  a cage of a V ietnamese woman  
who was  suspected of be i ng  a part of the  l oca l  VC po l i t i ca l  
educat ion  group  i n  one  of the  local v i l lages . . .  The use of  
electron i c  gear  such as sealed telephones  attached to the  
me n's test icles to shock them into g iv ing  i nformat ion . 

ACTIVITIES ?. 
Study Sources H and I. Why wou ld these have shocked 
many people in the USA? 

• 

2 Working in pairs, pretend you are US journal ists 
reporting on the My Lai massacre. Using Sources H and I 
and the text on this page: 
a) Put together a front page headl ine for a US 

newspaper about  the massacre. 
b) Describe the My Lai Massacre. 
c) Give your  views on the massacre. 

3 Working in  pairs, put together two one-minute news 
items for US television based on Sources A (page 85) 
and H .  

4 Why might Source J encourage further opposition t o  the 
war? 

5 Describe two features of the growth of opposition to US 
i nvolvement i n  the war Vietnam . 
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The Kent State University shootings, 1970 
In the autumn of 1969 there were large demonstrations 
against the war. These protests grew worse when, in 1970, 
Nixon ordered the invasion of Cambodia (see page 82). 
He insisted this was only to destroy communist bases used 
by the Vietcong. College students organised another round 
of protests. Moreover, many were incensed by a speech he 
made in May 1970 (see Source K). 

National Guardsmen were called to disperse students 
protesting at Kent State University, and used tear gas to try 
to move them. When the students refused to move shots 
were fired. Four people were killed and eleven injured (see 
Source M). The press in the USA and abroad were horrified, 
and some 400 colleges were closed as 2 million students went 
on strike in protest against this action. A few days later two 
students at another university who were protesting against 
the killings at Kent State University were shot dead by police. 

Source K Part of N ixon's speech,  1 May 1970  

You t h i nk  of t hose  k ids out  there l i n  V ietnam] .  They  a re the  
g reatest .  You  see these bums blowing  u p  the  cam puses 
. . .  t hey a re the  luck iest peop le i n  the  world , go i ng  to the  
g reatest u n ivers i t ies a n d  here they a re burn i ng  u p  the 
books ,  I mean  storm ing  around  about - get r id of the  war. 
Ou t  there [ i n  V ietnam] we've got k ids  who a re just  do i ng  the i r  
du ty. They sta nd ta l l  a n d  they a re pro u d .  

Source L Arthur  Krause,  the father of one of the students 
who d ied  at Kent State U n iversity, talk i n g  about  h is  
daughter on  TV,  5 May 1 970 

She resented be ing  cal led a bum because she  d isagreed 
with someone else 's  op i n i o n .  She  felt that  o u r  cross ing  
i nto Cambod ia  was wro n g .  I s  th is  d issent a cr ime? I s  th is  
a reason for k i l l i ng  her? Have we come to such a state  i n  
th is  country t ha t  a young  g i r l  has to be  shot  because she  
d i sagrees deep ly w i t h  the  ac t i on  of her  government? 

ACTIVITIES 

��� DEiiii--OF 
A 'CAMPUS BUM' 

.t. Source M The front page of the Daily Mirror showing one 
of the students killed at Kent State University. Those who 
supported the war called students 'campus bums' 

Practice 
questions 

Give two th ings 

Write an imaginary head l ine for a US nat iona l  newspaper the day after the Kent State 
Un iversity deaths. 

you can infer from 
Sou rce K about 
N ixon's attitude to 
those who opposed 
the war in  Vietnam.  
(For guidance, see 
page 79.) 2 Match the sentences in co lumn A to the sentences in co lumn B. The series of sentences 

2 How useful a re 
Sou rces L and M for 
an enqu i ry into the 
Kent State Un iversity 
shootings? Exp la in  
your  answer, us ing 
Sou rces L and M and 
your  knowledge of  
the h istorica l context. 
(For guidance, see 

pages 71-73.) 



ACTIVITY 
What can you learn from 
Source N about attitudes 
in  the USA towards the war 
in  Vietnam? 

Source N A photograph � 
published in a national 
newspaper in 1 9 6 6 .  It shows 
President Johnson speaking 
to crowds in Indianapolis 

1 2  Attitudes to the war in the USA 

1 2 . 2  Support for the war 
Those rhar opposed the war in Vietnam received much publicity. However, rhere was a 
significant number who supported the war. 

Reasons for support 
In 1964, 85 per cent of Americans supported rhe government policy in rhe war. Even as 
late as 1970, afrer the invasion of Cambodia, a Gallup opinion poll showed SO per cent 
approved of the invasion and only 35 per cent opposed it. 

There were a number of active and enthusiastic supporters of rhe war who were concerned 
about the spread of communism in Asia. The fear of communism in the USA had increased 
after rhe Second World War, especially wirh Soviet expansion in Eastern Europe, rhe vicrory 
ofMao and rhe Communists in the Chinese Civil War, and the Korean War of 1950-53 in 
which rhe USA intervened ro support Sourh Korea against invasion from rhe Communist 
North. Moreover, rhe USA had experienced a Red Scare of the later 1940s and early 1950s 
encouraged by rhe activities of the Republican senator, Joe McCarthy. McCarthy insisted 
rhar Communist spies were everywhere bur more especially in rhe Stare Department of 
government. 

The activities of rhe Vietcong and rhe Gulf ofTonkin incident of 1964 (see page 70) 
confirmed the fears of many Americans about the domino theory of Communist 
expansion in Sourh-Easr Asia. Should Vietnam fall ir would be followed by countries such 
as Cambodia and Laos. 
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The 'silent majority' 
The 'si lent majority' was a term first used in 1967 by George Meany, the leader oflabor 
union federations in the United States. He was describing those members of unions, 
including himself, who supported the war as 'the vast, silent majority in the nation'. This 
was further publicised by Nixon in a speech he made in November 1969. By the 'silent 
majority' he was referring to the Americans who did not participate in the anti-war 
demonstrations. Nixon believed the opponents of the war dominated the media which gave 
little publicity to the many supporters of the war. 

He was mainly referring to the middle aged and elderly all over America, more especially 
those who had served in the Second World War, as well as young people throughout the 
USA who eventually did service in Vietnam. 

-" Source 0 Cartoon published in an American newspaper in 1970,  commenting on Nixon 
and the 'silent majority' 

Source P An extract from N ixon's 's i lent majority' speech of N ovember  1 969 

So ton ight ,  to you ,  the g reat s i lent  majo rity of my fellow Amer icans ,  I ask for you r  support .  
I pledged i n  my campa ign  for the  Pres idency to end  the  war i n  a way that  we could win the 
peace.  I have i n i t iated a p lan of act ion wh ich  wi l l  ena ble me  to keep that  pledge.  The more 
support I can have from the  Amer ican people ,  the  sooner  that  p ledge can be red eemed .  For 
the  more d iv ided we are at home,  the less l ikely the  enemy is  to negot iate i n  Par is .  Let us 
be u n ited for peace .  Let us  also be  u n ited aga i nst defeat .  Because let us  understa n d :  North 
V ietnam can not defeat or  h u m i l iate the  U n ited States. On ly Americans can do  that .  

ACTIVITIES ?, 
Study Source P. Why 
do you th ink N ixon 
gave this speech? 

2 Working in pairs 
put together a reply 
to N ixon's speech 
(Source R) from those 
who opposed the war. 
This cou ld  be a speech 
or a newspaper article. 

• 



1 2  Attitudes to the war in the USA 

The 'hard hats' 
Large numbers in the building and construction unions supported Nixon's Vietnam 
policy and were nicknamed the 'hard-hats'. Nixon claimed they were supporting 'freedom 
and patriotism'. One of the strongest supporters of the president's war policy was Peter 
]. Brennan. Brennan was president of the Building and Construction Trades Council 
of Greater New York, an alliance ofbuilding and construction unions in the New York 
City area. 

H a rd Hat riot, 8 May 1 970 
Shortly after the Kent State University shootings (see page 90), anti-war protesters 
announced they would hold a demonstration in order commemorate the four dead 
students. The hard hats retaliated by setting up their own rally of construction workers 
in order to demonstrate that they supported the policies of the Nixon administration. On 
the morning of8 May, there was a protest by students in Manhattan, New York against 
the Kent State University shootings. However, about 200 construction workers attacked 
these students, beating up some of them with their hard hats. Witnesses suggested that 
the police did little or nothing to stop these attacks. More than 70 people were injured, 
including four policemen, but only six people were arrested. 

'Y Source 0 The Hard Hat riots of 8 May !970. The riots were widely publicised in the media 

Practice 
question 
How usefu l a re Sources P 
and 0 for an enqu i ry into 
those who supported the 
wa r? Exp la in  your answer, 
us ing Sources P and 0 
and you r  knowledge of 
the h istorical context. 
(For guidance, see 
pages 71-73.) 
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1 2 .3 Causation question 
Th is  sect ion  p rov ides  g u i d a nce o n  how t o  a nswer the  causat ion  quest i o n .  

Question 1 
Expla in  why there was g rowing opposit ion to the US involvement in the war in Vietnam. 

You may use the fo l lowing in  you r  a nswer: 

• The media 

• US methods of warfare 

You m ust also use i nformation of your own .  

[ 1 2  ma rks] 

How to answer 
• Ensure you do not  s i m p ly descr ibe  t h e  two g iven po in ts .  
• Focus on  t he  key  words  i n  t he  quest i o n ,  for exa mple  t he  t heme  of t he  q uest i o n ,  wh ich  i s  

causat i o n ,  a n d  any  da tes .  
• M a ke use of at l eas t  t he  two g iven p o i nts a n d  o n e  of your  own,  o r  d evelop at  l eas t  t h ree  

po i n ts  of your  own .  
• Wri te  a n  i n troduc t i on  that  i d ent i f i es  t he  key  a reas you a re g o i n g  to exp la in  i n  yo u r  a nswer. 

The  d i a g ra m  on page  95 shows the  steps you s h o u ld t ake to write a good  a nswer to t h i s  
quest i o n .  Use t h e  s teps  a n d  exa m ples to comp lete a n  a nswer to t he  ques t i on  by  wri t i ng  
p a ra g ra p h s  on  each  po i n t  [yo u r  own  a n d  those g iven]  a n d  l i n k i n g  t hem where poss ib le .  
Alternat ively you cou ld use the  flowchart be low to structure your  a nswer to t he  q u est i o n .  

INTRODUCTION 
• Exp l a i n  the key theme of the q u esti o n .  

• Suggest the key a reas y o u  a re go ing t o  cover i n  you r  answer. 

FIRST PARAGRAPH - FIRST GIVEN REASON 
(OR REASON OF YOUR OWN) 

• I ntroduce the fi rst reason .  
• F u l ly exp l a i n  th is  reason . 

SECOND PARAGRAPH - SECOND GIVEN REASON 
(OR REASON OF YOUR OWN) 

THIRD PARAGRAPH - REASON OF YOUR OWN 
(OR GIVEN REASON IF NOT YET COVERED) 



' lim 
Write at least one good length 
paragraph for at least three reasons. 
For each paragraph :  
• Introduce the reason (green in the 

example). 
• Fully explain it (blue in the example). 

Question 2 

1 2  Attitudes to the war in the USA 

Example 

j;11. -I;N. 1/lA;« I' IC.OS -bhu� IUil..S ,-rOtUi� Of>POSH;iol'l -l;o VS if'\.110111--b ill. -bN. IIIiU' 
ill. Vi� 1'his IUil..S m -l;o � ot reMOI'\.5 iMw.A.i�-I;N, i� ot -I;N, 
11\dia., VS �d.s ot llliU'.fan a.M. -bu d.ra,f-1; s� 

Example 

1'h� .firs-1; rt.ll.5oll. .for -bh� ,-roooj;h o.f opf>Osi-bioll -to -th£ >JilX ill Vib-ti\JUO'. 1\J/l.S -th£ 
in,.f\C�.b�U!.£ of -th£ 11\dia, a.M. lt\Or£ t<Sp«-iiLII<t -tblwisiol'\.. 
1'h£ >JilX ill Vib-tiiJUO'. IUil..S -th£ .firs-t -to �£ -tblwisd ill �� Ma.il. f.lor£011«, ill 
-th£ 10\id- a.M. IM£ l ""os, wlo!l.r -tblwisioll. �«-(1.11\£ rt.a.d.il<t a.ec.£ssi�l£, whic-h 
JVOrsmd -th£ �loo� l'la--t!l.r£ of wha--t wa..s showll. 11>£ c.on,.f\ic.-t wa..s ill -th£ li11i� 

• ' rooii\S of l!l<ls-b US t(!,IO\ilit<S. 11>is1 -to,-b-thu wi-bh pho-l;o,-ra,phs, rwb�Lld -th£ 
�!1.-tiLii-t't of -th£ Mn,.f\ic.-t a.M. shOtUd -th£ a,ppo..lli� ill�ll.ri£s c,(!,II.SU, �'t -th£ 
11.5£ Ot 11.11-po..llll. Oil C.ivilill-f'\.51 iMII/.A.i� C.hild.r£11.. 
'fhis Wll.S V«tt i"'f'Or-tM-t ��£ -th£ �(!, a.M, ill pllX-tiC.II.IIlX -tblwisiOil 
hi'Qhlipd A���.«ic.M c.a..sll.o..l-tit..s, -th£ b.ft� of c.hblll.ic.o..l �ol'\.5 II.Sd �'t 
-th£ USA � sull\d -to show -tha--t -th£ USA � li-1;-tl£ hop£ of wiM.i� -th£ 
wn,.f\tc.-t. 

Example 

A .f��.rih« r� for -I;N. ,-r�h ot opf>OSi-l;iOII. -1;o US i1U10I11--b ill. -I;N. llliU' ill 
Vi� IUil..S -I;N. AIOIUic,(!,ll. �hod.s ot llliU'taK�-

Expla in  why there was support for US involvement in the war in Vietnam.  

You may use the fo l lowing in  your  answer: 

• Fear of comm unism 

• Hard Hats 

You must a lso use information of you r  own. 

ACTIVITY ?. 
• 

Now have a go answering Question 2 using the steps shown 
for Question 1 .  



The USA began peace negotiations with North Vietnam as early as 1968. Nixon began 

to withdraw troops in 1969 due to his policy of Vietnamisation (see page 80) . However, 

the peace negotiations dragged on for several years because each side stuck to its 

position, with the North only agreeing to peace if both Vietnams were reunited, while 

the USA would only agree to a peace which kept South Vietnam as a separate country. 

The North also insisted that the communist National Liberation Army should form part 

of a new government in the South. Agreement on these differences was not made until 

1973 when, in March, the last American troops left Vietnam. This left a weakened South 

Vietnam which was unable to prevent occupation from the North and led to the eventual 

reunification of Vietnam in 1975. 

1 3 .1 The peace process 
The peace negotiations between the USA and North 
Vietnam dragged on for several years until the signing of 
the Paris Peace agreement in January 1973. 

Peace negotiations, 1968-73 
Following the Tee Offensive in 1968 (see page 78), President 
Johnson suggested peace negotiations should begin and, 
much to his surprise, the North Vietnamese accepted his 
offer. Talks began, Johnson halted the bombing of North 
Vietnam and was hopeful that a peace agreement could be 
negotiated in a reasonable amount of time. 

For months there was absolutely no progress in the talks, 
as each side haggled over minor issues, such as the shape 
and size of the meeting table, where people would sit, who 
would be in meetings, whether or not they would have small 
flags on the table and other petty issues. One major issue 
confronting the negotiators was the inclusion of the South 
Vietnamese communists as a separate negotiating group. 
South Vietnamese President Thieu did not want them 
at any meetings because he knew this gave the Vietcong 
legal status. The Vietcong had no form of government, no 
recognised leader and had disrupted life in South Vietnam. 
Nonetheless, they were granted an official position ar 
the table. 

Neither side was prepared to move from their stance and 
no progress was made for several months. In July of 1969, 
in an effort to move the talks forward, President Nixon 
authorised Henry Kissinger, US National Security Adviser, 
to open secret negotiations with the North Vietnamese 
only. Nixon was hopeful that they could make advances 
without the other two parties' direct involvement. Still the 
talks went nowhere and each side continued military action 
to try to improve its negotiating position. 

The demands of each side 
The initial positions of each side are summarised in Table 13.1 
on page 97. 

Perhaps rhe biggest stumbling block to the peace calks for the 
Americans was, ironically enough, the peace movement in 
the USA. The North Vietnamese closely followed the protests 
and riots in the USA and would read US newspaper articles 
to the US diplomats whenever they met. Their message was 
consistent - the US public would force their own troops out of 
Vietnam and the North need only wait them out. University 
demonstrations and protests, together with a biased press, 
resulted in the USA's negotiating team becoming virtually 
powerless. For nearly four years, the peace talks stuttered and 
meandered with no major breakthroughs. 

Breakthrough in negotiations 
The whole peace movement changed when Nixon visited 
China in February 1972. Both China and the Soviet Union, 
the two major communist countries at the time, were 
supporting North Vietnam, but neither country necessarily 
trusted the other. Nixon's trip helped to exploit the divisions 
between China and the Soviet Union, as well as the divisions 
between China and Vietnam. USA-Soviet Union relations 
had improved following the Moscow summit in May 1972 
when Nixon became the first US president to visit the Soviet 
capitaL The leader of the Soviet Union, Leonid Brezhnev, 
and his advisers acted as intermediary between Hanoi and 
Washington. This was a period in the Cold War known as 
detente, which saw an improvement in relations. Brezhnev 
used his role in Vietnam not only to further enhance detente 
and improve relations with America but also to show that the 
Soviet Union had a more influential position over Vietnam 
than China. 



13 The peace process and end of the war 

T Table 13.1 Demands of the four sides in the peace negotiations 

USA North Vietnam 

Wanted the withd rawa l of US and North Vietnamese forces 
from South Vietnam 

Demanded the USA remove i ts  forces immediately and 
unconditiona l ly  

Hoped to a l l ow the South Vietnamese peop le  to work out  
their  own po l it ical  problems without influence or invasion 
from North Vietnam 

Requested res ignation of  President Thieu 

Wanted a l l  prisoners of war re leased 

South Vietnam South Vietnam communists (Vietcong) 

Demanded the immediate and uncondit iona l  removal of Demanded the immed iate remova l of US forces 
North Vietnamese forces 

Wanted South Vietnam to have one leader, not a coa l it ion Vietcong forces must be a l l owed to stay in  positons a l ready 
government under their  control 

Requested res ignation of President Thieu 

The Paris Peace Agreement, 1973 
An agreement was reached in October 1972 - Nixon was happy with the timing because 
it came just before the presidential elections. If the war ended, it would be a great 
achievement for Nixon. 

In the terms of the October agreement: 

• North Vietnam dropped its demand that President Thieu be replaced by a coalition. 
• Nixon and Kissinger agreed to allow the North Vietnamese Army to remain in the areas 

they controlled. 
• The Vietcong were to be allowed to participate in the final settlement. 
• A ceasefire agreement was reached and the USA agreed to withdraw all remaining troops. 
• All US prisoners of war would be repatriated. 

President Thieu rejected the agreements because he knew that the USA was about to 
abandon him. Talks were halted in December, and some of Kissinger's staff even suggested 
having Thieu assassinated. Nixon was aware that Congress would not grant him funds for 
the war in 1973 and therefore the bombing campaign began on 18 December 1972 to force 
North Vietnam to finally agree to peace terms (see page 83). . ' 
On 23 January 1973, a ceasefire was signed in 
Paris that essentially mirrored the agreement 
of October 1972. This time President Thieu 
had no choice but to sign it. The USA was 
leaving Vietnam. This agreement was 
presented as the best solution available. 
President Nixon and Kissinger also assured 
Thieu that the USA would continue to aid the 
South Vietnamese and that, if the agreement 
was violated by North Vietnam, help would 
be forthcoming. Thieu's continued objection 

r-:.i. · II"'\.·. . . . ··�� - . _ . -
. .  ·• . . ..  
(: ��-'� .. ' 

was that North Vietnamese troops were 
permitted to remain in areas they controlled 
in the South. Moreover, Thieu felt that the 
sudden withdrawal of US forces would cripple 
the South's military strength, leaving them 
vulnerable if the North decided to violate 
the ceasefire. Nevertheless, on 27 January 
1973 a formal agreement was signed and the 
war was over. 

)i \ 
.6. Source A Le Due Tho (right), leader of the North Vietnam delegation in 
Paris, and Henry Kissinger (left) at the Paris peace talks, November 1972 
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Peace terms 
All parties pledged to 'respect the independence, 
sovereignty, unity, and territorial integrity ofVietnam as 
recognised by the 1954 Geneva Agreements on Vietnam' 
(see page 66). The USA agreed to continue its withdrawal 
of troops, which had started in 1969, leading to a complete 
withdrawal by 29 March 1973.  

Significa nce of the Paris Peace Ag reement 
The Paris Peace Agreement was significant for several 
reasons. Kissinger and Le Due Tho were awarded the 1973 
Nobel Peace Prize. Kissinger accepted the prize, while 
Le Due Tho declined it, saying his country was not yet 
completely at peace. Moreover the agreement officially 
ended American involvement in Vietnam. 

However, the peace agreement did not end the war in 
Vietnam. Shortly after the USA left South Vietnam in 
March 1973, the ceasefire collapsed. 

The ceasefire ends 
Thieu was in an excellent position because of the 
armaments provided by the USA. However, despite losing 
land and equipment in 1973, the North Vietnamese 
launched a huge attack on the South in December 1974. 

ACTIVITIES 

President Thieu asked US President Ford (who had 
succeeded Nixon) and the US Congress for $300 million 
and military equipment, and was infuriated when his 
request was denied. Thieu said that the North had received 
massive amounts of aid from China and the Soviet Union 
and he did not want to be left behind. 

The North Vietnamese won a key victory on 11 March 1975 
and dislodged South Vietnamese troops from provincial 
capital of Ban Me Thuot, the anchor of Saigon defences in 
the Central Highlands. As the communists drove towards 
Saigon virtually unopposed, Thieu pledged that his troops 
would defend it 'to the last bullet, the last grain of rice'. 
Surrender came a month later. 

Vietnam re-united 
When the end did come, Thieu's resignation was demanded 
by all sides, including his former allies in the USA, in order 
to make way for peace talks with the North Vietnamese. 
Thieu reluctantly stepped down on 21 April 1975 and left 
the country, but the talks never came. South Vietnam was 
overrun shortly after his departure and Saigon was captured 
by the North Vietnamese on 30 April 1975. The government 
of North Vietnam united both North and South Vietnam 
on 2 July 1976 to form the Socialist Republic ofVietnam. 

?. 
• 

Working in pairs, look again at the demands of the four  sides shown in Table 13 . 1  on 
page 97. Expla in fu l ly  why each side made its own particu lar  demands. 

2 What is meant by the term 'biased press'? 

3 What im pact did anti-war demonstrations in  the USA have on peace tal ks? 

4 Look at the terms of the October agreement and Table 13.1 on page 97. Copy and complete 
the table below to show the successes and fai lures of each side in the negotiations. 

USA North Vietnam 

Successes Fai lures Successes Fai lures 

South Vietnam South Vietnam communists {Vietcong) 

Successes Fai lures Successes Fai lures 

5 Use a flow chart to show the developments of in the war in  Vietnam in  the years 1 968-75, 
inc luding the peace negotiations, the peace agreement and the subsequent defeat of 
South Vietnam.  



13 The peace process and end of the war 

1 3 . 2  The economic and h u man costs of 
the war for the USA 
The war had very significant economic and human costs for the USA. 

Economic cost 
US involvement in the war was very expensive. In 1964 the cost to the taxpayer was under 
half a billion dollars but, within four years, this had increased to $26.5 billion dollars. 
The war was the main contributor to the government's $26 billion deficit and to rising 
inflation in 1968.  The US Treasury's warning that the war could not go on, together with 
taxpayer resentment, helped to convince Johnson that the escalation of the war must stop 
and Nixon that the war must end. 

Human cost 
There was also a terrible human cost for the USA with more than 50,000 American deaths 
in Vietnam and a further 300,000 wounded. In addition, many of the American troops 
became drug addicts. Hard drugs were available easily and cheaply in Vietnam from 
neighbouring Laos and Cambodia. Official army estimates put heroin use by American 
troops at 30 per cent. 

More than three million men and women served in the Vietnam War and Table 13.2 
shows the number killed and wounded. Not shown in the figures is the number of around 
100,000 men who returned without one or more limbs. The war, therefore, touched many 
families in the USA. There was some bitterness about those people who avoided service, the 
'draft dodgers', many of whom fled to Canada or Europe. It is worth noting that not one 
member of the US Congress lost a son in the war. 

'Y Table 13 .2  Casualties in the Vietnam War. These figures were compiled from official 
releases from each country. The Vietnam figures were released in 1995 

Force Ki l led in  action Wounded in M issing in action Captured in 
action action 

US Forces 47,378 [1 ]  304,704 [2] 2,338 [3] 766 [4] 

M RVN 223,748 1 ,1 69.763 NA NA 

South Korea 4.407 1 7,060 NA NA 

Austra l ia  469 2,940 6 NA 

Tha i land 351  1 .358 NA NA 

New Zea land 55 212  NA NA 

[1] There were an additional 10,824 non-hostile deaths from a total of58,202 

[2] Of the 304,704 wounded in action, 153,329 required hospitalisation 

[3] This number decreases as remains are recovered and identified 

[4] 1 14 died in captivity 

ACTIVITY 
Work in pairs and make a l ist of what you can learn about the Vietnam War from Table 1 3 .2 .  

-� 
• 
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Relatives of sold iers 
As is usual in war, the relatives of the soldiers were greatly 
affected by their participation. The armed forces had their 
own organisations that looked after wives and relatives of 
service personnel but some independent support groups 
were formed, such as The League of American Vietnam 
Prisoners and the National League of Families of American 
Prisoners Missing in South-East Asia. The groups tried to 
put pressure on the US government to be more pro-active in 
the search for those taken prisoner or missing in action. 

Treatment of vetera ns 
American soldiers returning to America may not have 
expected to be treated as heroes. However, they certainly did 
not expect to be treated as criminals or child murderers, 
as they sometimes were. Medical treatment for wounded 
or disabled veterans in the USA was poor. Many found it 
difficult to find jobs or to get their old jobs back - even 
though a government law made employers keep their jobs 
open for them. Source B shows a memorial sculpture to 
those who fought in the Vietnam War. 

More American veterans have committed suicide since the 
war than were killed in the war itself. For them, the process 
of adjusting to peace-time was too difficult. They felt 
betrayed by a country which was embarrassed by them. 

Source C A descr ipt ion of the effects of Vietnam on war 
veterans 

Some 700 , 000  vetera ns ,  women  as well as men,  have 
suffered psycholog ica l  effects. I t  has been shown that they 
a re far more l ikely than the  rest of the  popu lat ion  to suffer 
pan ic attacks,  depress i on ,  drug  a d d ict ion a n d  to be  d ivorced 
or  u n e m p loyed .  More US veterans  have committed su i c i de  
s i nce the end  of the  war than  were  actua l ly k i lled i n  i t .  

Practice questions 
What can you i nfer from Sou rce B about attitudes to 
the war? (For guidance, see page 79.) 

2 G ive two th ings you can i nfer from Source C about 
the effects of the Vietnam War on those who were 
involved in  it. (For guidance, see page 79.) 

3 How usefu l are Sou rces C and D for an enqu i ry i nto the 
treatment of American so ld iers when they returned to 
the USA? Exp la in  you r  answer, us ing Sources C and D 
and your  knowledge of the h i storica l  context. 
(For guidance, see pages 71-73.) 

.A Source B Bronze sculpture erected in Washington, DC, in 
honour of those who fought in the Vietnam War 

Source 0 From an interview with a sold ier who served i n  
Vietn a m .  He  remembers how, w h e n  he landed i n  the USA, 
he went for a dr i nk  i n  the a i rport bar. There some you n g  
people of h is  age - 1 8  o r  1 9  yea rs old - spoke to h i m  

' You  j ust g o t  b a c k  f r o m  where? '  one  of the  k i d s  says. 

'V ietnam. '  

' H ow do  you feel about  k i l l i ng  a l l  of those  i n n ocent peop le?' 
the  wo man asks me out  of nowhere .  

I d i d n ' t  know what  to say. The bartender  got a l i tt le 
u pt i gh t .  But ,  I d i d n ' t  say a nyth i ng .  They told m e  when I got 
d ischarged from the  a rmy that  I was go ing to get hassle .  
But ,  I d i d n't be l i eve them .  

' Excuse me , '  I ca lled the  bartender  over. 'Cou ld  I buy them 
al l  a d ri n k? '  I felt g u i lty. I d i d  k i l l .  I tr ied to make u p  for i t  
somehow. 

'We don ' t  accept d r i n ks from k i l le rs ' ,  the g i r l  says to me .  



Ultimately US involvement in the conflict in Vietnam failed. This was due partly to the 

strengths of the enemy - North Vietnam and the Vietcong - and their effective use of 

guerrilla tactics. However, it was also as a result of the weaknesses of the USA and the 

South Vietnamese. More especially, the failure of America to develop tactics which could 

effectively counter guerrilla warfare led to their failure in the conflict. 

1 4.1 Strengths and weaknesses of the 
North Vietnamese/Vietcong 
North Vietnam did have certain weaknesses, but their strengths brought eventual success 
against the South and the US. 

Weaknesses 
The North's weaknesses included the fact that not everyone in North Vietnam was 
enthusiastic about the war (see Sources A, B and C). There was a traditional hostility 
between the North and the South. They also lacked the air power and military resources of 
the USA. 

Source A From a q u ote by Tri n h  Due ,  a com m u n ist who served in the Vietcong 

There was no way we cou ld sta nd  u p  to the  Americans.  Every t ime they came i n  force we ran 
from them. Then when they turned their back ,  we'd follow them. We pract ica lly l ived on  top of 
t hem ,  so they couldn ' t  h i t  us  with art i l lery and air strikes. 

Source B From a n  interview with Le Thanh ,  a com m u n ist who lived i n  N o rth  Vietnam 
during the war 

I a lso  asked q uest ions about why nobody was coming back from the South.  I t  began to seem 
l ike a n  oven p i t .  The more you n g  peop le who were lost there ,  the  more they sent .  There was 
even a kind of motto that  the  whole generat ion of a rmy-age  N o rth  V ietnamese adopted .  
They tattooed i t  on  themselves a n d  they sang  songs a bout  it - ' B o rn i n  the  North to d i e  in  
the  South ' .  

Source C From a letter sent by a sold ier  i n  the NVA to h is  g i rlfr iend i n  South Vietna m ,  
J u ly 1 9 7 1  

T h i s  terr ib le wa r makes so m a n y  strange  thoug hts race through m y  head .  I would l i k e  to j u m p  
u p  thousands of m i les to get away f r o m  here ,  f r o m  k i l l i n g .  Before,  I d i d  not even know w h a t  i t  
was l ike to k i l l  a man.  N ow that  I have seen i t ,  I don ' t  want to do  i t  a nymore.  But  i t  is  the duty of 
a so ld ier  to die for h is  country, me  for our fatherla nd ,  the enemy for his. There is  no  cho ice .  

ACTIVITY 
What can you learn from Sources A, B and C about the 
strengths and weaknesses of North Vietnam and the 
Vietcong? 

?. 
• Practice questions 

Give two th ings you can infer  from Sou rce A about 
guerri l l a  wa rfare. (For guidance, see page 79.) 
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Strengths 
The Vietcong/North Vietnam had several strengths: 

• In early 1965 the Vietcong had about 170,000 soldiers. 
The government of North Vietnam used conscription 
to maintain the size of its army. Every year, Hanoi 
sent 100,000 troops to the South. Women played an 
important role in the conflict, as shown by rhe female 
Vietcong patrol in Source D. 

• They were fighting for two causes - communism and 
the reunification ofVietnam. Many in North Vietnam 
welcomed the chance to fight for the liberation of South 
Vietnam, as shown by Source E .  

• They were prepared to  accept a heavy body count. 
Between 500,000 and 900,000 died during the war. 

• They knew the terrain and were skilled in guerrilla and 
jungle warfare. 

• They won the support of the peasants of South Vietnam 
alienated by Diem's government and the USA's 'Search 
and Destroy' tactics. 

• They were supplied by the Soviet Union and China with 
the necessary resources to fight the war. The Soviet 
Union provided 8,000 anti-aircraft guns and 200 anti­
aircraft missile sites. Total assistance from the two 
countries has been estimated at over $2 billion between 
1965 and 1968. 

• Vietcong bases were well hidden and carefully booby­
trapped to kill or wound US soldiers. 

• They received support from the Soviet Union and China. 
Both countries supported the reunification of Vietnam 
under the communist North and supplied the North 
and Vietcong with rockets, tanks and fighter planes. 

• The Ho Chi Minh trail provided vital supplies from 
the North ofVietnam to the Vietcong in the South (see 
page 69). 

ACTIVITY ?. 
Working in pairs, d raw a set of scales with 'weaknesses of 
North Vietnamese/Vietcong'  on one side and 'strengths of 
North Vietnamese/Vietcong'  on the other. 

a) One of you shou ld summarise the North Vietnamese 
weaknesses, using page 1 0 1 .  

b) T h e  other should summarise the North Vietnamese 
strengths, as described above. 

c) Which way wi l l  the sca le  go? Why? 

• 

.A Source D A female Vietcong patrol 

Source E A North Vietnamese General  speak ing in 1 967 

In send i ng  US troops to South  V iet nam ,  the US i m pe rial ists 
have met a peop le's war. The people's wa r has succeeded i n  
gather i ng  a l l  the  peop le to f ight  the i r  attackers i n  al l  ways 
and  with a l l  k i nds  of wea pons .  

Practice questions 
How usefu l are Sou rces D and E for an enqu i ry into the 
strengths of the North Vietnamese/Vietcong .  Exp la in  your  
answer, us ing  Sources D and E and you r  knowledge of  the  
h istorical  context. (For guidance, see  pages 71-73.) 
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1 4. 2  Strengths and weaknesses of the US armed forces 

Strengths 
The USA had many strengths: 

• Almost unlimited economic resources. The USA could 
access the most advanced technology as well as using 
the South Vietnamese forces. 

• The USA had control of the air and could deploy this 
in a variety of ways including troop support, bombing 
and raids. 

• Theoretically the USA had an almost unlimited numbers 
of troops. Around 2 .8 million Americans served in 
Vietnam during the war. Two million of them were 
recruited by conscription or through the draft system. 

Weaknesses 
However, the USA also had many weaknesses: 

• It had no experience or knowledge of guerrilla/jungle 
warfare carried out by rhe Vietcong. 

• This inexperience was worsened by the fact rhar most 
of the US troops, especially after 1967, were nor full 
combat troops bur men (19 was the average age) who 
were drafted into the armed forces and generally served 
only one year in Vietnam. Of those killed in combat, 43 
per cent died in rhe first three months of their tour of 
duty. Men found ir difficult to get to know each other 
and work as a unit. No sooner had they learned the 
skills of survival and combat than their tour of duty 
ended. 

• There was great hostility between officers and men. The 
officers were often professional soldiers who wanted a 
successful combat record to earn promotion. They had 
little empathy with young soldiers who simply wanted 
to survive their one-year tour of duty. This often led to 
'fragging' or the killing of officers by the troops. During 
1970-71, there were over 700 cases of'fragging'. 

• Some troops started using 'recreational drugs', such 
as marijuana, to see our their tour of duty. In 1971, 
5,000 men were treated in hospital for combat wounds 
and 20,000 for drug abuse. Between 1966 and 1973 
there were 503,000 cases of desertion in the US army 
in Vietnam. 

• The public were not prepared to accept a heavy body 
count in Vietnam. In other words, rhe USA could 
not sustain the casualty rate of the Vietcong due to 
public opinion. 

• Few of the troops believed they were defending 
democracy or even cared. Their main aim was reaching 
DEROS (Date Eligible for Return Overseas). 

• There was growing opposition to the war in the USA 
(see pages 85-90) and rhis did little to raise rhe morale 
of the troops. 

• The USA failed to win over the peasants of South 
Vietnam, who generally viewed the Americans as 
invaders and chose to support the Vietcong. 

• US tactics such 'Search and Destroy' and chemical 
warfare failed to destroy the morale of the people 
of North Vietnam. If anything, it increased their 
determination to carry on the war. 

• The morale of the US troops was badly affected by the 
deaths and injuries caused by enemy booby traps (see 
pages 74) and mine traps. 

Source F From a n  a rt icle i n  a Brit ish newspaper in 
January 1 973 

By 1 968 ,  the  USA had  a n  army of over ha lf a m i l l i on  men 
i n  South  V ietnam .  Over 36 ,000 had been k i l led there .  
Amer ican peop le were convinced t h a t  v ictory i n  V ietnam 
was not worth 300  Amer ican dead a week a n d  $30 ,000 
m i ll ion  a year. Te levis ion  images  showi ng the  coffi ns of dead  
Amer ican sold i ers encouraged even  g reater op pos i t ion to 
the  wa r. More and more US cit izens were convinced that th is  
was a conf l i c t  they cou ld not w in .  

Source G From M .  B i lton ,  Four Hours i n  M y  Lai, p u bl ished 
i n  1 99 2 .  The author  describes some of the US recru its 

An i ncreas ing  n u m be r  of recruits scored so low on the  
standard i n te l l i gence  tests  that  they would have been  
exc luded  from the  normal  peacet ime  a rmy. A rook ie  a rmy 
wh ich  constant ly rotated i ts i n exper ienced men was p itted 
aga i nst experienced guerr i l las on  their home ground .  

ACTIVITIES • 
What can you learn from Source F about the reasons for 
the growth of oppos it ion to US involvement in the war i n  
Vietnam i n  t h e  years after 1 968? 

2 Once again working i n  pairs, d raw a set of scales with 
'Weaknesses of US armed forces' on one side and 
'Strengths of US armed forces' on the other. 
a) One of you shou ld summarise the US weaknesses. 
b) The other shou ld summarise the US strengths. 
c) Which way wil l  the sca le go? Why? 

Practice question 
Give two th ings you can infer  from Sou rce G about the US 

army in Vietnam .  (For guidance, see page 79.) 



Key topic 4 Reactions to, and the end of, US involvement in Vietnam,  1 964-75 

1 4.3 The im pact of opposition to the war 
in  the USA 
There is much debate whether US opposition to the war was the main reason for its defeat. 

A great impact? 
Some argue that opposition played an important role in weakening the US war effort and 
in bringing an end to US involvement. Due to the unpopularity of the war Johnson decided 
in 1968 that he would not seek re-election as president. His successor, Richard Nixon, won 
the presidential election mainly because he promised to 'end the war and win the peace'. In 
1969, in order to reduce opposition, he introduced a policy ofVietnamisation (see page 80) 
that included the gradual withdrawal of US troops from the conflict. 

A limited impact? 
Others argue that the impact of opposition to the war may not have been as great as has 
been claimed, for several reasons: 

• Protesters were easy to label as communists. To the majority of Americans they were 
traitors and cowards. Some historians even claim that the students simply alienated 
many Americans. 

• The level of opposition to the war was not as great as claimed. In 1964, 85 per cent 
of Americans supported the government policy in the war. Even as late as 1970, after 
the invasion of Cambodia, a Gallup opinion poll showed 50 per cent approved of the 
invasion and only 35 per cent opposed it. 

• Not all students protested against the war. Only 10 per cent of higher education 
institutions had serious anti-war disturbances and, within those 10 per cent, fewer than 
10 per cent of students took part. 

• Some even claim that television increased support for the war. 

Overall the impact of the anti-war movement may have been exaggerated. Nevertheless, it 
certainly divided US public opinion and contributed to the eventual failure of US policy 
in Vietnam. 

ACTIVITIES ?, 

.t. Source H Protestors marching against the Vietnam War 

Which view do you agree with about the impact of 
opposition to the war - great or l im ited? 

Practice questions 
Give two th ings you can infer from Source H about 
opposition to the war in  Vietnam.  (For guidance, see 
page 79.) 

2 Exp la in  why the US lost the war in Vietnam.  

You may use the following i n  your answer: 

• The g uerri l l a  tactics 
• The US troops 

You must also use information of your own . 

(For guidance, see pages 94-95.) 

• 



14 Reasons for the fai l u re of the USA in Vietnam 

1 4.4 Fu rther examination practice on interpretations 
H e re is  a n  oppor tun ity t o  pract ise a nswer i ng  some more 
in terpretat i on  quest i ons .  

Source A Genera l  Westmoreland ,  who commanded  the 
US forces i n  Vietnam u nt i l  1 968 ,  gave h is  views on  the US 
media  i n  1979  

Act ions  by  opponents of the  war i n  the  Un ited States 
were supported by the news med i a .  The med ia ,  no  doubt ,  
he lped to back u p  the  message  that  the wa r was ' i l legal '  
a n d  ' i m moral ' .  Then  came the enemy's Tet Offens ive of 
ea rly 1 968.  The North V ietnamese and Vietco ng suffered a 
m i l i tary defeat .  Desp i te th i s ,  report ing of the offensive by 
the p ress a n d  telev is ion  i n  the USA gave the i m press ion  of 
a n  end less war that could never be  wo n .  

Source B From Selected Writings, H o  C h i  M i n h ,  pub lished 
i n  1 977. He  expla i ns  the use of guerril la tact ics 

When f ight ing i n  a n  enemy-occu p ied  a rea ,  we must use 
g u e rri l la tact ics .  We must a bsolutely not go  i n  for large­
scale battles and  b ig  v ictor ies u n less we a re certa i n  of 
success.  The aim of guerr i l la wa rfa re is to n i b b le at the 
enemy, ha rass him i n  such a way that  he  can ne i ther  eat 
nor  sleep i n  peace ,  to a l low him no rest, to wea r him out 
physica lly and menta lly, and  f i na lly to a n n i h i late h i m .  
Wherever he  g o e s ,  he  shou ld be  attacked b y  o u r  guerr i l las ,  
stu m b le on  land  mines or  be  g reeted by sn iper f i re .  

I nterpretat ion 1 From Rise and Fall o f  the Great Powers, 

P. Ken nedy, p u bl ished in 1 988 

Eco nomica l ly, the  USA was 50 to 1 00 t imes more productive 
than North Vietn a m .  M i l i tar i ly, i t  had the f i repower to bomb 
the  enemy back into  the  Stone  Age.  But  th i s  was  not a wa r i n  
wh ich  that super ior ity cou ld be made  effect ive. F igh t i ng  was 
reduced to a series of sma ll-scale encou nters i n  j u n g les and  
paddy  f i e l ds .  M oreover, the  North V ietnamese a n d  Vietcong 
were f ight ing for what they be l i eved ve ry stro n g ly. The South 
Vietnamese government ,  by contrast ,  a p peared corrupt 
and unpopu la r. 

I nterpretat ion 2 From Access to History Context: A n  

Introduction t o  American History, 1860-1 990, A.  Fa rmer 
and  V.  Sanders ,  pu bl ished i n  2002 

Some Amer icans ,  espec ia l ly V ietnam Wa r vetera ns ,  b lame 
unsympathet ic  med ia  coverage for the  Un ited States' 
fa i lure to win  i n  V ietnam .  I n i t i a l ly the  media were pro-
wa r. H owever, as  the  lack of progress became evident to 
repo rters i n  Vietna m ,  the  media began to turn aga i nst the 
wa r. Tet accelerated that  p rocess.  Wh i le the  media d i d  
n o t  cover C o m m u n ist atroc i t ies ,  reporters s a w  enough  o f  
S o u t h  V ietnam to know there w a s  someth i ng  wro ng w i t h  the  
Sa i gon  reg ime  a n d  that  Amer ican po l i cy  i n  support i ng  i t  was 
not a lways a d m irable .  

Question 1 
Study I nterpreta t i ons  1 a n d  2. They g ive two vi ews abou t  t he  
reasons  for t he  fa i l ure of t he  USA to w in  i n  V ietna m .  What i s  
t he  m a i n  d i f ference between  the  v i ews? Exp la in  your  a nswer, 
us i ng  deta i ls  from both i nterp retat i ons .  

• Yo u need  to g ive t he  vi ews of each  i nterpretat ion a n d  
back  t h e s e  u p  w i t h  evidence  f r o m  each  one .  

Question 2 
S u g g est one reason why I nterpretat ions 1 a n d  2 g ive d i fferent 
vi ews a bout  the  reasons for the  fa i l ure of the  USA to win  in 
Vietna m .  You may use the  sou rces to help  expla i n  you r  a nswe r. 

The  i nterpretat ions may d i ffer because :  

• they have  g iven we igh t  to two d i f ferent sources .  
You can  use ev idence from Sources A and 
B for  th i s  a n swer. Match t he  sources to t he  
i nterpretat ions 

• they a re par t i a l  extracts  a n d  i n  t h i s  case t h ey do 
not  actua l ly contra d ict  o n e  ano ther  

• the  au thors have  a d i f ferent e m p has is .  

Question 3 
H ow far  do you a g ree  with I nterpretat ion 2 abou t  t he  reasons  
for t he  fa i l ure of t he  USA to w in  i n  V ietnam? Exp la i n  yo u r  
a nswer, us i ng  b o t h  i nterpretat ions a n d  yo u r  knowled ge  of t he  
h i s tor i ca l  context .  

Yo u need  to g ive a balanced a n swer which a g rees and 
d i sagrees with t he  in terpretat i on  us ing ev idence from 
the  two i nterpretat ions as  well  as  your  own knowled g e .  

• A g r e e  w i t h  t he  v i e w  w i t h  evidence  from 
I nterpretat ion 2.  

• Agree with  t he  v iew with evidence  from your  own 
knowledge .  

• D i sagree  w i t h  t he  v i ew with  ev idence  from 
I nterpretat ion 1 .  

• D i sagree  with t he  v iew with  ev idence  from your  own 
knowledge .  

• M a ke a f i na l  j udgemen t  o n  t he  v i ew. 



1 The position of black Americans in 
the early 1950s 

Expla in in no more than two sentences what you know about 
the fo l lowing: 

• segregation • CORE 
• discrim ination • NAACP 

2 Progress in education 
Decide whether the fo l lowing statements are causes or 
effects of Brown v Topeka and Little Rock H igh School .  

Little Rock involved the president, 
demonstrat ing that civi l r ights was an 
i ssue that  cou ld  no 

2 Choose one of the fo l lowing interpretations about the 
US education system in  the 1 950s and write a paragraph 
justifying the statement. 
• There was considerable change in  the US education 

system in the 1 950s. 
• There was some change in the US education system in 

the 1 950s. 
• There was l ittle change in  the US education system in 

the 1 950s. 

3 Which of the statements best sums up the success of the 
Montgomery Bus Boycott? G ive reasons for your  decision .  

• It succeeded because of  the car-pool ing .  
• It succeeded because of Martin Luther K ing .  
• The Supreme Court intervened. 

3 The Montgomery Bus Boycott and 
its impact 
Make a copy of the table and decide the importance of 
each of the events in the Montgomery Bus Boycott. Expla in 
your choice. 

4 Opposition to the civil rights 
movement 
Expla in ,  in no more than two sentences, the importance of the 
fo l lowing in  the civi l rights movement of the 1 950s. 

• The Ku Klux Klan 
• The Dixiecrats 
• The murder of Emmet Ti l l  

5 Progress, 1960-62 
Summarise in  no more than 20 words the importance of the 
fo l lowing in  the civi l rig hts campaigns. 
• Direct action • Freedom Riders 
• Sit- in • James Meredith 

2 'The Freedom Rides were a complete success.' Write two 
paragraphs d isagreeing with this statement. 



6 Peaceful protests and their impact, 
1963-65 

The fo l l owing account about events in  B i rmingham is by 
a student who has not revised thorough ly. Rewrite the 
account, correcting any errors. 

K.<"'-0 .tec<.te.t to MQrcn to B<r""<""eJnQ"" '"" :IJ<O-+ Q""o{ '"" 
A�.<.gw.st Hte dtV\o\.o�strt::ttl.olo'\.5. beg all\.. K.l.""'g was cwrtsted 
Q""o{ ne wrote ni.s fQ,.,ous Art<cl.t fro'"' B<""'<""eJnQ"" 
Pr<soi'C'. O!'C ni.s rtl.tQst, Pres<.te""t i<.ei'CI'Ctofl:! Sti'Ct troops 
Q""o{ Q"' Qgree""e""t wQs reQcne.t to e"".t segregQt<o"" '"" 
B<r""<""eJnQ"". At tne e""" of tne trouble ENers MeolgQr, Q 
ltQoitr of COR.6, WQS snot. 

2 What explanation can you g ive for the fo l lowing 
statements? 
• The march on Washington was a success. 
• Ma lco lm X was correct when he ca l led the march the 

'farce on Washington'. 

3 Place the fo l lowing events in chronological  order: 
• Voting Rights Act • Murder of civi l rights 
• ' Freedom Summer' activists Chaney, 
• Civil Rights Act Goodman and 
• Assassination of Schwerner 

President Kennedy • Selma marches 
• Assassination of Martin 

Luther King 

7 Malcolm X and Black Power 
Summarise in no more than 20 words the importance of each 
of the fo l lowing in the civi l rig hts movement in  the 1 960s. 

• Malcolm X 
• Black Power 
• Black Panthers 
• The death of Martin Luther King 

8 The civil rights movement, 1965-75 
Expla in why each of the fo l l owing was important in the civi l 
rights movement. 
• The riots of 1 965-67 
• The Kerner Report 

2 'The civi l rights campaigns had been a complete success 
by 1 975.' Write two paragraphs d isagreeing with this 
statement. 

Revise and practise 

9 Reasons for US involvement in 
Vietnam, 1954-63 

Summarise in  no more than 20 words the importance 
of each of the fo l l owing in i ncreased US involvement in 
Vietnam. 
• Dien Bien Phu • Vietcong 
• The Geneva • Strategic Ham lets 

Agreement Po l icy 
• Ngo Dinh Diem • Domino Theory 

2 The fo l lowing account of the Gulf of Tonkin incident is by 
a student who has not revised thorough ly. Re-write the 
account, correcting any errors. 

o"' :2 August :IJ<O<O tne l.o\.S Q<rcrRft cQrr<er MQoiolox WQs 
f'reol Qt bl:! soutn v<eti'CQ>�<.ese 'PQtrol boQts '"" tne c::;ulf 
ofT?>"'�'"'· The MQoiolox wQs gQtntrt""eJ '""tell<ge""ce 
l.lo'\.f01'1'\1l.t:lti.Oll\.. TWO �Oll\.tl'\s l&tttY tl'\trt WRS Q StCOII\..d 
Qlltgtoi QttQc�. 6V<oit!'CCt (Qttr Snoweoi tn<s oi<oi !'COt nQ'J''f'ti'C. 

joni'CSO"'- wQs Mt Qbl.e to use tnese QttMR.s to 'PtrsuQ<it 
CO""eJrtss to SU'J''J'Ort greQter l.o\.S '"'volvt,.,t!'Ct. 

10 The nature of the conflict in 
Vietnam, 1964-68 

Are the fo l l owing statements about the Vietnam War true 
or fa lse? 

used chemica l  wea pons such as 

The Vietcong were suppl ied through the Ho  
Chi  M inh  Tra i l  

2 Choose o n e  o f  t h e  fo l lowing interpretations o f  t h e  tactics 
used in the Vietnam War and write a paragraph justifying 
the statement. 
• The USA used effective tactics against the Vietcong in  

Vietnam 
• The USA used ineffective tactics against the  Vietcong in  

Vietnam 
• The USA were successfu l i n  dea l i ng  with guerri l l a  

warfare in  Vietnam.  



Revise and practise 

11 Changes under Nixon, 1969-73 
1 Expla in ,  in  no more than  a sentence, what you  know about 

the fo l lowing: 

Vietnamisation Bombing of North Vietnam I nvasion of Laos 

The N ixon Doctrine Bombing of Cambodia 

2 Place the fo l lowing in  chronological  order: 
• The bombing of North Vietnam 
• The invasion of Laos 
• The introduction of Vietnamisation 
• The bombing of Cambodia 

12 Attitudes to the war in the USA 
1 Correctly pair the sentences in the table. 

The My Lai Massacre took The aim was to identify 
p lace in March 1 968. and a rrest at least 3,000 

Vietcong suspects each 
month .  

The Kent State Un iversity The workers chose those 
shootings occurred in  1 970. with the longest hair and 

beat them with their  hard 
hats. 

I n  1 968 the US Centra l Four students were 
Inte l l igence Agency (CIA) set shot dead by Nat ional  
up 'Operation Phoen ix'. Guardsmen.  

I n  May 1 970 the Hard Hat A p latoon of American 
Riot took p lace. so ld iers massacred a v i l l age 

i n  South Vietnam .  

2 Draw a series of  concentric circles. Categorise the 
importance of the fo l lowing reasons for the growth of 
opposit ion to US involvement in the War in  Vietnam and 
p lace the most important i n  the centre of your  circle, 
working out to the least im portant on the outside. 
• The media 
• The d raft system 
• The Tet Offensive 
• US methods of warfare 

13 The peace process and end of the 
war 
Summarise, in no more than 20 words, the part played by the 
fo l lowing in  the peace negotiations between the USA and 
North Vietnam. 

• Henry Kissinger 
• Nixon's vis it  to China in  1 972 
• President Thieu 

14 Reasons for the failure of the USA 
in Vietnam 

For the fo l lowing two statements, write two or three 
sentences agreeing with the statement. 

Opposition to the 
war i n  the USA had a 
sign ificant impact on the 
American defeat 

2 Was the defeat of the USA in Vietnam due to American 
weaknesses or the strengths of the Vietcong? Draw a Venn  
d iagram, with 'American weaknesses' on the left circle, 
'combination of the two', where the two circles intersect, 
and 'Vietcong strengths' on the right circle. 



Glossary 
arm1st1ce When, during a war, a treaty is signed by the 
different sides to seal the end of combat 

artillery Large field guns, mortars or cannons 

Attorney General Chief legal officer of the US 
government 

Black Panther Party An extreme group of black 
nationalists who believed that black Americans should arm 
themselves and force the whites to give them equal rights 

capitalism A belief in private ownership of the means of 
creating wealth, such as industry and agriculture 

Central Intelligence Agency (CIA) The US office 
which coordinates and conducts espionage and 
intelligence activities 

civil war A war between two different groups in the 
same country 

Cold War The opposite of a hot or actual war. A 
propaganda war between the USA and the Soviet Union 
in the years after 1945 which increased tension between 
the Superpowers 

colonial empires Refers to parts of the world taken over 
by larger powers 

Communism A system which puts forward a classless 
society where private ownership has been abolished and 
the means of production and subsistence belong to the 
community 

Congress The US equivalent of parliament. Congress 
is split into two parts - the Senate and the House of 
Representatives 

congressmen Members of Congress 

Congress of Racial Equaliry (CORE) Established in 
1942 by James Farmer. CORE was the first organisation in 
the USA to use the tactic of sit-ins 

conscription Where males of a certain age (usually 
18-41) have to serve in the armed forces for a period of 
time. Containment Using US influence and military 
resources to prevent the expansion of communism into 
noncommunist countries 

containment Using US influence and military resources 
to prevent the expansion of communism into non­
communist countries 

conventional methods of warfare Warfare conducted 
without nuclear weapons 

coup d'etat An armed rebellion or revolt against the 
existing government 

defoliants Chemicals sprayed on plants to remove 
their leaves 

democratic republic A country ruled by a popularly 
elected president 

desegregation Removal of the policy of segregation 

detente A reduction in the tension between the USA and 
the Soviet Union during the Cold War 

discrimination Unfair treatment of individuals because 
of their gender, race or religious beliefs 

Dixiecrats Democrat Parry senators from the 
southern states 

draft The US name for conscription. It was compulsory 
for men who reached the age of eighteen to serve in the 
armed forces 

enfranchise To give an individual the right to vote 

Federal Government The central government of the 
USA, based in Washington, DC 

filibuster Obstructing or delaying a piece oflegislation 
by making long speeches or introducing irrelevant issues 

Freedom Schools Temporary, alternative free schools 
for African Americans, mostly in the South. They were part 
of a nationwide effort during the civil rights movement to 
organise African Americans to achieve social, political and 
economic equality 

ghettoes A densely populated area of a city inhabited by a 
socially and economically deprived minority 

gooks The US nickname for the people of Vietnam, 
especially the Vietcong 

'Great Sociery' A set of domestic programmes enacted 
in the USA on the initiative of President Johnson. A main 
focus was to end poverty and racial injustice 

guerrilla Someone who fights in a guerrilla war 

guerrilla warfare Fighting in small groups against 
conventional forces, using such methods as sabotage, 
sudden ambush, etc. 

inauguration speech The speech given by a president at 
his swearing-in ceremony (inauguration) 

Ku Klux Klan A secret society of white people in the 
American south who believed in white supremacy and 
resorted to violence against black people as well as Jews and 
other minority groups 

lynching When a mob kills someone for a cause they 
believe in, without the due process oflaw 

mobile war A war in which the armed forces are on the 
move usually in armoured vehicles, tanks, helicopters or 
aeroplanes 

napalm An inflammable sticky jelly used in bombs in 
order to set fire to people, trees and buildings 



National Association for the Advancement of Colored 
People (NAACP) A pressure group founded in 1909 that 
lobbies to eliminate racial hatred and racial discrimination 

Nation oflslam A group founded in 1931, which 
aimed ro provide black Americans with an alternative to 
Christianity and to keep blacks and whites separate. It did 
not teach the orthodox Islamic faith 

National Liberation Front (NLF) A political 
organisation and army in South Vietnam and Cambodia 
that fought the US and South Vietnamese governments 
during the Vietnam War. Also known as the Vietcong 

New Frontier A slogan used by John F. Kennedy to 
describe his aims and policies. He maintained that, like 
the Americans of the frontier in the nineteenth century, 
Americans of the twentieth century had ro rise to new 
challenges, such as achieving equality of opportunity for all 

pitched battles Battles fought in the open country 
between the armies of the two sides. 

Red Scare Term used in the USA after the communist 
revolution in Russia in 1917. It wa the fear that immigrants 
from Eastern Europe would bring ro the USA ideas about a 
communist revolution 

republic A form of government in which the elected 
representatives, usually a president, have the power. 

Republican A supporter of the Republican Party, whose 
main ideas were ro keep taxes low, limit the powers of the 
federal government, follow policies that favoured business 
and encourage self-sufficiency 

Republican Party One of the two main political 
parties in the USA. More conservative than their rival, the 
Democratic Party. 

segregation Separating groups due ro their race or 
religion. This could include separate housing, education, 
health treatment, access ro public building 

segregationist Those who believed in the policy of 
separation of races 

Senate The Upper House of the US Congress 
(parliament). 

Senator Member of the Senate. There are two senators 
per state 

separatism Keeping races apart 

silent majority A phrase used to describe the moderate 
people in society who are roo passive to make their 
views known. 

sit-in A form of civil disobedience in which 
demonstrarors occupy a public place and, as a protest, 
refuse to move. 

Southern Christian Leadership Conference 
(SCLC) African American civil rights group founded in 
1957, whose first president was Martin Luther King 

Southern Manifesto A document written in the US 
Congress in 1956, opposing racial integration in education 

Student Non-violent Co-ordinating Committee (SNCC) 
A committee set up by black and white students in the USA 
ro campaign for civil rights. 

Superpowers The name given ro the USA and Soviet 
Union in the years after 1945, as they were clearly more 
economically and militarily powerful then the rest of 
the world. 

Truman Doctrine US President Truman's idea that it 
was the USA's duty to prevent the spread of communism ro 
eastern Europe and the rest of the world. To do this, he was 
also prepared to engage the USA in military enterprises all 
over the world. 

Vietcong The communist-led guerrilla army and political 
movement whose aim was ro ropple the South Vietnamese 
government. 

Vietminh The League for the Independence of Vietnam, 
a nationalist, communist-dominated movement originally 
formed in 1941 to fight for Vietnamese independence from 
French rule. 

Vietnamisation The policy used by President Nixon 
ro enable the USA ro withdraw troops from Vietnam 
by getting the South Vietnamese ro take on more 
responsibility for the war 

White Citizens' Councils Groups of white people who 
worked to maintain segregation 

White supremacists People who believed that white 
people were superior to black people 
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